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Ozet

Bu calisma, Karapinar ilgesinde 2014-2023 yillar1 arasinda tarimsal tiretim
dinamiklerini incelemektedir. Tarim tegvikleri, sicaklik ve yagisin iiretim
iizerindeki etkileri analiz edilmistir. Regresyon sonuglari, tarim tegviklerinin
(LNSP) iiretimi pozitif ve anlamh sekilde etkiledigini, ancak sicaklik (LNT) ve
yagisin (LNR) etkilerinin diiglik ve istatistiksel olarak anlamli olmadigini
gostermektedir.Sonuglar, tarim tegviklerinin iiretim artiginda belirleyici
oldugunu, ancak iklimsel degiskenlerin smirh bir rol oynadigini ortaya
koymaktadir. Bu baglamda, bolgeye 6zgii tarim politikalarimin gelistirilmesi,
modern tekniklerin tegviki ve ¢iftgi egitim programlarinin giiclendirilmesi
onerilmektedir. Bolgesel kalkinma stratejileri ve cevresel siirdiiriilebilirlik
uygulamalari, Karapinar’daki tarimsal iretim potansiyelinin artirilmasi
acisindan kritik 6neme sahiptir. Calisma, bolgesel tarim politikalarinin
olusturulmasi i¢in rehber niteligindedir.

Anahtar Kelimeler: Tarim, Tarim tesvikleri, Regresyon, Sicaklik, Yagis.

Economic Impact Of Agricultural Supports: Case Of
Karapwnar District Of Konya Province

Abstract

This study examines the agricultural production dynamics in Karapinar district
between 2014-2023. The effects of agricultural incentives, temperature and
precipitation on production were analyzed. The regression results show that
agricultural incentives (LNSP) positively and significantly affect production,
but the effects of temperature (LNT) and precipitation (LNR) are low and
statistically insignificant. The results reveal that agricultural incentives are
decisive in increasing production, but climatic variables play a limited role. In
this context, it is recommended to develop region-specific agricultural policies,
promote modern techniques and strengthen farmer training programs.
Regional development strategies and environmental sustainability practices
are critical for increasing the agricultural production potential in Karapinar.
The study is a guide for the formation of regional agricultural policies.
Keywords: Agriculture, Agriculture incentives, Regression, Temperature,
Rainfall.
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1. GIRIS

Tarim, bitkisel ve hayvansal iriinlerin {iretimi, verimliliklerinin artirlmasi, yetistirilmesi,
degerlendirilmesi ve pazarlanmasini kapsayan bir siirectir. Ekonomik agidan tarim, 6zellikle diistik
gelirli iilkelerde biiyiik 6nem tasimaktadir ve bu iilkeler genellikle tarim ve diger birincil sanayilere
odaklanir. Ancak tarimin ekonomik katkis1 sadece milli gelirle sinirh degildir; gida arzini artirmak,
ham madde saglamak, sermaye eksikligini gidermek ve talep yaratmak gibi pek cok alanda fayda
saglar. 2021 yilinda Tiirkiye’de tarimsal liretim 120 milyon ton olarak gerceklesmis, ithalat 12
milyon dolar, ihracat ise 7 milyon dolar olmustur. Diinyada tarimda one cikan tilkeler arasinda
Rusya, Ukrayna, Kanada ve Cin yer almaktadir (Ozer, 2023, s.1).

Tarimsal iiretim, biiylik 6lciide agik alanlarda yapilirken, ortii alt1 tiretim genellikle Akdeniz ve Ege
Bolgeleri'nin sahil kesimlerinde yogunlagsmaktadir. A¢ik alanlarda yapilan iiretimin en biiyiik
zorluklarindan biri doga olaylarinin etkisiyle {iretim maliyetlerinde belirsizlik ve fiyat
dengesizliklerinin ortaya ¢ikmasidir. Bu durum, tarimsal piyasa ekonomisinin saghkl bir sekilde
olusabilmesi icin devletin miidahalelerinin kagimilmaz hale gelmesine neden olmaktadir.
Ulkemizin stratejik konumu, siirdiiriilebilir tarimsal tiretimi zorunlu kilmakta; o6zellikle kendi
kendine yeterli bir iilke olabilmek icin iiretimin dogru sekilde planlanmasi ve desteklenmesi biiyiik
onem tasimaktadir. Tarimsal destekleme modelleri, iiriin gesitliliginin korunmasi, temel besin
maddelerinin {iretimi ve tarimsal sanayinin hammadde ihtiyacinin karsilanmasi gibi hedeflere
ulagsmak icin Onemli araclardir. Bu tezde, Tiirkiye'nin tarim sektoriindeki mevcut durum
degerlendirilerek, devlet miidahalelerinin tarimsal iretimin siirdiiriilebilirligini saglamadaki rolii
ortaya konulacaktir.

Tiirkiye’de 24 milyon hektar ekilebilir tarim alani bulunmakta olup bunun 2.660.000 hektar alani
Konya’dadir. Karapinar il¢esinde ise 274.700 hektar tarim alani bulunmaktadir. Bunun 120.000
hektar alami ekilebilir tarim alanini olusturmakta kalan kisim ise Mera, Otlak-Yaylak olarak
kullanilmaktadir. Ekilebilir alanlarin hemen hemen tamaminda tek yillik iiriinler yetistirilmekte,
cok yillik iirtinlerde ise Yonca ekilisi yaygin olarak yapilmaktadir. Dikili tarim arazisi yok denecek
kadar azdir. Karapinar Ilgesinde Tiirk-Vet kayit sistemi kayitlh 102.000 biiyiikbas, 360.000
kiiciilkbas hayvan kaydi bulunmaktadir. Kanatl hayvan yetistiriciligi ile su {irlinleri yetistiriciligi
ilcede yapilmamaktadir.

Bu tez calismasi, Konya ili Karapimnar lcesi 6zelinde tarim sektdriiniin karsilastigi problemleri
tespit etmek, ¢oziim Onerileri gelistirmek ve devlet miidahalelerinin roliinii acitklamak amacini
tagimaktadir. Tarim sektorii, Ozellikle agik alanlarda yapilan iiretimle biiyiik oranda doga
olaylarinin etkisine girmekte, bu da ciftciler i¢in iiretim maliyetlerinde belirsizlige ve fiyat
dengesizligine yol agmaktadir. Konya ili Karapinar ilcesi, su kaynaklar1 acisindan zorluklar yasayan
ve meteorolojik olarak en az yagis alan bolgelerden biridir, bu da tarimsal iiretim planlamasinda
suyun etkin kullanimimi zorunlu kilmaktadir. Bu baglamda, siirdiiriilebilir tarim igin devlet
miidahaleleri ve tarimsal desteklemeler biiyiik bir 6nem tasimaktadir. Stratejik tirtinlerde kendi
kendine yeterli bir iilke olabilmek i¢in, tarim politikalar1 ulusal ¢ikarlar dogrultusunda planlanmali
ve etkin destekleme modelleri olusturulmalidir. Bu caligma, Karapinar ilgesindeki tarimsal
tiretimin siirdiiriilebilirligini saglamak adina devletin miidahalelerinin nasil yapilmasi gerektigini
ve tarimsal desteklemelerin onemini vurgulamaktadir.

1.2. Alanyazin Taramasi

Sayigh (1959) calismasinda, tarim sektoriiniin kalkinma siirecinde stratejik bir role sahip oldugunu
vurgulamistir. Tarimsal kalkinma, yalmizca ekonomik gelisimin ilk basamagi degil, ayn1 zamanda
sanayiye gecisi saglayan bir kopriidiir. Bu siirecte elde edilen iiriinler, beceriler ve kurumlar,
sanayilesmenin temel unsurlarini olusturur. Kirsal bolgelerin geri kalmasi durumunda
siirdiiriilebilir bir sanayi atiliminin miimkiin olamayacagin ifade ederek, diger sektorlerin gelisimi
icin tarimin bu gecis siirecindeki zorunlu roliine dikkat ¢ekmistir.

Johnston ve Mellor (1961) calismalarinda, tarimin kalkinmadaki rolii genel hatlariyla ele alinmas;
kirsal refah ve ekonomik biiylime icin tarimin sanayiye sermaye aktarimina vurgu yapilmistir.
Ekonomik yapiin doniisiim siireci, tarimdan emegin sanayiye kaymasiyla tarimsal verimliligi
artirmay hedefler. Politika destegiyle ciftlik gelirleri iyilestirilebilir seklinde aciklanmigtir.

Breimyer'in (1962) tarim ii¢ farkli ekonomi olarak ele almasi, tarimin yalnizca birincil iretimle
sinirh  kalmadigini, aym1 zamanda modern ekonominin karmasik siireclerine nasil entegre
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oldugunu gostermektedir. Ilk ekonomi, geleneksel tarim anlayisim yansitarak topraga dayal
mahsul liretimine odaklanir ve tarimi dogal kaynaklardan tiriin elde edilen temel bir faaliyet olarak
ele alir. Ikinci ekonomi, bitkisel tiretimle iligkili olmakla birlikte daha gelismis bir iiretim agsamasina
gecen hayvanciliga odaklanir. Burada ham maddeler, daha kiigiik hacimli yar1 mamul veya mamul
iiriinlere doniistiiriilerek tarimsal iiretim siirecinin kapsami genisletilir. Uciincli ekonomi ise,
tarimsal iiriinlerin ¢iftlikten tiiketiciye ulasma yolculugunda pazarlama stireclerini igerir ve artik
basit bir aracilik gorevinin Otesinde, tarim sektoriiniin bagimsiz bir ekonomik alan olarak one
cikmasini saglar. Bu ticlii yaklasim, tarimin toplumdaki roliinii yalmzca tiretimle sinirli olmayan,
ayni zamanda ekonomik deger yaratan ve fiyatlarin belirlendigi bir sektor olarak yeniden tanmimlar.

Timmer (2002) ¢calismasinda, tarimin ekonomik biiyiimeye olan katkisini analitik bir bakis acisiyla
ele alarak, piyasa tarafindan yeterince goz oniinde bulundurulmayan baglantilara dikkat cekmistir.
Kirsal egitim ve beslenmeye yapilan yatirimlarin biiytime iizerindeki etkilerini incelerken, tarimsal
biiylimenin yoksullugun azaltilmasindaki 6nemi ve bunu destekleyecek piyasa kosullarini
tartismaktadir.

Yildiz (2017) ¢alismasinda, tarim sektoriiniin kirsal kalkinma, milli gelir, dis ticaret ve istihdama
katkilarima odaklamlmistir. Tiirkiye 0zelinde yapilan analizde, 2006:Q1 — 2016:Q4 doneminde
tarimsal desteklerin tarimsal liretim diizeyine etkisi arastirilmistir. Elde edilen sonuclara gore,
tarimsal destekler ile iiretim diizeyi arasinda uzun donemli bir iligki oldugu ve bu iligkinin karsilikl
etkilesim icerdigi tespit edilmistir.

Pawlak (2018) calismasinda, hiikiimet politikalarinin tarimsal gida sektoriiniin rekabet giiciinii
belirlemedeki 6nemi vurgulanmis ve 1986-2016 donemi icin AB ve ABD'deki tarimsal destek
diizeyleri ile yapilar1 arasindaki farklar incelenmistir. Calisma, OECD'nin veritabanindan alinan
tarimsal destek gostergelerine dayanmaktadir. AB ve ABD'nin tarim sektorlerini yogun sekilde
destekledigi, ancak destek yapisinda piyasa ve ticaret siirecleri tlizerindeki olumsuz etkileri
azaltmak amaciyla degisiklikler yapildig: belirtilmistir. AB, ABD'ye gore tarimsal {ireticilerine iki
kat daha fazla destek saglamaktadir. Calisma, AB-ABD ikili ticaretinin serbestlestirilmesi ve yerel
tarim sektoriine verilen destegin azaltilmas1 durumunda, ABD'nin uluslararasi rekabet giicliniin
giiclenebilecegini 6ngormektedir.

Direk vd. (2019), tarim sektoriiniin iilkeler i¢in 6nemini ve Tiirkiye'nin tarimsal tliretimde artis
saglamak, kirsal kalkinmay1 desteklemek icin tarima verdigi destegi ele almistir. Tiirkiye'de
tarimsal destegin amaci, 5488 sayili Tarim Kanunu’nda tanimlanmis olup zamanla verimlilik,
kalite ve kirsal kalkinma odakli yeniden diizenlenmistir. 2000-2018 doneminde yapilan analizde,
2009’daki kiiresel kriz sonrasi tarimsal desteklerin tarimsal iiretim tizerindeki etkisinin arttig
tespit edilmistir. Ancak, bu etkinin piyasa bozucu desteklerdeki artigla baglantili oldugu
belirtilmistir. Calisma, siirdiiriilebilir tarimsal destek politikalar1 icin yapisal reformlar gerektigini
ve beseri-sosyal sermayeye yonelik desteklerin artirllmasinin uygun olacagim vurgulamaktadir.

Semerci (2019) calismasinda, tarimsal iiretimin desteklenmesinin O6nemini vurgulamis ve
Tiirkiye’de tarim desteklerinin tiretimden bagimsiz hale getirilmesi ¢cabalarini ele almistir. 2012
yilinda tarimsal destek oranlar1 Tiirkiye'de %22 iken, bu oran OECD ortalamasinda %18,6’dir.
Tiirkiye’de tarim desteklerine ayrilan biitce payinin, 6zellikle AB ve ABD ile kiyaslandiginda diigiik
oldugu belirtilmistir. 2006 Tarim Kanunu'na gore destek miktarinin 8,5 milyar ABD$ olmasi
gerekirken 2017’de bu miktar 3,5 milyar ABD$ olarak gerceklesmistir. Tiirkiye'nin rekabet giictinii
artirmak icin tarimsal destek politikalarinin uzun vadeli, planh ve uluslararasi kurallara uyumlu
olmasi gerektigi vurgulanmistir.

Arisoy (2020) ¢alismasinda, Tiirkiye'deki tarimsal desteklerin tarimsal iiriinlerin rekabet giiciine
etkisi incelenmistir. Vektor otoregresyon (VAR) modeliyle yapilan analizde, i¢ ticaret hadleri
(TOT), iiretici destek tahmini (PSE) ve iiretici nominal koruma katsayis1 (NPC) gibi degiskenler
kullanilmistir. Sonugclar, Tiirkiye’de i¢ ticaret hadlerinin tarim sektoriiniin aleyhine gelistigini ve
PSEnin TOT iizerinde onemli etkisi oldugunu gostermektedir. Calisma, PSE'nin politik bir
degisken olarak kullanilmasinin 6nemine ve destek araclarinin ciftcilere rekabet avantaji saglamasi
gerektigine vurgu yapmaktadir.

Sagdi¢ ve Cakmak (2021) calismasinda, tarim sektoriiniin bir¢ok ekonomi i¢in 6nemli bir iktisadi
faaliyet alani oldugu ve oOzellikle gelismekte olan iilkelerde hem ekonomik hem de istihdam
agisindan biiylik rol oynadigi vurgulanmigtir. Calisma, Tiirkiye’de 2006Q1-2019Q4 donemi ¢eyrek
verilerini kullanarak merkezi yonetim biitgesinden yapilan tarimsal destek 6demeleri ile tarimsal
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tiretim diizeyi arasindaki nedensellik iligkisini incelemistir. Esbiitiinlesme analizi sonuglari, uzun
donemde bu iki degisken arasinda iligki oldugunu gostermistir. Hacker ve Hatemi-J Bootstrap
Nedensellik Testi ile tarimsal desteklerden iiretime dogru tek yonlii bir nedensellik bulunurken,
Hatemi-J Asimetrik Nedensellik Testi, pozitif ve negatif goklar arasindaki iligkileri ortaya
koymustur. Sonug olarak, Tiirkiye'de tarimsal destek 6demelerinin tarimsal {iretim iizerinde uzun
donemde etkili oldugu ve soklarin bu iligkide 6nemli rol oynadig: belirlenmistir.

2. YONTEM

Konya ili Karapinar ilgesinde tarimsal tiretim miktarini etkileyen faktorleri analiz etmek i¢in ¢oklu
dogrusal regresyon modeli kullamilmistir.

Regresyon analizi, iki veya daha fazla degisken arasindaki sebep-sonug iligkisini inceleyen ve bu
iliskiye dayanarak tahminler yapmak i¢cin matematiksel bir modelle ifade edilen bir istatistiksel
analiz yontemidir. Bu yontem, yalmzca degisken degerlerinin tahmini icin parametrelerin
belirlenmesini degil, ayn1 zamanda yapilan tahminin dogrulugunu ve kullanilan yontemin
giivenilirligini de dikkate alir. Dolayisiyla, regresyon analizi, 6rneklemden elde edilen tahminlerin
gecerliligini degerlendirirken, bu tahminlerin elde edilmesinde kullanilan yontem veya tahmin
edicilerin uygunluguna da odaklanir. Regresyon analizi genel anlamda basit ve ¢oklu regresyon
olarak iki farkli bicimde analiz edilmektedir (Vural, 2007, s.2-7).

Regresyon analizinde, bagimsiz degiskenlerin sayis1 bazen tek bir degiskenle sinirh olabilirken,
cogu durumda iki veya daha fazlas1 kullanilabilir. Eger degiskenler arasindaki iliskinin dogrusal
oldugu kabul edilirse, modelde yalnizca bir bagimsiz degisken bulunmas1 durumunda bu model
"Basit Dogrusal Regresyon Modeli" olarak adlandirilir. Basit dogrusal regresyonda, Y yanit
degiskeni, X1 aciklayici degiskeni, fo ve B1 bu degiskenin bilinmeyen parametrelerini ve ie sansa
bagl hata terimlerini ifade etmek iizere basit dogrusal regresyon modeli;

Yi=Bo+ 1 Xi1 + & i=1,2,3,...,n 1)

olarak yazilabilmektedir. Basit dogrusal regresyon modeli, bir bagimli degisken ile bir bagimsiz
degisken arasindaki iligkiyi aciklar. Ancak, bagimh degisken iizerinde etkisi olabilecek ve bu
degiskende meydana gelen degisimlerin nedeni sayilabilecek yeni degiskenlerin modele eklenmesi
durumunda, bu modeller "Cok Degiskenli Dogrusal Regresyon Modelleri" olarak adlandirilir.

Coklu dogrusal regresyon modeli, p adet aciklayic1 degisken ve n adet gbzlem igin;
lef)0+|31X1i+[32X2i+[33X3i+...+|3po1’+€ i=1,2,...,n (2)
seklinde yazilabilmektedir (Vural, 2007, s.2-7; Kutner vd., 2005, s.5-9; Ar1 ve Onder, 2013, 5.168).

Modelde bagimh degisken olarak Karapinar bes iiriin iretim miktar1 toplami (Q), bag1m51z
degiskenler olarak ise tarimsal destekleme o6demeleri (SP), ortalama sicaklik (T) ve toplam yagis
(R) yer almustir. Veriler, Tarim ve Orman Bakanhgi, TUIK ve Meteoroloji Genel Miidiirliigii gibi
giivenilir kaynaklardan temin edilmistir. Model denklemi:

Q=Po+ PSP+ P, T+psR+ C 3)
Modelde kullanilan semboller;

Q = Karapinar toplam tarim iiriinii iiretim miktar1

SP = Tarimsal destekleme 6demeleri

T = Ortalama sicaklik

R = Toplam yagis

B1, Bz B3, Pa, Ps Ps = Degiskenlere ait tahmin edilecek parametreler

B.= Sabit terim

C = Hata terimini (tesadiifi) ifade etmektedir.

Coklu dogrusal regresyon modelinde, hata teriminin (&) normal dagilima uygun olmasi, hatalarin
beklenen degerinin sifir olmasi, gézlem sayisinin (n) bagimsiz degisken sayisinin en az 5 kati
(tercihen 20 kat1) kadar olmasi onemlidir. Ayrica, degiskenler arasinda dogrusal bir iligki
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bulunmasi ve hata terimleri (¢) ile agiklayici degiskenler arasinda yiiksek bir korelasyonun
olmamasi gereklidir. Bunun yaninda, modelde ¢oklu dogrusal bagint1 probleminin 6nlenmesi igin
Varyans Sisme Faktorii' niin (VIF - Variance Inflation Factor) 10’dan diisiik olmasi tercih edilir (Ar
ve Onder, 2013, s.169; Alpar, 2016, s.481).

Coklu korelasyon katsayis1 (R), bagimh degisken ile birden fazla bagimsiz degisken arasindaki
iligkinin giiciinii ifade ederken, coklu aciklayicilik katsayis1 (R2), bagimsiz degiskenlerin bagimh
degiskeni ne 6lciide acikladigini gosterir. Her iki katsay1 da o ile 1 arasinda deger alir ve ideal
durumda 'nin 1'e yaklagsmasi beklenir (Alpar, 2016, s.481). Coklu dogrusal regresyon modelinde
aciklanan varyansin aciklanamayan varyansa orani, etki biiyiikliigii (f2) olarak adlandirilir. Tlgili
model su esitlikle ifade edilir:

fo=R2/(1-R2)-1 4)

Bu esitlige gore, degeri 0.02 ile 0.15 arasinda ise kiiciik, 0.15 ile 0.35 arasinda ise orta, 0.35’ten
biiyiikse genis etki biiylikliigiinii gosterir. Ayni sekilde, degeri icin 0.02’den kii¢iik degerler kiigiik,
0.13 ile 0.26 aras1 orta ve 0.26’dan biiylik degerler genis etki biiyiikliigii olarak degerlendirilir
(Cohen, 1988, s.22).

Korelasyon analizi ile degiskenlerin bagimh degisken {izerindeki etkileri incelenmis, modelin
gecerliligi Durbin-Watson testi, normallik testi ve degisen varyans testi gibi istatistiksel testlerle
dogrulanmistir. Elde edilen sonuglar, Karapinar’daki tarimsal tegviklerin ve cevresel faktorlerin
tarimsal iiretim iizerinde anlamlh ve olumlu etkileri oldugunu gostermis, bu bulgular bolgedeki
tarimsal politikalarin iyilestirilmesine yonelik 6nemli ipucglar1 sunmustur.

2.1. Arastirmanin Amaci

Bu arastirmanin amaci, Konya ili Karapinar ilgesinde tarim sektoriiniin karsilastigi temel sorunlari
tespit etmek, bu sorunlara yonelik ¢6ziim onerileri gelistirmek ve devlet miidahalelerinin tarimsal
tiretimin siirdiiriilebilirligindeki roliinii analiz etmektir. Su kaynaklarimin siirh oldugu ve diisiik
yagis miktarina sahip Karapinar ilgesinde, tarimsal tiretimde suyun etkin kullanimi biiyiik 6nem
arz etmektedir. Bu baglamda, stratejik iirlinlerin siirdiiriilebilir iiretimi ic¢in ulusal cikarlar
dogrultusunda planlanmig etkin tarim politikalarinin ve destekleme modellerinin gelistirilmesi
gerekmektedir. Aragtirma, Karapinar’da tarimsal iiretimi etkileyen unsurlar kapsaml bir sekilde
degerlendirerek, siirdiiriilebilir tarim icin gerekli olan kamu miidahaleleri ve destekleme
mekanizmalarinin 6nemini ortaya koymay: amaclamaktadr.

2.2. Veri Seti

Bu arastirmanin materyalini, 2014-2023 yillar1 arasindaki yillik verilere dayali analizler
olusturmaktadir. Arastirmada, bagimlh degisken olarak Karapinar ilgesinin toplam tarim tirtini
tiretim miktar ele alinmis, bagimsiz degiskenler ise tarim tegvikleri, ortalama sicaklik ve toplam
yagis miktar olarak belirlenmistir. Veriler, Tarim ve Orman Bakanhg, Tiirkiye Istatistik Kurumu
(TUIK) ve Meteoroloji Genel Miidiirliigii gibi gilivenilir kurumlardan temin edilmistir.
Arastirmanin temelini olusturan modelde yer alan degiskenlere iliskin eksik donem verilerinin
bulunmasi, caligmanin kapsamini sinirlamigtir. Bu durum nedeniyle yalnizca son 10 yillik veriler
degerlendirmeye alinmig ve aragtirmanin baslangic donemi 2014 yih olarak belirlenmistir. Bu
secim, veri biitlinliiglinli saglamak ve analizlerin tutarhhigim artirmak amaciyla yapilmistir. Bu
veriler, tarimsal {iretim dinamiklerini etkileyen faktorlerin kapsaml bir sekilde analiz edilmesine
olanak tamimaktadir. Tablo 1’de degiskenlerin kisaltmalari ve tanimlamalar yer almaktadir.
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Tablo 1. Degisken Tanimlamalar1

Degisken Degisken Tanim
Kisaltmasi
Q 5 Uriin Uretim Miktar1 Toplami (Ton)
SP Tarimsal Destekleme Odemeleri (T1)
T Ortalama Sicaklik (°C)
R Toplam Yagis (mm=kg+m?2)

3. BULGULAR

Calismada kullanilan verilerin 2014-2023 yillarina ait aldiklar1 degerler Grafik 1’de gosterilmistir.
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Grafik 1. Degiskenlere Ait Grafikler

Grafik 1. incelendiginde Karapinar toplam tarim iiriinii iiretim miktarn grafik “InQ”, tarimsal
destekleme 6demeleri “InSP”, ortalama sicaklik “InT” ve toplam yagis “InR” seklinde gosterilmistir.
Degisen varyans sorununa karsi verilerin dogal logaritmasi kullanilmistir. Veri setinin tanimlayici
testleri bir sonraki boliimde agiklanmistir. Veri setinin ¢oklu regresyon analizi ve varsayimlar: bir
sonraki boliimde yer almaktadir.

3.1. Coklu Regresyon Analizi

Calismada Karapmar toplam tarim iiriinii Giretim miktarin etkileyen, tarimsal destekleme
odemeleri, ortalama sicaklik ve toplam yagis verileri kullamilmistir. Bu degiskenlerin Karapinar
toplam tarim iiriinii tiretim miktari ile bagimhihigi ve bu bagimliligin yonii aragtirilmigtir. Regresyon
analizi icin EViews 14 programi kullanilmigtir. Regresyon analizine iligkin test sonuglar1 Tablo 2’de
verilmistir.
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Tablo 2. Regresyon Analizine Iliskin Test Sonuclar

Dependent Variable: LNQ

Method: Least Squares

Date: 12/16/24 Time: 20:46

Sample: 2014 2023

Included observations: 10

Variable Coefficient Std. Error t-Statistic Prob.

C 6.3727 3.3504 1.9021 0.1059
LNR 0.0490 0.2750 0.1781 0.8645
LNSP 0.4637 0.0619 7.4961 0.0003
LNT -0.4209 1.0726 -0.3924 0.7083
R-squared 0.9103 Mean dependent var 14.0360
IAdjusted R-squared 0.8655 S.D. dependent var 0.4012
S.E. of regression 0.1472 Akaike info criterion -0.7055
Sum squared resid 0.1300 Schwarz criterion -0.5844
Log likelihood 7.5273 Hannan-Quinn criter. -0.8382
F-statistic 20.3011 Durbin-Watson stat 1.6992
Prob(F-statistic) 0.0015

LNQ = 6.37268914346 + 0.0489559408314*LNR + 0.463708068673*LNSP -
0.420858083401*LNT

Tablo 2 incelendiginde R-squared (R2): 0.9103 degeri il modelin aciklama giicii oldukca yiiksektir.
Bagimsiz degiskenler, bagimh degiskenin varyansinin %91'ini aciklamaktadir. Adjusted R-squared:
0.8655 degeri ile yani, diizeltilmis R2 degeri de oldukga yiiksek ve modelin iyi bir uyum sagladigini
gostermektedir. F-statistic: 20.3011 ve Prob(F-statistic): 0.0015 degerleri, modelin genel olarak
anlamh oldugunu gosterir. Clinkii p-degeri 0.05'ten kiigiiktiir.

Yapilan regresyon analizinde, bagiml degisken olan LNQ (logaritmasi alinmis tarimsal tiretim
miktar1) ile bagimsiz degiskenler arasindaki iligkiler incelenmistir. Analiz sonucunda LNSP
degiskeninin (tarimsal destekleme 6demeleri) pozitif ve anlaml bir etkiye sahip oldugu
goriilmiistiir. Katsay1 yonii pozitif olan LNSP, tarimsal destekleme 6demelerindeki artisin tarimsal
tiretimi artirdigim gostermektedir. Diger yandan, LNT (sicaklik) degiskeni ile bagimh degisken
arasinda iligki negatif yonlii iken ve LNR (yagis) degiskeni pozitif yonlii iligkiye sahiptir. Ancak LNR
nin diger degiskenlere gore diisiik diizeyde etkiye sahip oldugu sdylenebilirken hem LNR hem de
LNT degiskenleri ile bagiml degiskenler arasindaki iliski anlamsizdir.
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3.2. Regresyon Varsayimlari
Normallik testi

Degiskenlere iligkin verilerin normal dagilima sahip olup olmadiginin tespiti amaciyla uygulanan
Jarque- Bera testi ve olasilik degerleri Sekil 2’de gosterilmistir.

5
Series: Residuals
Sample 2014 2023
4 Observations 10
Mean 9.40e-16
37 Median -0.032731
Maximum 0.230208
5 Minimum -0.146773
Std. Dev. 0.120154
Skewness 0.669349
14 Kurtosis 2.393069
Jarque-Bera  0.900200

0 Probability 0.637564
015 -010 -0.05  0.00 0.05 010  0.15 0.20 0.25

Sekil 2. Jarque-Bera Test Sonucu

Bu analizde regresyon varsayimlarindan normal dagihm testi incelendiginde Jarque-Bera Test
Istatistigi: 0,9002 ve Probability (p-degeri): 0,6376 > 0,10 oldugundan, verilen normal dagilima
sahip oldugu goriilmiistiir. Bununla beraber Skewness (Carpiklik): 0.6693 degeri ile verinin
carpikhig1 diisiik diizeyde ve normal dagilima yakin bir yapiya sahiptir. Kurtosis (Basiklik): 2.3931
degerinin 3'e yakin oldugundan, normal dagilima olduk¢a yakin bir yapi1 olarak gozlemlenmistir.

Otokorelasyon Testi

Calismadaki verilen otokorelasyonu, Breusch-Godfrey Serial Correlation LM Testi ile analiz
edilmistir. Analiz sonuclar1 Tablo 3’te 6zetlenmistir.

Tablo 3. Otokorelasyon Testi Sonucu
Breusch-Godfrey Serial Correlation LM Test:

Null hypothesis: No serial correlation at up to 2 lags

F-statistic 0.4135 Prob. F(2,4) 0.6867

Obs*R-squared 1.7134 Prob. Chi-Square(2) 0.4246

Test sonuclarina gore test istatistigi degeri 1.7134 olup olasilik degeri ise 0.4246’dir. Hesaplanan
olasilik degeri 0.4246 > 0.10 oldugu igin veri setinde otokorelasyon sorunu yoktur.

Degisen Varyans Testi

Calismadaki verilerinin degisen varyansi, “Breusch-Pagan-Godfrey” testi ile analiz edilmistir.
Analiz sonuclar1 Tablo 4’te 6zetlenmistir.
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Tablo 4. Degisen Varyans Testi Sonucu
Heteroskedasticity Test: Breusch-Pagan-Godfrey

Null hypothesis: Homoskedasticity

F-statistic 1.6209 Prob. F(3,6) 0.2810
Obs*R-squared 4.4765 Prob. Chi-Square(3) 0.2144
Scaled explained SS 1.1225 Prob. Chi-Square(3) 0.7716

Yapilan degisen varyans testi sonucunda testin katsay1 degeri 1.1225 ve olasilik degeri 0.7716 olarak
hesaplanmigtir. Elde edilen olasilik degeri 0.10'dan biiyiik oldugundan, degisen varyans sorununun
olmadig tespit edilmistir. Bu sonug, regresyon modelinde hata terimlerinin sabit varyansa sahip
oldugunu. Bu durum, modelin giivenilirligini artirmakta ve tahminlerin tutarli oldugunu
desteklemektedir.

Model Kurma Hatas1 Testi

Calismadaki modelin, model kurma hatas1 “Ramsey-RESET testi” ile analiz edilmistir. Analiz
sonuclari Tablo 5’ te 6zetlenmistir.

Tablo 5. Ramsey RESET Test Sonucu

Deger df Olasilik
t-statistic 0.8428 5 0.4378
F-statistic 0.7103 (1,5) 0.4378

Test sonuclarina gore bu testin katsayr degeri 0.8428 olup olasilik degeri ise 0.4378dir.
Hesaplanan olasilik degeri (0.4378), 0.10’dan biiyiik oldugu icin veri setinde model kurma hatas:
yoktur.

Calismada kullanilan verilerin korelasyon katsayisinin %95 gibi yliksek bir degere sahip olmasi ve
R2 degerinin %91 gibi yliksek ¢ikmasi, bagimsiz degiskenler arasinda ¢oklu dogrusal baglanti
(multicollinearity) sorununa isaret etmektedir. Bu durum, regresyon verilerinin giivenilirligini ve
modelin tahmin performansini olumsuz etkileyebilir. Coklu dogrusal baglanti sorununu tespit
etmek ve ortadan kaldirmak amaciyla calismanin verilerine VIF (Variance Inflation Factor) testi
uygulanmigtir. VIF testi, bagimsiz degiskenler arasindaki dogrusal iliskiyi degerlendirerek modelin
istikrarimi saglamaya yonelik bir adim olarak gerceklestirilmistir.

Vif (Variance Inflation Factors) Testi Sonuclar:

Calismada coklu dogrusal baglanti (multicollinearity) sorunun varligim tespit etmek ve
degerlendirmek amaciyla VIF (Variance Inflation Factor) testi uygulanmigtir. Testin sonuclar
Tablo 6’da gosterilmistir.
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Tablo 6. VIF (Variance Inflation Factors) Testi Sonuclari

Coefficient Uncentered Centered
Variable Variance VIF VIF
C 11.2251 5183.535 NA
LNR 0.0756 1152.637 1.0677
LNSP 0.0038 586.0639 1.0692
LNT 1.1503 3339.495 1.0661

Test sonuclara gore ii¢ degiskenin de degerleri 1’e oldukca yakin ve 10’un ¢ok altinda oldugu icin
degiskenler arasinda ¢oklu dogrusal baglant1 sorunu bulunmadigim gostermektedir.

4. SONUC

Bu calismada, Karapmar ilgesinin 2014-2023 yillar1 arasindaki tarimsal iiretim dinamikleri
incelenmis, tarim tegvikleri, ortalama sicaklik ve toplam yagis miktarinin toplam tarimsal iiretim
izerindeki etkileri analiz edilmistir. Veriler, Tarim ve Orman Bakanligi, TUIK ve Meteoroloji Genel
Miidiirliigi gibi giivenilir kaynaklardan temin edilerek degerlendirilmistir. Regresyon analizi
bulgulari, bagimh degisken olan tarimsal iiretim miktarinin belirlenen bagimsiz degiskenlerle
iligkisini kapsamli bir sekilde ortaya koymustur.

Modelin temel varsayimlarinin tamami saglanmistir. Regresyon analizi, bagimsiz degiskenlerin
bagimh degisken iizerindeki etkilerini giivenilir ve tutarh bir sekilde ortaya koymustur. Ozellikle
tarimsal destekleme 6demeleri (LNSP) pozitif ve anlamli bir etki gosterirken, sicaklik (LNT) ve
yagis (LNR) degiskenlerinin etkileri diisiik diizeyde ve anlamli degildir.

Bu calisma, modelin yiiksek agiklama giiciine ve giivenilirligine isaret etmektedir. Test sonuclarinin
tutarhiligl, modelin Karapinar ilgesindeki tarimsal iiretim dinamiklerini anlamak i¢in etkin bir arac
oldugunu gostermektedir. Bu bulgular, bolgesel tarim politikalarinin sekillendirilmesine 6nemli
katkilar sunmaktadir.

Karapmar ilcesindeki tarimsal iiretim dinamiklerinin incelendigi bu calismanin bulgulan,
literatiirdeki diger calismalarla hem benzerlikler hem de farkhliklar gostermektedir. Ornegin,
Sayigh (1959) ve Johnston ile Mellor'un (1961) tarimin kalkinma {iizerindeki stratejik onemini
vurgulayan calismalari, bu aragtirmamin tarimsal desteklerin iiretimi artirici etkisini ortaya
koymasiyla ortiismektedir. Ancak bu ¢calismada, iklimsel degiskenlerin tarimsal iiretim tizerindeki
etkisinin diisiik ve anlamli olmamasi, Timmer (2002) gibi tarimsal {iretimde iklimin kritik roliine
vurgu yapan ¢aligmalarla farklilik gostermektedir.

Breimyer (1962) ve Direk vd. (2019) gibi calismalar, tarim sektoriiniin yalnzca iiretimle sinirh
olmayan, aym1 zamanda ekonomik kalkinmaya entegre bir siire¢ oldugunu belirtmistir. Bu
arastirma, tarimsal desteklerin iiretimi artirici etkisini vurgulayarak benzer bir sonuca ulagsmistir.
Bununla birlikte, Arisoy (2020) ve Pawlak (2018) gibi tarimsal desteklerin etkinligini tartisan
calismalar, bu aragtirmanin sonuglariyla uyum ic¢indedir. Tiirkiye’deki desteklerin etkisinin sinirh
kalabilecegini vurgulayan bu literatiir, destek politikalarinin uzun vadeli planlarla giiclendirilmesi
gerektigini onermektedir.

Bu calismada, sicaklik ve yagis gibi iklimsel faktorlerin anlamli bir etkisinin bulunmamasi, Semerci
(2019) ve Sagdig ile Cakmak (2021) gibi tarimsal desteklerin uzun vadeli etkilerini vurgulayan
calismalardan farklilasmaktadir. Ancak sonuglar, Bayramoglu vd. (2017) ve Yildiz (2017) gibi
tarimsal desteklerin siirdiiriilebilir tarim {izerindeki olumlu etkisini destekleyen bulgularla
paralellik gostermektedir.

10
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Bulgular, Karapinar ilcesinde tarimsal liretimin destekleme odemeleriyle giiclii bir etkiye sahip
oldugunu ortaya koyarken, diger yandan iklimsel degiskenlerin etkisinin, literatiirdeki diger
calismalarin ve bilinenin aksine, diisiik ve anlamsiz bir etkiye sahip oldugunu gostermektedir.
Ozellikle bolgede son yillarda artarak devam eden yogun sulu tarim uygulamalar: ve beraberinde
getirdigi verimlilik artisi, kurak bir iklime sahip Karapinar’da bu etkinin anlamsiz kalmasinda
onemli bir faktér oldugu degerlendirilmektedir. Zira, Elektrik Idaresi'nden alinan verilere
bakildiginda, 2014-2023 yillar1 arasinda tarimsal sulamada kullanmilan elektrik tiiketiminin iki
katina ¢ikmis olmasi, bu degerlendirmeyi somut bir sekilde desteklemektedir.

Yeni liretim planlamasinin devreye alinmasiyla birlikte, 6zellikle destekler icerisinden temel destek
oraninin azaltilmasi, diger yandan yonlendirici ve verimlilik destegi oraninin artirilmasi,
Karapmar’da tarimin ve mevcut su kaynaklarinin siirdiiriilebilirligine pozitif katki yapacagi
diistintilmektedir. Ancak, yapilacak desteklerle birlikte niteligin, ongoriilebilirligin ve {iretim
artisinin saglanabilmesi icin tarimsal uygulama politikalarinin yerel diizeyde takibi ve denetimi
hayati derecede 6nem arz etmektedir.

Oneriler

Bu calisma, bolgedeki tarimsal politikalarin belirlenmesi ve iiretim siireclerinin gelistirilmesi
acisindan o6nemli bulgular sunmaktadir. Tarim tegviklerinin artirllmasinin yam sira iklim
kosullarina dayanikli tarim tekniklerinin gelistirilmesi ve benimsenmesi, tarimsal iiretimin
siirdiiriilebilirligini saglamak icin kritik bir 6neme sahiptir.

Karapinar ilcesindeki tarimsal iiretim dinamiklerini siirdiiriilebilir ve verimli hale getirmek igin
tarimsal destekleme politikalarinin bolgeye 6zgii ihtiyaglara gore yapilandirilmasi, modern sulama
teknikleri ve iklime dayanikli tohumlarin tesvik edilmesi, ¢iftcilere egitim programlariyla biling
kazandirilmasi, teknolojik yatirnmlarin desteklenmesi, tarimsal iiretim deseninin optimize edilerek
bolgesel stratejiler olusturulmasi ve gevre dostu tarim uygulamalarinin yayginlastirilmasi
onerilmektedir.

Tarimsal desteklerin, yeni planh iiretim modelinde hedeflendigi gibi, mevcut su kaynaklarinin
siirdiiriilebilirligi acisindan kritik bir 6neme sahiptir. Ozellikle Karapinar gibi su kisith bolgelerde
bu desteklerin dogru sekilde yonlendirilmesi, su kaynaklarinin verimli bir sekilde kullanilmasim
saglayarak silirdiiriilebilirligin korunmasina katki sunmaktadir. Bu baglamda, tarimsal
desteklemeler, suyun etkin kullanimi i¢in stratejik bir arac olarak biiyiik bir rol oynamaktadir.

2020 yihindan itibaren tiim diinyay1 etkisi altina alan Covid-19 salgini, “Elinde varsa giicliistin”
anlayisini tiim diinyaya hakim kilmistir. Bu tarihten itibaren tarim, sadece ekonomik ve istihdam
agisindan degil, gida giivenligi acisindan da tiim iilkeler icin stratejik bir sektor haline gelmistir.
Diger yandan kiiresel 1sinma ve kuraklik, canli yasami i¢in onemli bir tehdit olarak karsimizda
durmaya devam etmektedir. Karapinar ilcemiz de bu anlamda kurakligin en fazla hissedildigi,
yagisin en az oldugu bolgeler arasinda yer almaktadir. Sulu tarim her ne kadar kisa donemde iiretim
ve verimlilik artis1 saglasa da yer alt1 su kaynaklarinin kisith olmasi, uzun dénemde bu durumun
siirdiiriilebilir olamayacag1 ve son donemde ortaya cikan obruk olusumlar: gibi baz1 sonuclar ve
sorunlar1 beraberinde getirebilecegi diisiiniilmektedir. Hem tarimin devamlhilign hem de
enflasyonla miicadele kapsaminda iiretim maliyetlerinin diisiiriilmesi ve karhlklarin artirilmasi
icin Konya Ovasi Projesi (KOP) bir parcasi olan Mavi Tiinel Projesi (Goksu Nehri'ni Konya Ovasi’'na
tasima projesi) nin tamamlanmasi 6nem arz etmektedir.
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Bismil Vadisi ve Dicle Nehri Vadisi, tarim faaliyetlerinin yam sira sulak
alanlar ve dogal yasam alanlariyla da insanlarin ilgisini ¢ekmektedir. Bu
alanlarin korunmasi ekosistemlerin korunmasi ve yaban hayatinin korunmasi
acgisindan 6nemlidir. Bu ¢aligma, Bismil Vadisi ve Dicle Nehri yakinlarindaki
sulak tarim alanlarinin fiziksel o6zelliklerini degerlendirmeyi ve mevcut
durumdan yola cikarak bu alanlarin korunmasi ve bu alanda yeni alanlar
olusturulmasi icin fikirler gelistirmeyi amaclamaktadir. Dokiiman incelemesi,
dogal gozlem ve fotograflama yontemi ile elde edilen veriler betimsel olarak
analiz edilmistir. Hevsel Bahcelerinin topografyasi, iklimi ve canh
popiilasyonu degerlendirilerek benzer ozelliklere sahip Bismil Vadisi'nin
planlanmasi cevre ve biyolojik cesitlilik iizerinde 6nemli etkiler yaratacaktir.
Bu calisma Bismil Vadisinde dogal yasam alanlarimin olusturulmasi ve
biyolojik ¢esitliligin gelistirilmesi igin bir c¢ergeve sunmaktadir. Bismil
Vadisi'nde biyolojik c¢esitliligin artirilmasina yonelik c¢esitli yontem ve
faaliyetler gerceklestirilebilir. Bu uygulamalar dogal yasam alanlarinin
onarilmasina, ekosistemlerin korunmasina ve Dbiyolojik cesitliligin
desteklenmesine odaklanabilir. Uygulamaya gecirildiginde bolgenin biyolojik
cesitliligini gliclendirmesi ve yore halkinin yasam kalitesini artirmasi
beklenmektedir. Anahtar Kelimeler: Habitat, Ekosistem, Popiilasyon,
Bismil Ovasi

A Study on Increasing Ecological Biodiversity in the Tigris River
Valley of the Bismil Plain
Abstract
The Bismil Valley and the Dicle River Valley attract people's attention with
their wetlands and natural habitats as well as agricultural activities.
Conservation of these areas is important for the protection of ecosystems and
wildlife. This study aims to evaluate the physical characteristics of wetland
agricultural areas near the Bismil Valley and the Tigris River and to develop
ideas for the protection of these areas and the creation of new areas in this area
based on the current situation. The data obtained through document analysis,
natural observation and photography were analysed descriptively. Planning
the Bismil Valley with similar characteristics by evaluating the topography,
climate and living population of Hevsel Gardens will have significant impacts
on the environment and biodiversity. This study provides a framework for
creating natural habitats and improving biodiversity in the Bismil Valley.
Various methods and activities can be carried out to increase biodiversity in
the Bismil Valley. These can focus on restoring natural habitats, protecting
ecosystems and promoting biodiversity. When implemented, they are
expected to strengthen the biodiversity of the region and improve the quality
of life of local people.
Keywords: Habitat, Ecosystem, Population, Bismil Plain.
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1. GIRIS

Calisma alani Dicle Nehri havzasi ile Diyarbakir ve Bismil cevresini kapsamaktadir. Dicle
Nehri'nin Dicle Vadisi ve Bismil Vadisi boyunca akisi, fauna ve flora zenginliginin artmasi agisindan
onemlidir. Bu calismanin temel amaci, Bismil Vadisi ve Dicle Nehri'ndeki sosyo-ekonomik
dalgalanmalara bagh olarak tarim arazilerinin peyzajini degerlendirmek ve mevcut duruma bagh
olarak bu alanda habitatlarin korunmasi ve yeni ¢alisma yollar: igin fikirler hazirlamaktir. Bu
aragtirma sulak alan saghgini giliclendirmeyi, kus gociinii desteklemeyi ve yerel ekosistemi
iyilestirmeyi amachyor. Arastirma bataklik kuslarmin biyolojik ¢esitliligini korumayi, onarmay ve
arttirmay1 amacliyor. Aynmi zamanda Bismil Vadisi'nde doga rezervleri olusturmak ve ekosistemleri
gelistirmek icin de bir ¢erceve saglyor. Uygulamaya gecirildiginde bolgenin biyolojik gesitliligini
giiclendirmesi ve insanlarin yasam kalitesini iyilestirmesi bekleniyor.

Ekosistemler doganin yalmizca bir boliimiinii tanimlar. Ekosistem, adindan da anlasilacag:
gibi, ister Diinya kadar biiytik ister bir akvaryum kadar kiigiik olsun, bir sistemdir. Her sistem gibi
ekosistemin de bir¢ok bileseni vardir. Bunlardan bazilar1 canh varhiklar, bazilar ise cansiz
nesnelerdir. (Isik, 2006). Ekosistem, canh (biyotik) ve cansiz (abiyotik) etkilesimlerden olusan
islevsel bir sistemdir. Ekosistemler; bitkiler, hayvanlar ve mikroplar dahil olmak iizere canlh
organizmalar ile bunlarin iginde yasadiklar toprak, su, hava ve mineraller gibi cansiz varhklar
arasindaki etkilesimlerden olusur (Kislalioglu, 2003).

Cesitlilik, insan yagaminda, toplumlarin hem kiiltiirel hem de ekonomik ilerlemesinde biiyiik
onem kazanmigtir. Ekosistemler igindeki biyolojik cesitlilik, bircok farkh tiirtin bir arada
bulunmasidir. Biyocesitlilik, 'Diinya, okyanuslar ve diger suda yasayan organizmalar ve bunlarin
meydana geldigi ortamlar da dahil olmak iizere diinya genelinde yasayan organizmalarin ¢esitliligi'
olarak tamimlanmaktadir: bu ¢esitlilik tiirler icindeki ve tiirler arasindaki cesitliligi de icermektedir
(CBD 1992). Ekosistemlerdeki biyolojik ¢esitlilik, bir ekosistemin saghg ve islevselligi icin kritik
oneme sahiptir. Ekosistem cesitliligi biyocesitliligin ilk unsurudur.

Biyocesitlilik, canli organizmalarin ve iginde bulunduklar ekolojik ortamlarin ¢esitliligini ve
degiskenligini kapsayan dinamik bir kavramdir. Ekosistem cesitliligi, bitkiler, hayvanlar ve
mikroorganizmalar gibi canli topluluklarinin toprak, su, hava ve mineraller gibi cansiz unsurlarla
olan islevsel etkilesimlerini ifade eder. Bu etkilesimler dogal dengenin korundugu dinamik bir yap1
olusturur. Her iki kavram da doganin karmasik ve birbirine bagh sistemlerini anlamak icin temel
oneme sahiptir (Cepel ve Ergun, 2002).

Biyolojik cesitlilik, ii¢c ana bilesenden olusur:

1. Genetik Cesitlilik: Ayni organizma tiiriiniin genlerindeki varyasyonlarin toplamina o
organizmanin genetik cesitliligi denir. Bir tiiriin genleri ne kadar cesitliyse, cevresindeki
degisikliklere o kadar iyi uyum saglayabilir ve o kadar uzun siire var olabilir. Belirli bir alandaki
farkl canl tiirlerinin sayis1 genellikle orada bulunan tiirlerin sayisi ile hesaplanir. Genetik cesitlilik
ise belirli bir tiir, popiilasyon, alt tiir veya 1rk icindeki genlerin farklilig: ile olciiliir.

2. Tiir Cesitliligi: Bir ekosistemde bulunan farkl tiirlerin sayis1 ve cesitliligidir. Daha fazla tiir
cesitliligi, ekosistemin daha saglikli ve direncli olmasini saglar. Farkh tiirler birbirlerine bagimhidir
ve bir tiiriin yok olmasi bagka tiirler lizerinde olumsuz sonuclara yol acabilir. Tiir cesitliligi
genellikle belirli bir cografi alandaki toplam tiir sayisi ile degerlendirilir.

3. Ekosistem Cesitliligi: Bir bolgede bulunan farkh ekosistem tiirlerinin ve bu ekosistemler
arasindaki gecislerin cesitliligidir. Topluluklarin hem kendi iclerinde hem de cevreleriyle olan
iligkilerinde karmasik ve iglevsel bir dinamik vardir. Her ekosistem kendi icinde benzersiz bir
habitat sunar ve bu ekosistemlerin cesitliligi, bir bolgedeki biyolojik cesitliligin zenginligini artirir
(URL-1).

Biyolojik cesitliligin korunmasi ve siirdiiriilebilir kullanimi, ekosistemlerin islevselligini ve
insanlarin yagsam kalitesini dogrudan etkilemektedir. Biyolojik cesitliligin azalmasina habitat kaybu,
iklim degisikligi, kirlilik ve yabanci tiirlerin istilas1 gibi faktorler neden olabilir. Bu nedenle,
ekosistemlerin ve biyolojik cesitliligin korunmasi, siirdiiriilebilir kullanim1 ve restorasyonu, dogal
kaynaklarin siirdiiriilebilirligini ve ekosistem hizmetlerinin devamini saglamak icin 6nemlidir.
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Siirdiiriilebilir kalkinmanin canh temelini olusturan biyolojik cesitlilik ve ekosistemler,
diinyadaki degisimler karsisinda dengelerin yeniden kurulmasini saglayarak, bu cesitliligin 6nemli
bir pargasi olan insanlar i¢in yagsami miimkiin kilmaktadir. Son yiizyilda, siirdiiriilebilir olmayan
kalkinma modelleri nedeniyle, biyolojik cesitlilik ve ekosistemler insanlik tarihinde esi benzeri
goriilmemis bir tahribatla kars1 karsiya kalmistir. Insan kaynakl faaliyetler sonucunda ortaya ¢ikan
yanlis arazi kullanim, kirlilik, ormansizlagma ve kiiresel iklim degisikligi, bu geri doniisii olmayan
tahribatin baslica nedenlerini olusturmaktadir. Bu faktorler ekosistemlerin hem yapisal
biitiinliiglini hem de islevselligini ciddi sekilde bozmakta ve dogadaki biyolojik dengenin
bozulmasina yol agmaktadir (Demir, 2006). Ekosistem c¢esitliligi, ilgili ekosistemi olusturan cesitli
pargalarin zaman ve yer icindeki degisimlerine bagli olarak bir fonksiyon olarak ortaya cikar. Bu
nedenle yeryiiziinde farklh ekosistem tiirleri bulunmaktadir. Diinya ekosistemleri arasinda en
cesitli, en dengeli, en diizenli, en istikrarli ve en saghkli ekosistemler orman ekosistemleridir.
Orman ekosistemleri kendi kendine yeten ve bagimsiz ekosistemlerdir. Orada yasayan iireticiler,
tliketiciler ve ayristiricilar arasinda bir denge vardir (Isik, 2006).

Dicle Nehri havzasi, Tiirkiye'nin dogusundan baglayarak Firat Nehri ile birlesene kadar genis
bir alana yayilan onemli bir su havzasidir. Bu bolge cesitli ekosistemlere ve biyolojik cesitlilige ev
sahipligi yapmaktadir ve bu nedenle habitatin korunmas:1 ve restorasyonu icin biiyiik énem
tagimaktadir.

Hevsel Bahceleri, Tiirkiye'nin giineydogusunda, 6zellikle Diyarbakir'in tarihi kent merkezinde,
Dicle Nehri kiyisinda yer alan verimli tarim alanlaridir. Bu bahgeler tarih boyunca cesitli uygarhklar
tarafindan kullanilmig ve 6nemli bir tarim ve yasam alani olarak varhigini siirdiirmiistiir. Hevsel
bahcgeleri, tarihsel olarak yerel halk tarafindan tarimsal faaliyetler i¢in kullanilmig sulak alanlardir.
Dicle Nehri'nin getirdigi verimli topraklar bu bahceleri tarima elverigli hale getirmistir. Ciinkii bu
alanlar suyun varhig1 sayesinde sulamaya elveriglidir. Ancak Hevsel bahceleri sadece tarimsal
tiretim icin degil, biyogesitlilik, ekosistem hizmetleri ve kiiltiirel miras agisindan da biiylik 6nem
tasiyor. Bu alanlar cesitli bitki tiirlerine ev sahipligi yapmakta ve bir¢ok kus tiirii i¢cin yagam alani
olusturmaktadir. Ayrica yerel halk i¢in 6nemli bir rekreasyon alani ve yesil alan olarak hizmet
vermektedir. Diyarbakir "Kale ve Hevsel Bahgeleri Kiiltiirel Peyzaji "nin UNESCO Diinya Kiiltiir
Mirasi olarak tescillenmesi ¢alismalari, Diyarbakir Biiyiiksehir Belediyesi, Diyarbakir Valiligi,
kentteki kurum ve kurulusglar, Kiiltiir ve Turizm Bakanlhg ile ilgili STK'lar, meslek odalar1 ve bilim
insanlarimin katilim ve katkilariyla 2012 yilinda baglatilmistir. Hevsel bahgeleri, 2015 yilinda
UNESCO Diinya Miras: Listesi'ne dahil edilmistir (Karadogan ve Assenat, 2017). Bu alanlarin
uluslararasi1 onemini ve korunmasi gerektigini vurgulamaktadir. Hevsel bahgelerinin korunmasi ve
siirdiiriilebilir kullanimi igin yerel yonetimler, sivil toplum kuruluslar ve yore halki cesitli
projelerde isbirligi yapmaktadir. Bu ¢abalarin siirdiiriilmesi, bu essiz kiiltiirel ve dogal mirasin
gelecek nesillere aktarilmasimi saglayacaktir.

Bismil Ovasi, verimli topraklar1 ve Hevsel Bahceleri'nmin devami olan ¢ok sayida hoyiige ev
sahipligi yapmasiyla dikkat ¢eken bir bolge. Diyarbakir'dan doguya dogru uzanan Dicle Nehri'nin
besledigi bu ova, zengin dogal kaynaklari ve yaban hayati ile 6ne ¢itkmaktadir. Bolge hem tarimsal
potansiyeli hem de fauna ve flora cesitliligi agisindan biiyiik bir zenginlige sahiptir (Kili¢ ve Karakas
2006). Bu ozellikleriyle Bismil Ovasi, dogal yasamin korundugu ve siirdiiriilebilir bir ekosistem
sunan 6nemli bir alan olarak kabul edilebilir.

Dicle Nehri, verimli Bismil Ovasi'ni besleyen 6nemli bir su kaynagidir. Hem yiizey hem de
yeralt1 sulari ile zengin bir potansiyele sahip olan nehir, kollara ayrilarak genis bir alam1 sulamakta
ve bu bolgedeki tarimsal verimliligi artirmaktadir. Dicle Nehri'nin ortasindan gectigi Bismil Ovasi
ve vadisi, biyogesitlilik agisindan Diyarbakir'in en degerli alanlarindan biri olarak 6ne ¢itkmaktadir
(URL-2).

Yapilan literatiir taramasi sonucunda Bismil ovasi Dicle Nehri yatagi boyunca cografi, maddi
ve sosyo-Kkiiltiirel agidan 6nemli oldugu ancak bu alanda dogal habitat alanlarin arttirilmasina
yonelik calismalarin yerel halk ve yerel yonetimler tarafindan yapilmadigi goriilmiistiir. Hevsel
Bahcelerinin topografik yapisi, cografi yapisi ve iklim 6zellikleri goz 6niinde bulundurularak Bismil
Ovasinda da cesitli habitat alanlarimin hazirlanmasi benzer ekosistem ve biyolojik cesitlilik
hususunda anlamh etkiler yaratacaktir.
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2. YONTEM

Yapilan literatiir taramasi sonucunda Bismil ovasi Dicle Nehri yatagi boyunca cografi,
ekonomik, sosyal ve kiiltiirel acidan 6nemli oldugu ancak bu alanda dogal habitat alanlarin
arttirilmasina yonelik caligmalarin yerel halk ve yerel yonetimler tarafindan yapilmadig
goriilmiistiir. Hevsel Bahcelerinin topografik yapisi, cografi yapisi ve iklim 6zellikleri goz oniinde
bulundurularak Bismil Ovasinda da gesitli habitat alanlarinin hazirlanmasi benzer ekosistem ve
biyolojik cesitlilik hususunda anlamh etkiler yaratacaktir. Arastirmada Hevsel Bahceleri ve Bismil
Ovasi'nin habitat alanlarimi ve canl popiilasyonlarini incelemek i¢in detayh bir literatiir taramasi
yapilmis, arastirma alanini kapsayan harita, belge, rapor ve arastirma alaninda arastirmacilar
tarafindan da cekilen fotograflardan yararlanilmistir.

Arastirma nitel yontemlerle tasarlanmistir. Nitel arastirma, sosyal bilimlerde giderek 6nem
kazanan ve insanlarin davranmiglarimin altinda yatan nedenleri ve sosyal yapilarimi anlamaya
odaklanan bir yaklagimdir (Aydin, 2023). Bu yontem, nitel veri toplama teknikleri olan gozlem,
goriisme ve dokiiman incelemesi gibi araclari kullanarak, algilarin ve olaylarin dogal ortamlarinda
gercekei ve biitiinciil bir sekilde incelenmesini ve anlasilmasini hedefler. Dokiiman analizi, nitel
aragtirma yontemlerinden biridir ve yazili, basili veya dijital materyallerin sistematik olarak
incelenmesini ve analiz edilmesini icerir. Belge analizi, birincil veri kaynag olarak cesitli belgelerin
toplanmasini, incelenmesini ve analiz edilmesini iceren bir bilimsel arastirma yontemidir. Tek
basina bir yontem olarak veya diger tekniklerle birlikte kullanilabilir (Ramazan Sak vd., 2021 ).
Nitel arastirma, neyin miimkiin oldugunu ortaya ¢ikarmak icin kesfedici bir siireg izler ve “neden”
ve “nasil” sorularina yanit arar (Yildirim ve Simsek, 2021). Bu siirec dijital 6l¢ciimlerden ziyade nitel
veri toplama ve analiz tekniklerine dayanmaktadir (Aydin, 2023).

Nitel arastirma deseni, nitel bilgilerin toplanmasini, arastirma sorusunun formiile edilmesini,
veri analizini ve genelleme kararlarim igerir (Flick vd., 2024). Bu yontem, nicel arastirmalardan
farkl olarak 6znel ve detayh bir inceleme sunar (Baltaci, 2019). Disiplinler aras1 bir yaklagimi
benimseyen nitel arastirma, arastirma problemini yorumlayici bir bakis acisiyla ele alir ve farkh
perspektiflerden inceleme imkani saglar. Arastirmaciya esneklik sunan bu yontem, ozellikle az
calisilmig konularin kegfedilmesinde etkilidir.

Nitel arastirmanin bir diger onemli 6zelligi de bilimsel kamit standartlarin1 saglamada
giivenilir bir temel olusturmasidir (Aydin, 2023). Bu yontem, sosyal olgularin derinlemesine
anlagilmasinda ve aydinlatilmasinda oldukea kullanigh ve elveriglidir (Neuman, 2012: 228). Nitel
aragtirma, insan davramiglar1 ve sosyal yapilar hakkinda zengin ve ayrmtih bilgi saglayarak
aragtirmacilara karmasik olgular1 anlama ve yorumlamada 6énemli bir ara¢ sunar.

2.1Verilerin Toplanmasi ve Analizi

Bu ¢calismada, Bismil Vadisi ve Dicle Nehri Vadisi ¢evresindeki sulak tarim alanlarinin fiziksel
ozelliklerini degerlendirmek ve bu alanlarin korunmasina yonelik oneriler gelistirmek amaciyla
gezi, dogal gozlem, dokiiman incelemesi ve fotograf gibi nitel veri toplama yontemleri
kullamilmigtir.

Gozlem, nitel arastirmalarda en yaygin kullanilan yontemlerden biridir. Arastirmaci herhangi
bir ortamda meydana gelen bir olay ya da davramigla karsilastiginda bu durumun detayli, kapsamli
ve zamana yayilmis bir resmini elde etmek i¢in gozlem yontemine basvurabilir (Yildirim ve Simsek,
2021).Dogal gozlem yonteminde arastirmaci inceledigi grubun ya da olayin disinda kalhir ve
gozlemlerini belli bir mesafeden yapar. Bu yontemin temel amaci, calisma konusuyla ilgili olaylari,
davraniglar1 ve eserleri sistematik olarak kaydetmektir (Marshall ve Rossman, 1995). Bu sayede
arastirmaci, dogal ortamda meydana gelen olgular1 miidahalesiz ve objektif bir sekilde inceleme
firsat1 bulur.

Dokiiman incelemesi; arastirma kapsaminda incelenen konu ile ilgili olgu ve olaylar hakkinda
bilgi igeren yazili dokiimanlarin analiz edilerek veri saglanmasi siirecidir. Bu yontem, arastirma
alan1 hakkinda bircok bilgi elde etmek i¢in kullanilir ve genellikle goriisme ve gozlem gibi diger veri
toplama yontemleriyle desteklenir (Karatas, 2015).Arastirmada gozlem, dokiiman incelemesi ve
fotograflama yoluyla elde edilen veriler betimsel ve icerik analizi yontemleriyle incelenmistir.
Betimsel analiz, derinlemesine analiz gerektirmeyen verilerin islenmesinde kullanilir ve verilerin
genel bir cercevede sunulmasimi saglar. Igerik analizi ise elde edilen verilerin daha yakindan
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incelenmesini ve bu verileri aciklayan kavram ve temalarin ortaya ¢ikarilmasim gerektirir (Yildirim
ve Simsek, 2021).Bu yontemler, arastirma siirecinde toplanan verilerin sistematik bir sekilde analiz
edilmesine ve anlaml sonuclara ulasilmasina olanak tanir. Dokiiman analizi 6zellikle tarihsel,
sosyal ya da kiiltiirel aragtirmalarda siklikla kullamilan etkili bir yontemdir. Dokiiman analizi, bir
aragtirma konusu hakkinda bilgi toplamak icin ¢esitli yazili materyallerin incelenmesini iceren nitel
bir arastirma yontemidir (Ahmet Karadaban vd., 2023). Bu yontem mektuplar, raporlar,
fotograflar, filmler ve resmi kayitlar gibi cok cesitli kaynaklarnn kapsayabilir (Bilgen Kiral,
2020).Dokiiman analizi genellikle tamamlayici bir yontem olarak kullanilsa da birincil aragtirma
teknigi olarak tek basina da uygulanabilir (Ramazan Sak vd., 2021). Sosyal bilimlerde popiilerlik
kazanan bu yontemin kullanimi diger yaklagimlara kiyasla simirhdir. Aragtirmacilar, gegerlilik ve
giivenilirligi saglamak icin belgeleri baglam icinde yorumlamali, bulgular1 birden fazla kaynaktan
dogrulamali ve etik standartlara uygun hareket etmelidir (Ramazan Sak vd., 2021).

Dokiiman analizi, egitim ortamlarinda da uygulanabilecek bir yontemdir. Ornegin, Reggio
Emilia yaklasimindan esinlenen dokiimantasyon yontemi, cocuklarin calismalarinin dikkatli bir
sekilde analiz edilmesi ve sunulmasi yoluyla 6grenmeyi goriiniir kilmay1 amaclamaktadir (H. Inan,
2020). Bu yaklagim, dokiiman analizinin egitim alaninda nasil etkili bir sekilde kullanmilabilecegine
dair 6nemli bir 6rnek sunmaktadir.

Veri toplama siireci, hem mevcut durumun tespiti hem de gelecege yonelik planlama icin
gerekli bilgilerin elde edilmesine odaklanmigtir. Toplanan veriler betimsel analizlerle
degerlendirilmis, topografik ve iklimsel analizlerle bolgenin yapisi ve iklim ozellikleri Hevsel
Bahceleri ile karsilagtirilarak Bismil Vadisi'nin planlanmasina temel olusturulmustur. Ekolojik
Degerlendirme kapsaminda sulak alanlar, bitki ortiisii, yaban hayati ve su kaynaklar: incelenmis,
biyogesitlilik analizi ile canli popiilasyonlar ve tiir cesitliligi degerlendirilerek biyocesitliligin
artirillmasina yonelik 6neriler gelistirilmistir.

3. HEVSEL BAHCELERI VE CANLI YASAMI

Hevsel Bahgeleri, Diyarbakir'in Sur ilgesinde, 40° 13' dogu boylami ve 37° 53' kuzey enlemi
koordinatlarinda, Suric¢i bolgesinin dogu kesiminde yer almaktadir. Google Earth iizerinden
yapilan oOlciimlere gore yaklasik 300 hektarlik bir alan1 kaplayan Hevsel Bahgeleri, uzun yillardir
tarim arazisi olarak kullanilmaktadir (Aydogdu ve Canan, 2023).

Resim-1 Hevsel Bahcesi (URL-3) Resim-2, Hevsel Bahceleri

Dicle Nehri sayesinde olusan Hevsel bahceleri, otuzdan fazla medeniyetin yasadigi bir yer
olarak siirekli doniisen canli bir yapiya sahiptir. Bolgede sogiit ve kavak agaclarinin bol olmasi
nedeniyle kerestecilik yapilmigtir. Endemik bitki ve hayvan tiirlerinin yasadig1, biyocesitliligin
yogun oldugu bir yerdir. Dicle Universitesinden Prof. Dr. Ahmet Kili¢, “Hevsel Bahgeleri’yle bir
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biitiin olusturan Dicle Universitesi yerlesim alaninda yapilan calismayla 180’den fazla kus tiirii
belirlenmistir” (Aktaran: Basbug, 2014).

Resim-3, Sigir Balikeil Resim-4, Celtikcil Kusu

Ayrica yilanlar, kirpiler, sansarlar, yaban domuzlari, kertenkeleler, su samurlari, Firat

Kaplumbagalar1, kizil tilkiler, ipekbocekleri ve sincaplar da bulunmaktadir (Basbug,2014).

e 2

Resim-5, Firat Kaplumbagasi(URL-4) Resim-6, Kizil Tilki(URL-5)

Hevsel Bahgeleri, meyve ve sebze yetistiriciliginin yam sira kentin kereste ihtiyacini
karsilamak tizere kavak, ¢inar, cam, dut, sedir, koknar, ladin, ardi¢ ve servi gibi 22 cesit agaca ev
sahipligi yapiyor. Bu alan ayn1 zamanda endemik tiirlerin hayat buldugu essiz bir ekosisteme ev
sahipligi yapiyor. (URL- 6).

Resim-7 , Hevsel Bahcelerinde bir goriinim(URL-7)

18



Journal of Current Debates in Social Sciences (8/1), 2025

3.1 Bismil Ovas1 Ozellikleri

Bismil Ovasi, Tiirkiye'nin glineydogusunda, Diyarbakir iline bagli bir boélgedir ve Dicle
Nehri'nin kiyisinda yer alir. Bismil Ovasi ve Dicle Nehri Havzasi, tarimsal faaliyetlerin yani sira
sulak alanlar ve dogal yasam alanlariyla da dikkat ¢eker. Bu ova, cografi, ekonomik ve sosyal acidan
o6nemli bir konuma sahiptir. Ova, Dicle Nehri ve bu nehrin kollar1 tarafindan sulanir. Bismil Ovasi,

habitat acisindan 6nemli bir alandir ve gesitli ekosistemleri, tarim alanlarim1 ve su kaynaklarini

icerir(CelebiDeniz,2013).

~

Resim-8, Bismil Ovasi Uydu Goriintiisii(URL-8)

Bismil Ovasi, Diyarbakir'm dogusunda Dicle Nehri'nin besledigi verimli bir alandir ve zengin
bir dogal yasama ev sahipligi yapmaktadir. Fauna ve flora cesitliligi acisindan oldukca zengin olan
bu bolge, Tiirkiye'nin en biiyiik leylek kolonilerinden birine ev sahipligi yapmaktadir (Kili¢ ve
Karakas, 2006). Bismil Belediyesi tarafindan 2012 yilinda hazirlanan 1/5000 6l¢ekli Nazim Imar
Plan1 ve 1/1000 o6l¢ekli Uygulama Imar Plani'nda Dicle Nehri kiyilar1 ve cevresindeki ekosistemin

“Biyolojik Acidan Onemli Alan” olarak korunmasi gerektigi vurgulanmistir. Ayrica Doga Dernegi
tarafindan hazirlanan “Tiirkiye'nin Onemli Doga Alanlarn” calismasinda da ilge topraklarinin
neredeyse tamami “Bismil Ovas1” ad1 altinda “Onemli Doga Alan1” olarak tanimlanmustir (Eken vd.,
2006). Bu durum boélgenin ekolojik degerini ve korunmasi gerekliligini ortaya koymaktadir.

Resim-9, Bismil Ovasi Uydu Goriintiisti(URL-9)
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Bismil Ovasi’'nda, endemik bitki tiirlerinden Trifolium batmanicum ve Centaurea sclerolepis,
endemik balik tiirlerinden Cobitis kellei ve Schistura chrysicristinae ve memeli tiirlerinden Cizgili
sirtlanin, ayrica nesli tehlike altinda birgok kus tiirii ile bir siirlingen tiiriiniin bulundugu tespit
edilmistir (Celebi Deniz, 2013). Bismil Ovasi'nda, kuzey ve giiney plato alanindan gelen akarsu
sistemlerinin Dicle Nehri'ne yaklastifi/karistig1 alanlar boyunca menderesli vadi aglar ve genis
birikinti yelpazeleri olusmaktadir (Ozgen, 2007). Dolayisiyla Bismil ovas1 da zengin aliivyal
topraklara sahiptir.

Dicle Nehri havzasi ve Bismil Ovasmin Ekolojik Onemi incelendiginde; Dicle Nehri havzasinda
yer alan Bismil Ovasi, aliivyonlu topraklari nedeniyle tarim agisindan oldukca verimli bir bolgedir.
Bu verimlilik, topragin cesitli tekstiirel 6zellikleri ve yiiksek besin seviyeleri ile desteklenmektedir.
Bu toprak cesitliligi, bolgenin tarimsal potansiyelini artirdig: gibi ekolojik agidan da 6nemli bir role
sahiptir. Bismil Ovasi, tarim arazileri, ¢ayirlar, sulak alanlar ve nehir kenar bitki ortiisii gibi gesitli
habitatlar1 icermektedir. Bu habitatlar bircok endemik ve nadir bitki tiiriiniin yetismesine olanak
saglamaktadir. Bolgenin faunal ¢esitliligi de olduk¢a zengindir. Ayrica bolge gocmen kuslar icin de
onemli bir durak noktasidir. Ancak Bismil Ovasimin biyolojik ¢esitliligi cesitli tehditlerle kars
karsiyadir. Ozellikle sulak alanlarin tarim arazilerine doniistiiriilmesi bolgenin ekolojik dengesini
ciddi sekilde tehdit etmektedir. Tarimsal faaliyetlerin yayginlagsmasi, sulak alanlarin kurutulmasi
ve kirlilik, bolgedeki habitatlarin bozulmasina ve biyolojik cesitliligin azalmasina neden
olmaktadir. Dolayisiyla Bismil Ovasi gibi 6nemli sulak alan habitatlarina sahip bolgelerde
biyogesitliligin ve ekolojik dengenin korunmasi icin uygun ekosistem yonetimi ve koruma
calismalar1 biiylik 6nem tasimaktadir. Bu kapsamda sulak alanlarin korunmasi, siirdiiriilebilir
tarim uygulamalarinin tesvik edilmesi ve kirliligin 6nlenmesi gibi tedbirler alinmalidir. Ayrica
bolgede yapilacak bilimsel aragtirma ve izleme ¢alismalari ekolojik dengenin korunmasina yonelik
stratejilerin gelistirilmesine katk: saglayacaktir.

4. KUS GOZLEMCILIGININ GELISTIRILMESI VE BIYOCESITLILIGI
ARTITILMASINA YONELIK TAVSIYELER
4.1 Kus Gozlemciliginin Gelistirilmesi ve Biyocesitliligin Artirilmasi icin Oneriler
Kus gozlemciligi, biyolojik cesitliligin korunmasi ve siirdiiriilebilir kalkinma hedeflerine
ulasilmas icin 6nemli bir arac olarak kabul edilmektedir. Bu faaliyet, ekolojik dengeyi saglama,
toplumsal farkindalig: artirma ve yerel ekonomik kalkinmaya katki saglama potansiyeliyle dikkat
cekiyor. Bismil Ovasi, zengin sulak alanlari, gog yollar ve tarim arazileri ile gesitli kus tiirlerine ev
sahipligi yapan onemli bir yasam alan1 sunmaktadir. Ancak tarimsal faaliyetlerin yogunlasmasi,
insan kaynakli etkiler ve habitat kayb1 bu biyocesitliligi tehdit etmektedir. Bu baglamda, kus
gozlemciliginin gelistirilmesi ve biyocesitliligin artirllmas1 icin kapsamli bir strateji
geligtirilmelidir. Bu hedeflere ulasmak icin Onerilen stratejik adimlar asagida sunulmustur.

Tavsiyeler:

¢ Sulak Alanlarda Agaclandirma Calismalari

Sulak alanlarin etrafina yerli bitki ve agac tiirlerinin dikilmesi, kuslarin barinma, iireme ve
beslenme ihtiyaclarini karsilayacak uygun habitatlarin olusturulmasina katkida bulunabilir. Meyve
agaclar1 ve calilar gibi bitkilerle karma ekosistemler olusturmak biyolojik cesitliligin artirilmasina
onemli katk: saglayacaktir.

Ozellikle Bismil Ovasi'ndaki sulu tarm arazilerinde yapilacak agaclandirma calismalari,
Bismil Ovasi'ndaki kus popiilasyonlarimi artirabilir ve bolgenin biyolojik cesitliligini koruyarak
ekosistem saghgini iyilestirebilir. Bu kapsamda kuslarin yasam alanlarinin, besin kaynaklarinin ve
tireme alanlarimin artirlmasimna yonelik calismalar yapilmalidir. Yapilacak agaclandirma
caligmalan ile ilgili olarak; Bismil Ovasi'na kuslar icin besin ve barinak saglayacak agac tiirleri
dikilebilir. Ozellikle meyve agaclart kuslarin besin kaynaklarina katki saglayabilirken, cali ve
agaclar da kuslar icin barinma ve yuva imkani saglayabilir.

Nehir, gol ve sulak alanlarin yakininda yapilacak agaclandirmalar kuglarin suya erisimini
iyilestirebilir ve bu alanlar1 daha cazip hale getirebilir. Bu alanlara sulak alan ekosistemlerini
destekleyen agac ve bitki tiirlerinin dikilmesi 6nemlidir.

Bismil Ovasi bazi kus tiirlerinin gog yollar iizerinde yer alabilmektedir. Bu nedenle go¢gmen
kuslarin beslenme ve dinlenme amaciyla kullandiklar1 alanlarda agaclandirma yapilabilir. Bu
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sayede kuslarin giivenli bir sekilde go¢ etmeleri saglanabilir.

Tek tiir agaclandirma yerine cesitli agac ve bitki tiirlerini igeren karma ekosistemler
olusturmak oOnemlidir. Bu sayede farkli kus tiirlerinin ihtiyaclarim1 karsilayacak cesitlilikte
habitatlar saglanabilir. Bolgesel ve yerli agac tiirlerinin kullanilmasi, ekosistemin dengesini
korumak ve yerli kus tiirlerini desteklemek i¢in 6nemlidir. Bu aym1 zamanda yerli bitki tiirlerinin
korunmasina da katkida bulunabilir.

¢ Ekolojik Koridorlarin Olusturulmasi

Farkh habitatlar: birbirine baglayan ekolojik koridorlar, kuslarin go¢ ve beslenme siireglerini
destekleyerek popiilasyonlarin hareketliligini artiracaktir. Bu koridorlar, habitat parcalanmasinin
onlenmesinde ve tiirlerin genetik ¢esitliliginin korunmasinda kritik bir rol oynayabilir.

¢ Kus Gozlem ve Arastirma Merkezi Kurulmasi

Kus tiirlerinin ve go¢ hareketlerinin izlenmesi, bilimsel verilerin toplanmasi ve kamuoyunun
bilinglendirilmesi amaciyla bolgede bir gézlem ve arastirma merkezi kurulmalidir. Bu merkez hem
bilimsel caligmalara hem de egitim faaliyetlerine ev sahipligi yaparak toplumsal farkindaligin
artirllmasina katki saglayabilir.

¢ Yuvalama Programlarinin Baslatilmasi

Endemik ve tehdit altindaki kus tiirlerini desteklemek icin uygun alanlara yuva kutular
yerlestirilmeli ve yuvalama alanlar1 korunmalidir. Bu tiir programlar kus popiilasyonlarinin
artmasina ve tiirlerin devamlihiginin saglanmasina yardimei olabilir.

¢ Siirdiiriilebilir Tarim Uygulamalar:

Pestisit kullaniminin simirlandirilmasi, organik tarimin tesvik edilmesi ve tiriin rotasyonu gibi
uygulamalar tarimin biyogesitlilik {izerindeki olumsuz etkilerini azaltabilir. Bu tiir uygulamalar
hem tarimsal verimliligi artirabilir hem de ekosistem saghginm koruyabilir.

¢ Toplum Katilimu ve Farkindalik Artirma Faaliyetleri

Yerel halki kuglarin korunmasi konusunda bilinglendirmek igin egitim programlar1 ve
farkindalik kampanyalar1 diizenlenmelidir. Halkin projelere aktif katiimi saglanarak yerel
sahiplenme artirilabilir ve koruma ¢alismalarinin siirdiiriilebilirligi saglanabilir.

¢ Ekoturizmin Tesvik Edilmesi

Kus gozlem turizmi gibi ekoturizm faaliyetleri tesvik edilerek yerel ekonomiye katki
saglanabilir. Bolgeye 0Ozel rotalar ve gozlem alanlari tasarlanarak hem turizm potansiyeli
artirilabilir hem de biyocesitliligin korunmas: icin farkindalik yaratilabilir.

¢ Goc¢ Yollarinin Korunmasi

Kuglarin giivenli gogii igcin goc yollar iizerindeki dogal habitatlar korunmali ve restore
edilmelidir. Kus popiilasyonlarinin devamlihigi igin goc yollarmmin korunmasi biiyiikk onem
tagimaktadir.

¢ Sulak Alanlarin ve Sulak Alanlarin Gelistirilmesi

Dicle Nehri iizerindeki sulak alanlarin korunmasi ve savaklarin olusturulmasi hem su
kalitesini artirabilir hem de kus habitatlarini iyilestirebilir. Bu tiir calismalar sulak alan
ekosistemlerinin siirdiiriilebilirligine katk: saglayacaktir.

¢ Yerel Tiirlerin Korunmasi ve Cesitliligin Artirilmasi

Ekosistem dengesi sadece kus tiirlerinin degil, kuslara yiyecek ve barinak saglayan yerel bitki
ve hayvan tiirlerinin de korunmasiyla saglanmalidir. Bu yaklasim biyocesitliligin biitiinciil bir
sekilde korunmasina yardimei olacaktir.

e Uzun Vadeli izleme ve Raporlama Sistemleri

Bolgedeki kus tiirlerini ve ekosistem degisikliklerini izlemek igin siirekli bir raporlama ve
izleme mekanizmasi kurulmalidir. Bu sistem, koruma caligmalarinin etkinliginin degerlendirilmesi
ve gerekli stratejik diizenlemelerin yapilmasi acisindan 6nemlidir.

Bismil Ovasi'nda kus gozlemciliginin gelistirilmesi ve biyocesitliligin artirllmas1 hem
ekosistemlerin korunmasi hem de yerel kalkinma acisindan biiyiik 6nem tasimaktadir. Yukarida
belirtilen oOnerilerin hayata gecirilmesi sadece kus tiirlerini degil tiim ekosistemi destekleyen
siirdiiriilebilir ¢oziimler saglayacaktir. Bu stratejik yaklagimlar, kamu bilinci ve aktif katilimla
birlestiginde Bismil Ovasi'nin ekolojik, ekonomik ve kiiltiirel mirasinin korunmasini saglayacaktir.
Bu cabalar aym1 zamanda siirdiiriilebilir kalkinma hedeflerine ulasilmasina da 6nemli bir katk
saglayacaktir.
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5. SONUC, TARTISMA VE ONERI

Mezopotamya bolgesinin 6nemli bir parcasi olan Bismil Ovasi, Dicle Nehri'nin verimli sulama
alanlar1 arasinda yer almaktadir. Tarmsal faaliyetler ve biyocesitlilik agisindan 6nemli bir
potansiyele sahip olan ova, sulak alanlar1 ve kug gog yollar ile de dikkat ¢ekmektedir (Ozgen ve
Ozcaglar, 2017). Bu 6zellikleri nedeniyle bolge zengin bir biyocesitlilige ev sahipligi yapmakta ve
ozellikle cesitli kus tiirleri i¢in kritik bir habitat gorevi gormektedir. Ancak tarimsal faaliyetlerin
yayginlasmasi ve antropojenik etkiler bolgedeki dogal yasam alanlarim ciddi sekilde tehdit
etmektedir.

Bismil Ovasi'ndaki habitat alanlarinin korunmasi ve biyogesitliligin artirilmasi, bolgenin
ekolojik dengesinin siirdiiriilebilirligi acisindan biiyiik 6nem tagimaktadir. Bu hedeflere ulagilmasi
dogal yasamin desteklenmesi ve siirdiiriilebilir kalkinma stratejileri dogrultusunda
gerceklestirilebilir. Bu baglamda, dogal yasam alanlarinin iyilestirilmesi ve yerel ekosistemlerin
olusturulmasi, biyogesitliligin ~ siirdiiriilebilir yonetimi icin krittk bir adim olarak
degerlendirilmektedir. Ancak bu siirecte karsilasilabilecek zorluklar dikkatle analiz edilmeli ve
¢ozlim odakli yaklagimlar benimsenmelidir. Bu tiir cabalarin basarih olabilmesi i¢in yerel ve ulusal
diizeyde aktif katihm ve destek sarttir (Celebi Deniz, 2013). Bu sayede bolgedeki biyocesitliligin
korunmasi ve gelecek nesillere aktarilmasi miimkiin olacaktir.

Bismil Vadisi ve cevresindeki ekosistemlerin korunmasi ve biyocesitliligin artirilmasina
yonelik calismalar, siirdiiriilebilir ekoturizm uygulamalar1 basta olmak iizere doga temelli turizm
faaliyetlerinin tesvik edilmesiyle desteklenebilir. Bu baglamda, kus gozlemciligi gibi faaliyetler
biyogesitliligi koruma, kamu bilincini artirma ve yerel topluluklara ekonomik fayda saglama
potansiyeline sahip umut verici bir arac olarak degerlendirilmektedir (Mera Bravo vd., 2024).
Ornegin, Alaska'da kus gozlem turizmi yaklasik 4.000 Kisiye istihdam saglamis ve 2016 yilinda 378
milyon dolarhk ziyaret¢i harcamasi1 yaratmistir (Schwoerer & Dawson, 2022). Bu tiir turizm
faaliyetleri genellikle iyi egitimli ve yiiksek gelirli katihmcilar tarafindan gerceklestirildigi icin,
toplum temelli koruma ¢abalarina 6nemli katkilarda bulunma potansiyeline sahiptir (Sekercioglu,
2002).

Ancak, kus gozlemciligi gibi ekoturizm faaliyetlerinin koruma degerini en tist diizeye ¢ikarmak
icin, bu tiir uygulamalarin ekonomik ve cevresel etkileri konusunda daha kapsamli arastirmalar
yapilmasi gerekmektedir. Ayrica, kus habitatlarina yonelik potansiyel rahatsizliklarin en aza
indirilmesi ve yerel topluluklara yonelik mali katkilarin artirlmasi, bu faaliyetlerin
siirdiiriilebilirligi acisindan kritik 6nem tasimaktadir (Sekercioglu, 2002). Ozellikle Bismil Vadisi
gibi biyolojik cesitlilik agisindan zengin alanlarda, kus popiilasyonlarinin diizenli olarak izlenmesi,
tiir koruma onceliklerinin belirlenmesi ve iklim degisikligi, habitat kaybi ve hastaliklar gibi biiyiik
oOlgekli tehditlerin etkin bir sekilde ele alinmasi biiyiik 6nem tagimaktadir (Rich, 2003).

Bu baglamda sulak alanlardaki mevsimsel ve yillik degisimlerin izlenmesi, ekosistem
hizmetlerinin ekonomik degerinin belirlenmesi ve yerel halkin g¢evre bilincinin artirilmasina
yonelik egitim programlarinin uygulanmasi Bismil Vadisi'nin ekolojik ve sosyal slirdiiriilebilirligine
katki saglayacak onemli adimlar olarak degerlendirilebilir. Bu tiir ¢alismalar hem bdélgenin dogal
kaynaklarin1 korumayr hem de yerel halkin ekonomik ve sosyal refahini artirmayi hedefleyen
biitiinciil bir yaklasim sunmaktadir.

Bu calisma literatiirden elde edilen verilen dokiiman analizlerini kapsamaktadir; baglamda
ilerde yapilacak olan calismalar icin sahaya inip yerinde gozlemler yapilmali, tiirlerin tespiti ve
giinliik yagsamina entegre edilmesinde siiflandirilmalar kullanilmalidir. Ayrica toplum ve ekoloji
arasinda bir olumlu izlenim olusturmak amaciyla nitel veya nicel ¢alismalara yiiriitiilebilir. Nitel
caligmalar baglaminda yar1 yapilandirilmis gortismeler uygulanip, bireylerin ilgili konuya yonelik
diisiince ve oOnerileri calismalara eklenebilir. Ilaveten nicel olarak yapilacak caligmalarda ilgili
alanda sayisal verilere damigilarak bireylere anketler uygulanabilir, bu anketler cercevesinde hem
bireylerin goriislerine bagvurulabilir hem de gelisimine yonelik objektif ¢coziimler elde edilebilir.

KAYNAKCA
Aydogdu, R., & Canan, K. O. C. (2023). Hevsel Bahceleri'nin Kentsel Tarim Alani Olarak Degerlendirilmesi. COMU
Ziraat Fakiiltesi Dergisi, 11(2), 212-228.

Basbug, I. (2014) Cennet Bahcesi Hevsel, Atlas,254
Bravo, E.P., Jimenez, L.A., Calderon, T.A., & Intriago, H.O. (2024). Birdwatching as an Alternative for Forest

22



Journal of Current Debates in Social Sciences (8/1), 2025

Conservation. Revista de Gestdo Social e Ambiental.

Celebi Deniz Z.(2013)., Bismil ilge gelisme raporu, Karacadag Kalkinma Ajansi

Cepel, N.ve.Ergiin,C, 2002. Kiiresel Isisnma ve Kiiresel Iklim Degisikliji, TEMA Yayin

Demir, A. (2009). Kiiresel iklim degisikliginin biyolojik ¢esitlilik ve ekosistem kaynaklari tizerine etkisi. Ankara
Universitesi Cevrebilimleri Dergisi, 1(2), 37-54.

Eken, G., Bozdogan, M., isfendiyaroglu, S., Kilic, D.T. ve Lise, Y. (editérler) (2006). Tiirkiye'nin Onemli Doga
Alanlari. Doga Dernegi. Ankara

Isik K. (2006) Biyolojik Cesitlilik, https://www.researchgate.net/profile/Kani-
Isik/publication/215472338_ Biyolojik_ Cesithlik/Links/62414fb67931cc7cctff4828/Biyolojik-Cesithilik.pdf

inan, H. Z. (2020). Reggio Emilia-ilhaml dokiimantasyon calismasimin dokiiman incelemesi yontemiyle
degerlendirilmesi.

Karadaban, A., Kaplan, C., Ozek, 0., Caksu, C., Akiiziim, F., & Aydin, M. (2024). Nitel arastirma yéntemlerinden
dokiiman incelenmesi. Social Mentality and Researcher Thinkers Journal (Smart Journal), 9(67), 2666-
2670.

Karademir, n. (2022). Diyarbakir’da bir kiiltiirel miras turizmi 6gesi: hevsel bahgeleri. Social mentality and
researcher thinkers journal (smart journal), 7(42), 377-389.

Karadogan, S., & Assenat, M. (2017). Amida (Université Paul-Valéry Montpellier 3) Atdlyesi ve Calismalar1. Dicle
Universitesi Miihendislik Fakiiltesi Miihendislik Dergisi, 8(2), 285-292.

Karatas, Z. (2015). Sosyal bilimlerde nitel arastirma yontemleri. Manevi temelli sosyal hizmet arastirmalar
dergisi, 1(1), 62-80.

Kilig, A., & Karaka, R. (2006). Bismil (Diyarbakir)’de iireyen leylek (Ciconia ciconia) popiilasyonunda 2003-2004
iireme doneminin karsilagririlmas: [Comparison of the breeding population of White Stork (Ciconia ciconia)
in Bismil (Diyarbakir) in 2003-2004 breeding seasons]. VI. Ulusal ve Ekoloji Cevre Kongresi, Diyarbakir,
265-271.

Kiral, B. (2020). Nitel bir veri analizi yontemi olarak dokiiman analizi. Siirt Universitesi Sosyal Bilimler Enstitiisii
Dergist, 8(15), 170-189.

Kiglahioglu, M. ve Berkes, F., (2003). Ekoloji ve ¢evre bilimleri. Remzi Kitabevi

M. E. A. (2005). Ecosystems and Human Well-Being: wetlands and water synthesis

Neuman, W. L. (2012). Toplumsal Arastirma Yontemleri: Nicel ve Nitel Yaklasimlar I-I1. Cilt (5. Basim). Istanbul:
Yayin Odast. No. 38. Istanbul,

Ozgen N. Ve Ozcaglar A., (2017). Cografi Bilimler Dergisi, Cilt: 15 Say1: 1, 77

Rich, T.D. (2003). Conserving Bird Biodiversity: General Principles and their Application.

Schwoerer, T., & Dawson, N.G. (2022). Small sight—Big might: Economic impact of bird tourism shows
opportunities for rural communities and biodiversity conservation. PLoS ONE, 17.

Sekercioglu, C.H. (2002). Impacts of birdwatching on human and avian communities. Environmental Conservation,
29, 282 - 289.

V. Tolan, VI. Ulusal Ekoloji ve Cevre Kongrest Bildirileri, “Yasam ve Ortam” 265-271.

Yildirim, A., & Simsek, H. (2021). Sosyal Bilimlerde Nitel Arastirma Yontemleri (12. Baski). Ankara: Seckin
Yayincilik.

URL Kaynaklar:

URL-1
https://bolge1o.tarimorman.gov.tr/Menu/94/Biyolojik-Cesitlilik-Nedir-Ve-Neden-Onemlidir

23



Journal of Current Debates in Social Sciences (8/1), 2025

URL-2
https://www.karacadag.gov.tr/Dokuman/Dosya/www.karacadag.org.tr_248_VE6D38WN_bismil_ilcesi_gelisme
_raporu.pdf)

URL-3
https://diyarbakirhafizasi.org/dicle-nin-faunasi/

URL4
http://www.turktarim.gov.tr/Haber/680/firat-ve-diclenin-endemik-turu-firat-kaplumbagasi-

URL-5
https://commons.wikimedia.org/wiki/File:Bax%C3%A7ey%C3%AAn_Hewsel%6C3%AA__

URL-6
https://www.diyarbakirsoz.com/guncel/koloniler-halinde-220898

URL-8
https://earth.google.com/web/

URL-9
https://earth.google.com/web/

24



ISSN: 2632-1734

UDES

JOURNAL OF CURRENT DEBATES IN SOCIAL SCIENCES

Peculiarities of Political Parties Program Documents in the 2024
Parliamentary Elections (Case from Georgia)

ARTICLE INFO:

Copyright & License: The authors own
the copyright of their work published in the
journal and their work is published under
the CC BY-NC 4.0 license.

Similarity Report: Received

Article Type: Research Article

Article Registration Date: 28.02.2025
Approval Date: 22.03.2025

Citation:  Darchashvili, M. (2025).
Peculiarities of Political Parties Program
Documents in the 2024 Parliamentary
Elections (Case from Georgia). Journal of
Current Debates in Social Sciences, 8(1), 25-
33-

DOI:http://dx.doi.org/10.29228/cudes.80957

;CI‘OSSI‘E‘f OPENaACCESS

Manana DARCHASHVILIt

Abstract

Political parties are the main axis of modern politics and a fundamental tool
for establishing democracy. It represents the main source of communication
between the state and civil society. The activity of political parties is especially
noticeable during the election period, especially at the current stage, when
Georgian political reality is facing quite significant challenges. According to the
European Neighborhood Policy, broad political pluralism is to be promoted in
the country, which implies strengthening the role and functioning of political
parties in Georgia. The results of a study of election promises made by political
entities in the 2024 parliamentary elections showed that there arose many
questions about the mechanisms for their implementation, and were
considered controversial. In addition, the analysis of pre-election platforms
revealed that in most cases, political entities avoided talking about specific
ways to fulfill the promises set out in the program, which can be explained by
the caution of political entities and the lack of public accountability.

Keywords: Georgia, politics, elections, parties, programs, election subjects,
promises.

! Researcher at the Institute for Political Studies, Ilia State University; Prof. Georgian Technical University, ORCID:
https://orcid.org/0000-0002-7414-5160, E-mail: mananadarchashvili@gmail.com.

25


https://orcid.org/0000-0002-7414-5160
mailto:mananadarchashvili@gmail.com
http://dx.doi.org/10.29228/cudes.80957

1. INTRODUCTION

After the declaration of state independence, a multi-party system was created in Georgia. Various
political entities periodically appear on the political map of the country. Thus, one can claim that
the process of forming political parties in Georgia is quite dynamic. The study concerns the 2024
parliamentary elections, the vision of actions, plans, and presented initiatives set out by political
parties in their election programs, which the parties promised to implement in society if they came
to power. Furthermore, it is also necessary to determine whether there is a connection between
party programs and the possibility of a party winning elections, and if such a correlation exists,
how high it is.

During the research, the selection of political subjects in the election cycle of 2024 was determined
based on the activities recorded in the pre-election period, the political parties that passed the
electoral threshold, and those that have more opportunities compared to others. Research of
political party programs, which has recently become quite active in Georgia, has been characterized
by significant results in other countries since the 1980s. In his study, Klingemann, the head of one
of the well-known research groups studying political party manifestos, reveals that election
programs represent the official vision of parties. Moreover, to achieve intra-party consensus, they
also perform the function of attracting voters through fixed statements in the platforms and
ultimately winning elections, which is of great importance in the activities of a political party
(Klingemann et al., 1994).

It is necessary to note the importance of the materials published on the official website named
“Partiebi.ge”, as part of a project funded by the Embassy of the Kingdom of the Netherlands, along
with various other materials, when studying the program priorities of the parties (EECMD, 2024).
This is a significant contribution to public awareness, comparison and observation of researchers,
and the presentation of comparative analysis. All electoral political entities can participate in this
EECMD project. This initiative allows political parties to formulate their visions/approaches to the
main challenges facing the country through a questionnaire sent before the elections. Although
election subjects publish their program documents in print and electronically, this draft format
provides a better comparison and more opportunities to express opinions on a specific issue. The
web platform allows for easier comparison of political competitors' responses to the same issue (we
have to say that the political entity "United National Movement" #5 did not participate in this
project at all).

1.1. Pre-election political situation in Georgia

For Georgia, as for all UN member states, the Universal Declaration of Human Rights recognizes
that everyone has the right to take part in the governmental processes of his country, directly or
through freely elected representatives. In addition, everyone has the right to equal access to public
service in his country. The will of the people shall be the basis of the authority of government: this
will shall be expressed in periodic and genuine elections based on universal and equal suffrage and
held by secret vote or by equivalent free voting procedures (UN, 1949).

It is worthy to mention the current legislation of Georgia does not pose any serious obstacles to the
creation of political associations. The right of citizens of Georgia to create a political party and
participate in its activities is a constitutional guarantee (Parliament of Georgia, 1995), and the rules
for its functioning are established in the Organic Law of Georgia On Political Associations of
Citizens (Parliament of Georgia, 1997). Georgian legislation ensures the creation and functioning
of political parties and protection from state interference in their activities.

Thus, referring to the above-mentioned facts, we can say that the work is not only topical but also
important, as it has attracted great interest from both local actors and international partners. The
creation of legal foundations and a legislative framework for holding competitive, democratic
elections began in the 1990s and is still developing nowadays.

The Constitution of Georgia represents the legal basis for holding parliamentary elections, which
generally recognizes principles and norms of international law in the field of human rights, the
Electoral Code of Georgia, other legislative acts, as well as legal acts of the electoral administration.

The official pre-election campaign of 2024 in Georgia started in conditions of strong political
polarization. The situation was exacerbated by the promises of the leaders of the ruling party,
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Georgian Dream - Democratic Georgia, to declare the main opposition unions unconstitutional if
they received a constitutional majority. The controversy was fueled by the adoption of the Law on
Transparency of Foreign Influence by the Georgian Parliament on May 28, 2024. The
aforementioned law was criticized by several local and international organizations, and according
to their assessment, the mentioned law was against the European and democratic development of
the country (ISFED, 2024). However, the ruling team has repeatedly stated regarding the draft law
“On Transparency of Foreign Influence”, and has also published the text of the draft law and a
statement stating that “to date, not a single opponent has been able to present an argument as to
why the draft law, or at least one of its clauses, could be Russian or unappropriated” (Interpress
News, 2024).

The work is an attempt to objectively present the involvement of political parties in the 2024
parliamentary elections, a comparative analysis of the program proposals proposed for the pre-
elections (in various directions), and the main characteristics of the elections. These issues are an
important issue of current politics. The paper deals with the issues of selected 5 parties that passed
the electoral threshold (a total number of participant parties - 19. The number of voters in the
unified list (according to data from 14.10.2024) was 3,495,789, here we have to mention that
1,866,323 were women and 1,629,466 men). Selected parties names - “Coalition for Change
Gvaramia, Melia, Girchi, and Droa” (#4 - received votes - 229,161, 11.03%, received mandates -
19); “United National Movement” (#5 - received votes - 211,216, 10.17%, received mandates - 16);
“Strong Georgia - Lelo for the People, for Freedom” (#9 - received votes - 182,922, 8.81%, received
mandates - 14); “Gakharia for Georgia” (#25 - received votes - 161,521, 7.78%, received mandates
- 12), "Georgian Dream" (#41 - received votes - 1,120,053, 53.93%, received mandates - 89).

1.2. Pre-election promises of the winning political entities in the 2024 parliamentary
elections

The sectoral division of the work was focused on such relevant, important (although there were
many) issues for the country, as the issue of foreign policy, environmental protection, education,
and women's political involvement.

1.3. Foreign policy issue

Generally, every country needs to develop the right foreign policy course. It is important to take
care of and determine the establishment and strengthening of military-strategic partners, and
cooperation with various countries. That is why, as a rule, this issue occupies a special place in the
pre-election documents of political entities. In this regard, The United National Movement, in its
short list of promises - "5 Priorities of Unity" — considers the mentioned this issue as the top
priority and mentions three vital approaches to it. 1. An EU passport, and 14 billion euros of
European support for the reconstruction of the country. 2. Visa-free travel to the USA. 3. An
independent anti-corruption service staffed under the supervision of the European Union
(Interpress News, 2024).

“Coalition for Change Gvaramia, Melia, Girchi, Droa” at the top of their four main directions for
systemic change is the opening of negotiations with the European Union. They intended to address
the European Union within four days of coming to power, to initiate negotiations on membership.
For them, the country's well-being, and its future, were associated with EU membership. In
particular, with security and peace, European education, healthcare, and economic development.
They assumed that in 2030 Georgia will become a member of the European Union. They planned
to start active work for visa-free travel and free trade with the US, claiming that Georgia would be
the 5th country in the world to have a free trade agreement with the US, the European Union, and
China. In addition, they planned to return Georgia to its historical role as a corridor connecting
Europe and Asia, realizing the potential of the country's geographical location - Georgia would
become the only safe and unsanctioned corridor between Europe and Asia (Coalition for Change,
2024).

The political union - "Strong Georgia - Lelo, for the People, for Freedom" (United Georgia Lelo, for
the People, for Freedom, 2024) in its pre-election plan "Ilia's Way", which contains three main
promises, gives the prior place to "European future and EU membership", which mentions joining
the EU in a short time; and the rapid implementation of the 9 recommendations from the EU to
Georgia. It mentions the opportunities that Georgia would receive before and after accession. They
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discussed attracting foreign investments and implementing infrastructure projects of geopolitical
importance, which would allow Georgia to be presented as an important global supply hub. Georgia
would effectively use the potential of a free trade agreement with the European Union. The country
would have visa-free travel to the United States. Free trade with the United States, Japan, South
Korea, and Brazil. The existing trade regime with Georgia's neighbors would be maintained (Strong
Georgia - Lelo, for the People, for Freedom, 2024).

The "Gakharia for Georgia" (Gakharia for Georgia, 2024) program states that Georgia's foreign
priorities stem from national interests and involve building a European state, where the sovereign,
peaceful, and democratic development of the country is ensured. The “Gakharia for Georgia” team
planned to join the European Union as soon as possible. They considered EU membership to be
the best path to peaceful reintegration for the people living in occupied Abkhazia and the
Tskhinvali region, as well as the rest of Georgia. In parallel with the EU, they planned to promote
Georgia's accession to NATO. However, their goal was to join the alliance without a "Membership
Action Plan" (MAP), as was the case with Finland and Sweden.

The ruling team of the political union "Georgian Dream" (Campaign Newspaper, 2024), when
defining foreign policy, considered the resetting of relations with the US and the European Union
as a national task. They stated that they did not like the relationship that existed at that time. They
planned to take steps to reset relations and hoped that this would happen next year, after the end
of the war in Ukraine. Among the priorities for cooperation, it is worth noting: deepening
cooperation with NATO; strategic partnership with China, which was given great importance both
from a political and economic perspective; they planned to maintain and deepen good-neighborly
relations and strategic partnerships with Armenia, Azerbaijan, and Turkey; they considered a
pragmatic policy and peaceful resolution of conflicts with Russia necessary.

1.4. Environmental protection issue

The agenda of modern progressive humanity, at the state and public (in various directions) levels,
includes a whole system of measures aimed at harmonizing with nature, concerning ecology and
the protection and restoration of natural resources. Georgian reality, representatives of the
political spectrum, although they devote a certain place to the natural environment in their
program documents, some of them refrain from mentioning this at all. However, public interest in
this issue is very high, and recent events (the Oni tragedy) have intensified the approach to
ensuring the maintenance of natural balance in the country.

According to the wealth of information, it is clear that modern Georgian politics is motivated to
formulate a national environmental policy following modern international requirements.
However, we can claim that two of the political entities “United National Movement” and
“Coalition for Change Gvaramia, Melia, Girchi, Droa” did not discuss the issue. Nevertheless, the
remaining entities consider it quite necessary and imperative to strengthen environmental policy
for the prediction, prevention, and damage reduction of natural disasters in the country (see Chart
#1).

“Strong Georgia - Leleo for the People, for Freedom” in its program document one of the 9 main
target issues is “Environmental Protection, Climate Change and Ecological Security”. Moreover,
attention is paid to issues such as: managing the risks of disasters caused by climate change using
new technologies and raising the awareness of the population; ensuring high public involvement
in the development of a national climate change risk forecasting, mitigation, and adaptation
strategy, and action plan; promoting sustainable development - strict control and rational use of
natural resources. In the context of the development of a "green" economy, the preservation and
development of natural resources appropriate for future generations, both quantitatively and
qualitatively; increasing public participation in environmental protection activities. Georgia is a
country producing ecologically safe agricultural products (this section discusses soil research,
promotion of the use of ecologically safe auxiliary means in agriculture, etc.); reducing the negative
impact of man on the environment (reduction of air pollutants, fuel quality control, introduction
and control of sanitary and hygienic standards, etc.). In this case, it touches The Black Sea, since it
borders with the European Union. This direction included the preservation and development of
ecosystem sustainability in the process of using the economic potential of the Black Sea. It
discussed the following: strengthening the Ministry of Environmental Protection and Natural
Resources Management as a vitally important agency; raising awareness of the population on
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climate change and environmental protection issues, promoting formal and informal education;
accelerating the implementation of obligations under international agreements and public
monitoring. Since it implied strengthening the cooperation of the Georgian government with the
European Union countries, approximation of legislation, international organizations, and active
participation in international projects on climate change and environmental protection (Strong
Georgia - Leleo for the People, for Freedom, 2024).

The political entity - "Gakharia for Georgia" program highlights the environmental protection and
the rational use of natural resources in the process of economic development, and their
preservation for future generations. Their vision for the development of a green economy includes
4 main directions: ensuring a fair and transparent process of natural resource management -
expanding environmental protection mechanisms; developing infrastructure for renewable energy
sources, green industry, and innovations - supporting green "startup" projects, sustainable urban
policy - including a law on the right of citizens to green spaces, waste management, etc. The
political union planned several activities in the direction of environmental institutional
development. It was intended to create a regional representation of the National Environmental
Agency, which is particularly related to the functioning of the natural disaster system and is
intended to strengthen the coordination mechanism. They intend to implement certain measures
to increase access to environmental justice. Within the framework of environmental policy, the
party's approach took into account 3 main priority areas: forests and biodiversity, climate and
energy policy, and urban development.

The political union "Georgian Dream" planned to fully complete the work on early warning
systems, so that the country would have early warning systems of modern standards. The area of
protected territories would increase. Forests would be restored and planted. Pollution issues in
large cities, such as Thilisi and Rustavi, would be regulated. Air pollution levels would be reduced
and work in this direction would be actively continued (see Chart #1).
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1.5. Education issue

Political parties in Georgia have always been well aware of the role of education in the future of the
country. Even at the modern stage, the winning in the elections parties in the elections (except for
the United National Movement) devoted a special place to education policy, as they considered
education to be an important factor in the process of building a successful state. The fact is that
they raised issues at various levels of education and various initiatives were aimed at producing
educated and competitive generations. All planned steps were aimed at developing the education
system in the country so that the educational sphere of the country could be provided with a deep
understanding of national and universal values.
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"Strong Georgia - Leleo for the People, for Freedom" stated in its program document that "Strong
Georgian Education is equal to European Education". Thus it is considered necessary to have equal
access to quality education at the levels of preschool, school, higher and vocational education;
freeing the system from government and party pressure through real decentralization and public
participation; establishing European standards for everyone - with a well-functioning
infrastructure, valued teaching staff, creating a school catering system and providing student
housing. Moreover, the program considered two major challenges of the Georgian education
system: a) the quality of education and b) the accessibility of education. They had detailed all the
components of the program, therefore, the educational issue occupied an important, extensive
place in their program.

“Coalition for Change Gvaramia, Melia, Girchi, Droa” in its program documents linked the happy
and successful future of children to modern, high-quality education. By 2028, they plan to triple
education funding to reach the EU average. This would mean that every child would have their
educational deposit - a "piggy bank of knowledge", which would be designed to finance their
education from kindergarten onwards, and the money would be available only for educational
purposes. Funded higher education - "Knowledge Piggy Bank" - considered educational goals at
the university level, which was expressed in the support of students in several directions; high-
quality vocational education was also noted - with a guarantee of employment; in addition, the
education system was to be free from political influence and decentralized.

The "Gakharia for Georgia" program, regarding the issue of education, states that education creates
the fundamental foundations for the development of the country, society, and each of its members,
and enables a person to become a free and independent citizen. Through quality education, citizens
can make a significant contribution to the creation of personal, social, and national well-being. The
program considered all levels of education, from pre-school to higher education. Their vision was
based on three main pillars of quality education, educational infrastructure, and access to
education. Particularly: 1. Quality education; 2. Educational infrastructure and inclusive
environment; 3. Access to education and ensuring sustainable financing.The goal of the political
team was to create an educational model that would provide quality and inclusive education, foster
critical thinking, creativity, civic awareness, and responsibility, and ensure academic and social
growth and the opportunity for lifelong learning and retraining (Gakharia for Georgia, 2024).

The political union "Georgian Dream" planned, within the framework of the next four-year
program: to continue supporting the educational programs of the Patriarchate; to build and
rehabilitate more than 500 schools; to build and rehabilitate vocational schools with 200 million
GEL; to expand the infrastructure of Kutaisi International University for 20,000 students
following modern standards. It was planned to create a new campus for Thilisi State University in
the vicinity of Rustavi, which would be provided with modern educational and sports
infrastructure and dormitories (see Chart #2).
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1.6. Women's political participation

The entire election year, 2024 was a very tense period for Georgia, and one of the issues that
became the subject of widespread criticism and controversy was the adoption of a law on the
abolition of gender quotas in the country. In Georgia, the discussion on the issue of women's
involvement in politics has been very active in recent years. In every election cycle, parliamentary
and local elections have been preceded by heated discussions about increasing women's
representation in politics. One of the important features of the 2024 parliamentary elections is that
the Parliament of Georgia (04.04. 2024) adopted an amendment to the "Election Code" regarding
the abolition of gender quotas (Bubashvili, 2024). According to the amendment, political parties
would no longer be required to compile their electoral lists following gender quota requirements.
Under the previous wording of the Election Code, one in four candidates on a party list had to be a
woman. According to the initiators of the bill, the abolition of quotas would create equal conditions,
and women and men would be equal in rights.

Given the urgency of the issue and the tense situation during the pre-election process, we believe
that parties should have made more extensive statements about women's participation in their pre-
election promises. This was exacerbated by the data of the Inter-Parliamentary Union (IPU),
according to which Georgia ranks 128th out of 191 countries in terms of women's representation in
parliament. We have to say that only two entities from the parties studied - "Strong Georgia - Lelo,
for the People, for Freedom" and "Gakharia for Georgia" - mention this issue. However, their
statements are limited to very dry expressions. Particularly, in the first case, "political
empowerment of women - more women at the reins of the country's governance!" and in the second
case, the political entity — “Gakharia for Georgia” — generally focused on “building a free, solidary
society” with a very general approach. The fact is that although the abolition of gender quotas was
widely publicized during the amendments to the “Election Code,” this was not mentioned much in
the pre-election promises of political parties.

During the 2024 parliamentary elections, the election promises made by political entities
specifically the mechanisms for their implementation, raised many questions and were considered
controversial. It is also worth mentioning that certain social problems have often been ignored
altogether. In this case, we have to say that the topic of demography appeared among such areas,
which are given less attention by political parties. The question about the intention to implement
any kind of policy to improve the demographic picture (declining birth rate, mass emigration, etc.)
was not answered. None of the subjects responded. Such issues as road safety, Ukrainian refugees,
the associated trio format, etc. remained unanswered as well.

2. PURPOSE

The paper aims to study and analyze the 2024 parliamentary election process in Georgia, the program
documents of political parties with many important features. Moreover, it clarifies to what extent each
electoral subject that has overcome the barriers is oriented towards covering all spheres of public life in
its program documents, or whether it is limited and focuses only on individual elements. At the same
time, the study is also focused on clarifying the extent to which a political entity offers population-
specific mechanisms for solving a particular issue or public problem.

3. METHOD

To fully study the issue, we selected a method proven in political party research - content analysis,
along with historical and comparative analysis. During the pre-election period, there were printed
programs of political entities. The volume of political party programs allows us to translate textual
material, in some cases, into quantitative indicators to more accurately calculate the frequency of
a particular characteristic. Using the method of situational analysis of political processes, by
studying relevant documents and empirical material, the involvement of political parties in
Georgia in the parliamentary elections is described and presented. The current political situation
during the 2024 parliamentary elections, the parties' pre-election documents and programs are
discussed, because in Georgia, party promises and the possibilities of their fulfillment have recently
become a subject of constant interest for both the government and society. In this regard, attention
is focused on the main characteristics of the Georgian election experience, the overall dynamics,
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the specifics that have emerged over time, and the study of the transformation of the pre-election

process.

4. CONCLUSION

Studying the program documents of the political entities participating in the 2024 parliamentary
elections allows the following conclusions to be drawn:

Interest in the 2024 parliamentary elections within the country and beyond its borders
was primarily due to the tense political and public opposition that preceded the
parliamentary elections.

During the 2024 election campaign, due to the high controversy, followed by polarization
compared to other election cycles, the role and importance of party program documents,
and the so-called party platforms, lost their importance. Despite the interest of the public,
instead of political parties focusing on public problems and offering concrete solutions to
them, short statements and presentations were made (and that too with a delay, with a
few exceptions).

During the 2024 parliamentary elections, the main political entities, which were working
in a “competition” mode, opposing each other, did not bother to disclose their pre-
election programs. However, it is also important that when advertising programmatic
materials (“competition” was felt here too), they began to do so at the beginning of the
year.

The 2024 parliamentary elections and its pre-election process were held against the street
protests.

In the 2024 parliamentary elections, all of the political entities studied in the paper
(except the National Movement) participated and expressed their opinions in the survey
conducted by Partiebi.ge within the framework of a project funded by the Embassy of the
Kingdom of the Netherlands. The pre-election approaches they presented included public
problems and specific opportunities for solving them.

Analysis of the program documents for the 2024 parliamentary elections gives the ground
to conclude that, based on the active intervention and support of the Dutch side
(Partiebi.ge), the platforms presented by the electoral subjects during the 2024
parliamentary elections had a heterogeneous nature (unlike previous election platforms).
Particularly, the thematic division became much more complicated and required a special
approach when working.

As for the United National Movement, they mainly had 5 code words that determined
their main priorities. Thus, the United National Movement focused on - Yes to Europe,
income growth, and protection of pensioners, strong families, and the reduction of prices.

In the 2024 parliamentary elections, (as before) the factor of the leader, the personality,
was even more important. This is confirmed by the fact that in the absence of a strong
leader, numerous attempts to form a serious opposition coalition failed. It became
obvious that even in the presence of pre-election programs, electoral subjects were largely
guided by the personality factor, rather than program documents, to attract voters.

Analysis of the 2024 pre-election platforms reveals that in most cases, political entities
were cautious about discussing specific ways and deadlines for fulfilling the promises
worked out in the program, which can be explained by the caution of political entities and
the lack of public accountability.
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The Kosovo conflict and its consequences, particularly the Western recognition
of Kosovo as an independent state in 2008, have brought about notable
changes in international politics. From the outset, most scholars predicted that
this development would significantly influence contemporary international
relations. The global community has been divided into two opposing camps:
one side argued that recognizing Kosovo's independence could undermine the
existing international order, while the other side viewed it as the only viable
and effective resolution to the conflict. Against this backdrop, the concluding
section of the paper seeks to address a critical question: Is the resolution of the
Kosovo issue truly a unique case, or could it serve as a negative precedent,
potentially triggering a domino effect on the global stage?
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1. INTRODUCTION

The events that took place in Kosovo during the 1990s, the escalation of the conflict, its
consequences, and the recognition of Kosovo as an independent state by the Western world in 2008
brought significant changes to international politics. The majority of scholars in the fields of politics
and international relations immediately expressed the view that this development would have a
profound impact on modern international relations. The international community was divided into
two camps: one argued that the recognition of Kosovo's independence would negatively affect the
existing international order, while the other disagreed, considering it the only viable and necessary
solution to resolve the conflict. The issue continues to be a relevant topic from both political and
international legal perspectives and remains a subject of ongoing debate in academic circles. The
varied reactions of third-party states to Kosovo's independence raise serious concerns about the
defects of international law, which appear to allow for political maneuvering in the practice of
recognizing Kosovo as an independent state.

1.1. Historical Background of the Kosovo Conflict

To fully understand the Kosovo conflict, it is essential to delve into its historical context, examining
the causes and dynamics of its development.

Initially, it should be noted that Kosovo Albanians, like Albanians in Albania, consider themselves
direct descendants of the Illyrians, one of the oldest peoples in the Balkans. However, by the 11th
century, the territory of the former Yugoslavia, including Kosovo, had come under Serbian control,
and the Illyrian language was called Albanian.

Kosovo holds a significant place and role in Serbian history. During the era of Serbian power,
Kosovo was a key region, serving as the center of both the state and the church. The Battle of Pole
in 1389, which took place on its territory, remains a central theme in Serbian national mythology.

Since the 19th century, both nations have harbored aspirations to create, on one hand, a Greater
Albania, and on the other hand, a Greater Serbia—states that would unite all Albanians and all
Serbs. After Kosovo was incorporated into Serbia, Kosovo Albanians attempted to join Albania,
while Belgrade refused to recognize Albanians as a national minority.

Following World War II, Kosovo was granted autonomous status within Serbia, and under the 1974
constitution enacted by Josip Broz Tito, Kosovo remained an autonomous region of Serbia with
expanded autonomy, essentially granting it the status of a federal unit(Balcer, 2003:49).

In the second article of the aforementioned constitution, it is stated that the Socialist Federal
Republic of Yugoslavia consists of: “the Socialist Republic of Bosnia and Herzegovina, the Socialist
Republic of Macedonia, the Socialist Republic of Serbia, along with the Socialist Autonomous
Province of Vojvodina and the Socialist Autonomous Province of Kosovo within the Socialist
Republic of Serbia, the Socialist Republic of Croatia, and the Socialist Republic of Montenegro.” As
we can see, both autonomous provinces are listed alongside the republics and are considered not
only constituent parts of Serbia but also part of the federation, which directly indicates a significant
expansion of their real powers (Malashkhia, 2011:327). It is noteworthy that the 1977 Constitution
of the Soviet Union does not recognize a constituent entity with a socialist autonomous status. This
was an innovation in the Yugoslav constitution at the time, clearly aimed at expanding Kosovo's
political rights.

Simultaneously, Albanians were recognized as a nationality equal to other Yugoslav peoples, and
the Albanian language was declared an official language. The autonomous provinces were granted
veto power on constitutional amendments within Serbia, allowing them to block changes without
their consent. They also established their supreme courts, national banks, and gained control over
financial resources previously managed federally.
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During this period, however, Albanian birthrates increased, and there was an observable migration
of ethnic Serbs out of Kosovo. Despite Kosovo's expanded autonomy, unlike Yugoslav republics, it
was not granted the right to secede. Thus, Kosovo's position within the federal system was weaker
compared to other republics. The primary demand of the Albanians was equality with other nations
and the acquisition of republic status, which the Serbs opposed on the basis of the 1974
Constitution, viewing it as a precursor to secession.

The 1974 constitution, despite significantly expanding Kosovo's autonomy, deepened the discord
between Albanians and Serbs, eventually contributing to armed conflict.

In the 1980s, student protests in Kosovo began with demands for better education and living
conditions, but soon took on ethnic dimensions, with slogans demanding Kosovo's recognition as
a republic. During this period, the Kosovo Albanian group, the Kosovo National Liberation
Movement, was already active. In turn, representatives of Serbian academic circles called for the
abolition of Kosovo's autonomy, which they viewed as a restoration of historical justice.

The rise to power of Slobodan Milosevi¢ in Serbia in 1987 and his policies toward Kosovo
exacerbated the situation. With the implementation of the 1989 constitutional amendments,
Kosovo's autonomous rights were restricted, and the persecution of ethnic Albanians began. This
was preceded by the introduction of emergency measures on March 3, 1989, which placed the
responsibility for maintaining order in Kosovo under federal structures. These measures led to
significant protests and confrontations between demonstrators and law enforcement officers. In
April 1990, the Presidium of the Yugoslav Federation withdrew federal forces from Kosovo,
although the Serbian Ministry of Internal Affairs took direct control of the territory. On September
28, the new Constitution of Serbia came into effect, which provided for the abolition of autonomies
in the Republic of Serbia (Malashkhia, 2011:330). In response, Kosovo Albanians launched civil
disobedience campaigns, and in 1992, a referendum declared Kosovo's independence, recognized
only by Albania.

Kosovo Albanians responded to Belgrade's decisions with civil protests and acts of civil
disobedience. In 1992, Kosovo declared independence through a referendum, which was
recognized only by Albania.

By 1996, the situation had become extremely tense, marked by armed attacks by the Kosovo
Liberation Army on Serbian police units. In response, Serbian police dispersed demonstrations by
Kosovo students and carried out raids, resulting in casualties among the Kosovars..

1.2. International Community Involvement in the Kosovo Conflict

In 1998, the international community became particularly active regarding the Kosovo issue. On
March 31, 1998, the United Nations Security Council adopted Resolution 1160, which condemned
the excessive use of force by Serbian police against peaceful citizens and demonstrators in Kosovo,
as well as the terrorist acts committed by the Kosovo Liberation Army (KLA). The resolution also
condemned external support for terrorist activities in Kosovo (United Nations, 1998).

In July 1998, the Kosovo Diplomatic Observer Mission began operating under the leadership of
representatives from the United States and Russia to create secure conditions in the region.
However, this coincided with an increase in the displacement of ethnic Albanians from Kosovo.

On September 23, 1998, the UN Security Council adopted another resolution, Resolution 1199,
expressing concern over the growing number of refugees, which exceeded 230,000, with an
estimated 50,000 people lacking shelter, according to the United Nations High Commissioner for
Refugees. The resolution called for their safe return and held the Federal Republic of Yugoslavia
responsible. It urged a peaceful resolution of the Kosovo issue by granting broad autonomous rights
to the region while recognizing the sovereignty and territorial integrity of the Federal Republic of
Yugoslavia. The resolution also called for effective conditions for international monitoring missions
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in Kosovo. In its concluding part, the resolution noted that the Security Council would consider
necessary measures to establish peace and restore stability in the region if appropriate steps were
not taken (United nations, The next day, on September 24, the North Atlantic Treaty Organization
(NATO) approved an action plan concerning the Kosovo crisis, focusing on two directions: 1.
Monitoring a ceasefire if hostilities were to end; 2. Air strikes, if necessary, could be employed as
the conflict continues (Malashkhia, 2011:330).

Meanwhile, the Organization for Security and Cooperation in Europe (OSCE) made peace
initiatives and attempted to mediate the conflict. Despite peace efforts, acts of violence in Kosovo
continued, culminating on January 16, 1999, with the discovery of 45 Albanian corpses (including
women and one child) in the village of Ra¢ak. On March 20, a massive offensive was launched by
the Yugoslav army, resulting in numerous displaced Albanians and casualties.

Ultimately, this bloody conflict ended with military intervention by the North Atlantic Alliance,
including airstrikes on both Yugoslav military facilities and the Serbian capital, Belgrade. On June
10, 1999, the airstrikes ceased after Yugoslav forces began withdrawing from Kosovo. On June 11
and 12, Russian and NATO forces entered Kosovo. Soon after, the process of returning displaced
persons, numbering over 850,000, began.

NATO’s involvement in this war was driven by humanitarian objectives, specifically to prevent
genocide and ethnic cleansing. The displacement of over 850,000 Kosovo Albanians was indeed
alarming, but the legality of NATO’s involvement in the war remains a contentious issue under
international law. It is worth noting that NATO’s use of force in Kosovo, as it was neither a defensive
measure nor sanctioned by the Security Council, violated the UN Charter(Midelashvili, 2014:33).

Following NATO’s intervention, the UN Security Council adopted Resolution 1244 (1999), which
authorized NATO-led international forces (KFOR) to ensure a secure environment in Kosovo and
facilitate the safe return of all displaced persons and refugees to their homes. This resolution also
established an international civilian presence - a temporary administration to guarantee
autonomous rights for Kosovo’s population within the Federal Republic of Yugoslavia. It aimed to
create peaceful and normal living conditions for all residents of Kosovo until the region’s final legal
and political status was resolved (United Nations, 1999). For the next nine years, the UN
participated in Kosovo’s administration.

On February 2, 2007, UN Special Envoy Martti Ahtisaari presented a proposal regarding Kosovo’s
future political status (the so-called "Ahtisaari Plan"). Article 1 of the proposal stated that "Kosovo
shall establish a multiethnic society governed democratically and with full respect for the rule of
law by its legislative, executive, and judicial institutions.” The same article granted Kosovo the right
to enter into international agreements and request membership in international organizations.
Article 9 outlined that Kosovo should establish its legislative, security, judicial, public, and civil
institutions and implement its border control (Ahtisaari, 2007). The plan essentially envisioned
both de facto and de jure independence for Kosovo.

In a letter dated March 26, 2007, UN Secretary-General Ban Ki-moon informed the Security
Council President that "independence is the only path to a politically stable and economically viable
Kosovo. Only in an independent Kosovo will its democratic institutions be fully accountable and
responsible for their actions. This is crucial for ensuring the rule of law and effective protection of
minorities. Under conditions of continued political uncertainty, peace and stability in Kosovo and
the region will remain at risk. Independence is the best means to prevent this risk and represents
the best opportunity for a sustainable long-term partnership between Kosovo and Serbia" (Ki-
moon,2007).

Resolving the Serbian-Albanian problem was extremely difficult due to the radically opposing
interests of the two parties involved in the conflict. In 2007, four months of negotiations between
the Serbian government and Kosovo Albanians, mediated by the European Union, Russia, and the
United States ("the Troika"), ended without success. The parties could not reach an agreement on
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Kosovo’s final status. It was officially announced that no consensus was achieved because "neither
side was willing to compromise on the fundamental issue of Kosovo’s sovereignty" (Cismas,2010).

On February 17, 2008, Kosovo declared independence, which Serbia naturally refused to recognize.
Kosovo and Serbia made separate efforts to gain support for their respective positions. Kosovo’s
independence was recognized by the United States and many other European countries, which
believed that the ethnic cleansing and gross human rights violations committed by the Milosevié¢
regime against Kosovo Albanians made it impossible for Kosovo to remain part of Serbia.
Proponents of Kosovo’s independence argue that Kosovo represents a unique case and should not
set a precedent. However, countries like Russia, China, India, Brazil, and others, including some
EU and NATO member states, do not recognize Kosovo’s independence. These nations emphasize
the importance of respecting sovereignty and territorial integrity. They argue that such an approach
to Kosovo could influence and encourage separatist movements in various countries (Siroky, 2021).

1.3. The Right to Self-Determination and the Kosovo Conflict

When discussing the Kosovo issue, it is impossible to overlook the right to self-determination,
which is one of the fundamental principles of international law. International law grants all peoples
the right to independently determine their political status and pursue economic, social, and cultural
development.

Many questions arise regarding the right to self-determination, particularly during periods of
intensified separatist movements. Initially, this right was referenced exclusively within a colonial
context, but today its general interpretation in international documents allows for various
interpretations.

It is worth noting that the international community has adopted numerous documents clarifying
the essence of the right to self-determination, including the UN Charter, the International Covenant
on Civil and Political Rights, the Helsinki Final Act, the 1970 Declaration on Friendly Relations,
and others. In 1966, the covenants on civil and political rights and economic, social, and cultural
rights were adopted.

These international documents state that the right to self-determination belongs to "peoples," but
they do not specifically define who qualifies to exercise this principle. For example, in 1960, the UN
General Assembly issued Resolution 1514(XV), known as the Declaration on the Granting of
Independence to Colonial Countries and Peoples. It declares that "all peoples have the right to self-
determination; by virtue of that right they freely determine their political status and freely pursue
their economic, social, and cultural development" (United nations, 1960). Naturally, the question
arises: who can be considered a "people"? Although this issue remains contentious, it is unlikely
that the UN intended to include individual ethnic or religious groups under this definition, as such
an interpretation would endanger global stability. From a legal and political standpoint, it was
necessary for the resolution's authors to provide this clarification from the outset.

Peter Malanczuk, in his book Akehurst's Modern International Law, notes that, with regard to
secession, the right to self-determination does not apply to minorities living within a state,
including compactly situated ethnic minorities. This position is also supported by the Declaration
on Friendly Relations and the 1992 UN Declaration on Minorities (Malanchuk, 2005).

The general approach to interpreting the right to self-determination often allows for a selective
application of this principle, which conflicts with the fundamental principles of the modern
international system.

Considering international practice, the realization of the right to self-determination is generally
viewed as granting expanded economic and political rights or broad autonomy to a particular
territory. However, when a desire to establish a sovereign state emerges, the issue of secession
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arises. Secession is typically achieved successfully and painlessly in the context of federal states,
whereas it remains a problematic issue for unitary states and international law.

1.4. The Right to Secession and the Recognition of Kosovo as an Independent State

As arule, the right to secession arises only in cases of colonial rule or occupation. It may also emerge
when a group of people within a country is subject to discrimination, oppression, or exploitation.
If the culture claiming independence faces extinction, and provided that secession would not result
in new human rights violations, unilateral secession may be justified (Tsintsadze.2011).
Additionally, if a people are denied the possibility of internal self-determination within the
country's borders, they may have the right to unilateral secession. Otherwise, groups must exercise
their right to internal self-determination within the boundaries of the state.

From alegal perspective, the Quebec precedent is noteworthy when discussing unilateral secession.
In this case, Canada’s federal government sought the Supreme Court's opinion on the legitimacy of
Quebec’s unilateral secession. The court ruled that under Canadian law, Quebec does not have the
right to unilateral secession. Furthermore, it confirmed that illegal secession cannot be legitimized
by subsequent recognition from the international community, as “such recognition would not
retroactively justify the act of secession under the Canadian constitution or international law”
(Midelashvili, 2014).

A historical-political analysis of the Kosovo issue reveals that neither negotiations, nor the imposed
embargo, nor the resolution adopted by the UN during the crisis yielded results or were able to stop
the conflict, which led to the genocide of thousands of ethnic Albanians. In short, the situation
devolved into crimes against humanity.

Despite the aforementioned international practices and approaches, in the case of Kosovo,
emphasis was placed on the concept of remedial secession. According to the general consensus on
the right to secession, remedial secession is permissible under the following circumstances:

(a) There is a group of people constituting a numerical minority relative to the rest of the state’s
population but forming the majority in a specific region of the state.
(b) The state from which the people wish to secede has been implicated in:

e Serious violations or outright denial of the people’s right to internal self-determination;
e Serious and widespread violations of fundamental human rights against the group;

o A situation where peaceful means of resolving the conflict are no longer realistic or effective
(Dugard, 2006).

Based on the analysis of the events of the Kosovo crisis, we must admit that the Kosovo conflict,
with its characteristics, actually meets the criteria for remedial secession, which ultimately became
the basis for the recognition of Kosovo as an independent state.

2. PURPOSE

The purpose of this article is to critically examine the issue of remedial secession, particularly in
the context of Kosovo's declaration of independence. The article explores the legal and political
dimensions of Kosovo’s secession from Serbia, considering both the Western position advocating
for Kosovo's right to self-determination and Serbia's claims regarding the violation of its territorial
integrity. By analyzing the broader implications of Kosovo's independence, the article seeks to
clarify the inconsistencies in international approaches to self-determination and territorial
integrity, with the aim of addressing the potential risks of a domino effect on global geopolitics.
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3. METHOD

This paper utilizes several research methods commonly employed in the social sciences, including
content analysis, which involves examining relevant literary sources on the topic, and an analytical
approach that combines both deductive and inductive reasoning. The study applies a comparative
legal and political analysis to evaluate the legitimacy of Kosovo's declaration of independence and
its subsequent international recognition. It reviews global reactions to Kosovo’s independence,
focusing specifically on the stances of Western countries and Russia. Additionally, the article
investigates the geopolitical implications of Kosovo's recognition through a case study approach.

4. CONCLUSION

In analyzing remedial secession, we arrive at the conclusion that, based on the trajectory of events,
the Western position advocating Kosovo’s right to external self-determination and its
establishment as an independent state can be justified. However, this conclusion does not negate
Serbia’s legitimate objections concerning the violation of its territorial integrity.

This duality underscores the urgent need to clarify the inconsistent approaches surrounding the
realization of the right to self-determination. Such clarification is essential to prevent its
manipulation for separatist purposes and to resolve the confrontation between the principles of
self-determination and territorial integrity.

The recognition of an independent state is both a legal and political act in international law and
must be analyzed in the context of the political considerations of third states.

Thus, the fundamental question that arises following Kosovo’s recognition as an independent state
is whether this resolution represents a unique case or sets a negative precedent, creating the risk of
a domino effect on a global scale.

It is evident that the Western narrative of Kosovo as a unique case has not deterred the Russian
Federation. Shortly after Kosovo’s recognition, Russia responded by recognizing not one but two
entities—Abkhazia and the so-called South Ossetia—as independent states, thereby establishing a
new geopolitical reality. It is clear that Kosovo’s recognition emboldened Russia in its political
decisions, influencing events in Georgia and, more recently, in Ukraine (referring to the recognition
of Luhansk and Donetsk regions). This influence has been openly acknowledged by Russia’s
political establishment, which cites Kosovo as an inspiration for its actions.

While searching for similarities and differences between the Kosovo conflict and conflicts in
Georgia—where differences far outweigh similarities—we assert that Kosovo’s independence
should have had no impact on the status of Georgia’s separatist regions. There is no legal basis for
such an impact. However, the reality is that Russia’s retaliation has primarily affected Georgia,
which notably did not recognize Kosovo’s independence.

Russia’s recognition of Abkhazia and the so-called South Ossetia as independent states has
significantly complicated the peace process, further diminishing the prospects of restoring
Georgia’s territorial integrity. This has made the search for solutions even more challenging.
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Abstract

This paper explores the integration of multiculturalism in English language
education, emphasizing both the challenges and benefits of its implementation
in an increasingly globalized world. As globalization intensifies, the need for
communicative competence and cultural understanding becomes more
critical, requiring the incorporation of multicultural approaches in language
teaching. Utilizing a SWOT analysis, the study evaluates various pedagogical
models, such as Content and Language Integrated Learning, which aim to
blend language acquisition with cultural awareness. The findings reveal
significant challenges, including insufficient teacher training, limited
resources, and curriculum design complexities. However, opportunities for
enhancing multicultural literacy, fostering empathy, and preparing students
for effective cross-cultural communication are also identified. The paper
argues that overcoming socio-political tensions and implementing context-
specific strategies may be key to successful integration. Continuous
professional development for educators is crucial to addressing the dynamic
nature of multicultural education. Ultimately, this study contributes to the
evolving discourse on how to effectively prepare language educators for diverse
classrooms in multilingual and multicultural contexts.
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1. INTRODUCTION

Human beings are social creatures living in communities and entailing interconnection among each
other; thus, they employ language to conduct the communicative manners. Yet, there is a rather
growing population on the globe, and this triggers the dissemination of a vast number of languages.
Humanity needs to utilize a common language to conduct all activities globally and it is claimed
that as the world becomes more globally interconnected, there emerges an increasing need for the
recognition of various voices and perspectives (De wit, et al., 2017). Therefore, English has been
acting as a Lingua Franca for a long time, and many institutions all over the world engage in
teaching English today.

The familiarity of people from diverse linguistic and cultural backgrounds has risen significantly
over the years, emphasizing the need to integrate multicultural perspectives into the teaching of
English (Schulz, 2007). It is rather crucial to be cognizant of the cultural dynamics active within
language classrooms and to carefully evaluate both the content taught and the methods of
instruction since culture holds a vital role in shaping not only the teaching approaches of educators
but also the learning styles of students (Banks, 2015). Besides, language learning is largely a social
practice shaped by cultural patterns (Tas and Balci, 2024; Kramsch, 2013); therefore, language
educators can facilitate students' development of language proficiency and their ability to bridge
different cultures by adopting pedagogical approaches prioritizing cultural sensitivity. A globally
oriented understanding of multicultural approaches fosters an enriching educational experience,
equipping learners to navigate the complexities and diversity of a globalized world. Critical
multiculturalism advocates investigating the roles of social and historical discourses in shaping
learners' identities and encouraging resistance to ideological dominance (Zhao, 2008). It is possible
to highlight some specific cases drawn from the South and Southeast Asian contexts with reference
to the situation in Nepal and Bangladesh. Since English is employed as a common language, it not
only originates from core countries and extends to surrounding regions but also serves as a third
language for communication and business among peripheral nations. (De Swaan, 2013). For
example, it is now common to encounter Nepali businesspersons in Dhaka, who communicate in
English with their Bangladeshi colleagues (Dias, 2019). In such a situation, a hybrid form of English
along with home languages and/or linguistic varieties including different cultural forms are being
created and are utilized as a substitute for the standard inter-language English in both countries. It
is common for European countries as it is stated that the EU has put in place several policies and
initiatives, such as the European Framework of Reference for Languages, the European Language
Label, and the Erasmus+ program in order to encourage multiculturalism and intercultural
understanding in education (Council of Europe, 2017). The Erasmus+ program, thus, offers
financial support for initiatives fostering intercultural dialogue and understanding while
encouraging collaboration among educational institutions across Europe. These efforts align with
broader actions aimed at protecting and promoting Europe's linguistic and cultural diversity, as
well as enhancing social cohesion and integration. However, despite these commendable
objectives, Chaika (2023) argues that such programs often fall short in addressing deeper,
structural inequalities that hinder true intercultural competence in English language education
because these comprehensive strategies not only promote diversity but also actively challenge
existing power dynamics within educational settings. Furthermore, some recent studies highlight
the significance of incorporating digital tools and platforms to enhance multicultural engagement
in language education, indicating that these tools can encourage intercultural conversation and
access to a variety of cultural resources (Ware & Kramsch, 2021). These digital tools are effective
nin providing students with authentic materials and fostering multiculturalism in ELT by exposing
them to multiple linguistic and cultural perspectives.

The current study aims to highlight the significance of multiculturalism in the context of English
language education and by defining various approaches, challenges, and benefits encountered in
the implementation of multiculturalism. The study further considers how a multicultural approach
to teaching English enriches the learning experience.

2. MULTICULTURALISM AND ENGLISH LANGUAGE EDUCATION

The integration of many cultural viewpoints and experiences into the teaching and learning process
is known as multicultural education. It seeks to combat prejudice and discrimination while
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promoting tolerance, respect, and appreciation for diverse cultures. Multicultural education is
acknowledged by the European Union (EU) and other international organizations as a crucial
instrument for advancing diversity, equality, and social inclusion (Chaika, 2023). However, it is
not limited to the EU alone, it is a global concept and being employed worldwide to boost the quality
of foreign language education.

According to Dias (2019), multiculturalism serves as a foundation for egalitarian and tolerant
agreements between groups that are distinct from one another in order to achieve harmonious
coexistence. Therefore, culture, discourse, identity, and power must be the primary considerations
in any understanding of multiculturalism (Zhao, 2008). Culture refers to meanings ingrained in
social interactions, and these meanings tend to encompass two elements: identity and discourse,
both of which are social constructs. Identity is intricately shaped through discourse, which not only
speaks through individuals but also implicates them in the exercise of power, thus making it a
fundamental aspect of how identities are embodied (Fairclough, 1995; Hall, 1997). In this context,
discourse is regarded not only as a means of communication but also as a powerful tool for
constructing knowledge and organizing social practices among human beings (Weedon, 1987).
Multiple discourses available in society offer distinct subject positions that people can inhabit.
These discourses influence identity development and contribute to the emergence of diverse, fluid
subjectivities, as they are often interconnected and sometimes contradictory. As Canagarajah
(2004) argues, these diverse discourses reflect the complex, dynamic nature of identity, as
individuals draw from a range of social, cultural, and historical narratives to shape their sense of
self. Consequently, identity is not a fixed or singular concept but is continuously negotiated through
interaction with and adaptation to the discursive environments individuals inhabit. Besides,
knowledge invariably is intertwined with power relations, which are exhibited in ideological
dominance and exclusion as well as ideological reversal and resistance, since knowledge is always
shaped by socio-historical contexts, and it is stated by Foucault (1995, p. 27) “(T)here is no power
relation without the correlative constitution of a field of knowledge, nor any knowledge that does
not presuppose and constitute at the same time, power relations”. In sum, multiculturalism cannot
be considered independent of identity, discourse and power.

The integration of multiculturalism into English language education highlights the potential of
language education as a platform for cultural exchange and mutual understanding among both
learners and teachers. The increasing multicultural nature of the learning environment presents
both opportunities and challenges. Understanding and incorporating students' cultural
backgrounds into classroom practices is essential, as it promotes mutual respect and understanding
among English learners within a shared educational context (Byram, 1997; Babayigit and Balc,
2024). By exposing learners to diverse social and cultural perspectives, language education
provides insights which expand beyond their own experiences. This exposure not only fosters
empathy but also encourages critical reflection on one's own cultural assumptions (Norton, 2000).
In this context, cultural diversity serves as a valuable tool in foreign language teaching, significantly
enhancing learners' cultural literacy (Holliday, 2013). Learners with a high level of cultural
awareness are more likely to develop strong language learning skills. Also, multiculturalism in
language education, while seemingly progressive, necessitates a critical examination to avoid
perpetuating existing power hierarchies. Kubota (2004) claims that a superficial recognition of
cultural diversity can reinforce, rather than dismantle, racial and linguistic inequalities, and she
also critiques liberal multiculturalism for its tendency to focus on cultural differences without
addressing the underlying sociopolitical contexts. In other words, the stereotypical portrayal of
Japanese culture as inherently group-oriented in ESL pedagogy can lead to the misrepresentation
of Asian students as passive learners, overlooking their potential for autonomy and critical thinking
(Kubota, 1999). This essentialist view is challenged by studies that demonstrate the capacity of
students from collectivist cultures to develop autonomous learning skills (Ho & Crookall, 1995).
Furthermore, Matsuda (2001) regards the notion as problematic that cultural differences, such as
collectivism, inherently impede the development of individual voice in English. Furthermore,
researchers advocate for a critical approach that engages with the complexities of cultural identity
and power. This perspective necessitates an understanding of how cultural identities are shaped by
historical, social, and political forces (Pennycook, 1994). By adopting a critical stance, educators
may challenge essentialist representations and promote a more nuanced understanding of cultural
diversity (Norton Peirce, 1995). This encourages learners to critically reflect on their own cultural
assumptions and biases, fostering intercultural competence and promoting a more inclusive and
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reflective language education (Gorski, 2008). Therefore, effective multiculturalism in language
education requires a shift from merely acknowledging cultural values to critically engaging with the
sociopolitical contexts that shape cultural identities, ensuring that pedagogical practices truly
promote equity and respect among foreign language learners.

Though learners speak of foreign language learning, it is perhaps more revealing and more
pertinent to the discussion on ‘teaching’ English as a foreign language. As the focus throughout the
current study is on the effects of culture in English Language Education, language difference may
not be treated in terms of grammar, vocabulary, phonology, etc. but rather in pragmatic terms,
where the focus is more on social and cultural appropriateness or politeness. Misunderstanding or
misinterpretation may occur without being noticed. This is particularly salient in the era of
globalization, where English serves as a lingua franca, necessitating a nuanced understanding of
cultural pragmatics in diverse contexts (Jenkins, 2020). Simulating social encounters in a
multiculturally sensitive classroom environment becomes essential, promoting aspects of learning
that are not typically present in a monocultural setting. This approach aligns with recent
scholarship emphasizing the importance of transcultural communication in language education,
where learners are encouraged to navigate and negotiate meanings across cultural boundaries
rather than simply acquiring a standardized linguistic code (Dervin, 2021). Furthermore,
integrating critical intercultural pedagogy can empower learners to critically examine and challenge
dominant cultural norms embedded within the English language, fostering a more equitable and
inclusive language learning experience (Phipps & Guilherme, 2022). These activities or
organizations are rather helpful for foreign language learners as they provide learners with valuable
opportunities to overcome language learning barriers and grasp current cultural concepts and
expertise for the target language.

3. METHOD
3.1. Theoretical Framework

Currently, there are many fundamental concepts necessary for understanding the concept of
multicultural education in the classroom. First, the term "multiculturalism" is examined in relation
to key concepts and their impact on education. Then, English language teaching and
multiculturalism are considered together in relation to the topic, thus examining the intersection
of two areas of inquiry.

Accordingly, education is affected by multicultural population growth (Dias, 2019). Multicultural
education has been shifting and changing in response to social demands and pedagogical
difficulties for over fifty years (Banks & Banks, 2010). Due to historical, political and social
transformation, many countries worldwide encounter similar multicultural educational concerns.
Even though the goals of multicultural education may change from nation to nation or region to
region, the most significant aspect is to acknowledge the diversity of the population and guide
students in diverse communities.

One area of interest arising as cultures converge is the study of how English can bridge different
cultures and, in turn, how different cultures influence language teaching (Salomone & Salomone,
2022). Learning English involves disparities and competitiveness because of power imbalances and
differences between English-speaking countries and learners’ native cultures. This supra-
nationalistic language functions as a global language, breaking cultural borders. However, teaching
English does not mean a mere imposition of English culture only. Instead, the importance of
integrating cultural diversity in English language education should be considered. When people
from different cultural backgrounds meet or coexist, they encounter obstacles and prejudice.
Language could be a medium to eliminate deep-seated racial, cultural, and ethnic tensions between
people. Thus, learning and teaching English are expected to foster a peaceful and inclusive world
living in diversity and cultural respect. The goal of these practices is to form an environment in
which everyone can accomplish desires and personal fulfillment seamlessly without impactful and
superficial differences. Thus, English education is not about proficient related abilities but
comprehensive and inclusive concerns. Correspondingly, there is a need to contemplate cultivating
a culturally responsive English education.
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3.2 Data Collection and Data Analysis

In the current study, the SWOT analysis method is used as a strategic tool to assess the approaches,
challenges, benefits and some possible weaknesses associated with multiculturalism in English
language education. As Otuyama et al. (2020) emphasize, SWOT analysis is an effective method for
defining internal strengths and weaknesses, as well as external opportunities and threats based on
the literature. Within the educational context, it holds a critical role in strategic planning, involving
data collection, analysis, and decision-making processes (Rini Wahyuni Siregar, 2021). Therefore,
the current study reviews the literature on the role of multiculturalism in English Language
Education and comes up with profound data pinpointing the challenges, benefits and weaknesses.
Besides, in the context of multicultural education, this method allows for a comprehensive
evaluation of teacher training programs, curriculum development, and inclusive pedagogical
practices (Orr, 2013; Tweheyo & Mugarura, 2020). Furthermore, SWOT analysis has proven
valuable in enhancing educational quality and boosting institutional management when combined
with systematic literature reviews and effective resource coordination (Da Silva et al., 2024). By
identifying the benefits of multicultural approaches, such as fostering cultural awareness and global
competence, while also addressing the challenges and weaknesses, such as resistance to diversity
and inadequate institutional support, this study aims to contribute to the development of more
inclusive and culturally responsive English language education practices. Thus, the whole analysis
is conducted based on the obtained data found via SWOT analysis.

4. FINDINGS
4.1. Approaches Employing Multiculturalism in English Language Education

Table 1. SWOT Analysis of Approaches

- Increasing globalisation and the need for - In less multicultural settings, teachers may
communicative language skills make struggle to implement multicultural strategies due
multiculturalism in ESL/EFL education essential to societal resistance towards minority cultural
(Omeri, 2014). groups.

- Culturally relevant pedagogy can promote social |- Some multicultural practices may be

equality by addressing the achievement gap inappropriate or less effective in specific classroom
between students of different racial backgrounds | contexts, such as with certain age groups or
(Denton, 2018). geographical locations.

- Intercultural communicative competence (ICC)
fosters empathy, understanding, and tolerance
towards diverse cultures, enhancing students'

language learning (Jankova Alagjozovska, 2018).

- The challenge of adapting ICC to all students may
arise due to varying levels of prior cultural
awareness and readiness to engage with diversity.

- Content and Language Integrated Learning (CLIL)
promotes both language acquisition and cultural
understanding simultaneously (Pavon Vazquez &
Ellison, 2013).

- CLIL may face challenges related to curriculum
integration, the students’ proficiency level, and
time management in diverse classrooms.
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- The increasing demand for teachers to be
equipped with a variety of instructional strategies
to meet the diverse needs of students from
different backgrounds (Jankova Alagjozovska,
2018).

- Multicultural education can open doors for cross-
cultural collaborations, encouraging global
perspectives in the classroom.

- Misunderstanding or superficial implementation
of multicultural practices may lead to cultural
misrepresentation or reinforcement of
stereotypes.

- Resistance to multiculturalism may exist within
certain educational systems, limiting the
effectiveness of these approaches.

- Culturally relevant pedagogy can help to create
more informed and active global citizens,
improving students' engagement and learning
outcomes (Denton, 2018).

- There is potential for the integration of language
and content knowledge in diverse classrooms
through CLIL, enhancing both language proficiency
and multicultural understanding (Pavén Vazquez &
Ellison, 2013).

- Over-simplified or decontextualized
representations of culture in teaching can trivialize
complex cultural dynamics and reinforce
stereotypes (Derman-Sparks, 1998).

- Teachers may face difficulties in balancing the
dual focus of CLIL, particularly in terms of time
allocation and curriculum design.

The SWOT analysis highlights the various dimensions of integrating multiculturalism in English
Language Education. Strengths show how multiculturalism may improve the educational setting
by encouraging tolerance, empathy, and improved cross-cultural communication between pupils.
These benefits help create a more welcoming and culturally sensitive learning environment.
Conversely, shortcomings highlight the difficulties that teachers may encounter, such inadequate
training, a lack of resources, or the problem of successfully incorporating cultural diversity into
classroom procedures. Possibilities indicate the possibility of fostering multicultural literacy and
greater global participation, both of which can broaden students' language and cultural
perspectives. Threats, on the other hand, point to outside variables like sociopolitical unrest or
opposition to implementing inclusive policies in certain educational settings that could impede the
integration of multiculturalism. All these factors point to the fact that, even if incorporating
diversity into ELT has many advantages, successful implementation requires careful consideration
of how to overcome obstacles and adjust to different classroom environments. Notably, Content
and Language Integrated Learning (CLIL) has demonstrated efficacy by synergizing language
acquisition with cultural awareness, thereby fostering both linguistic and multicultural literacy
(Coyle, Hood, & Marsh, 2010). Nevertheless, the effective implementation of multicultural
pedagogies within ELT encounters certain obstacles, including the necessity for robust teacher
training, the paucity of suitable resources, and the complexities of managing diverse cultural
contexts within the classroom.

4.2. Multiculturalism in English Language Education: Challenges and Benefits
Table 2. SWOT Analysis of Implementing Multiculturalism

Promotes a better understanding of diverse
cultures, fostering empathy and tolerance.

Teacher training programs often fail to prepare
educators for multicultural classrooms.

Enhances students' communication skills in a
globalized world.

Curricular and material selection challenges in
addressing diverse cultural perspectives.

Boosts democratic values and inclusivity in the
classroom.

Traditional assessment methods may not reflect
the abilities of students from diverse cultural
backgrounds.
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Provides opportunities for interdisciplinary learning | Lack of sufficient resources and support for
through literature, film, and other cultural texts. implementing multicultural education in ELT.

Socio-political tensions and resistance to inclusive
educational policies may hinder the
implementation of multicultural approaches.

Increased global engagement and multicultural
literacy provide opportunities for growth in ELT.

Potential resistance to change from educators who
are accustomed to traditional, monolingual
teaching models.

Development of new pedagogical models for more
inclusive and effective multicultural education.

Lack of collaboration among departments may
result in fragmented efforts to integrate
multicultural perspectives in the curriculum.

Advancements in teacher training programs
focusing on multicultural competence.

The challenge of adapting curriculum to reflect a
wide variety of cultural experiences and knowledge
bases.

Ability to leverage new technologies and teaching
resources to support multicultural education.

The SWOT analyses indicate that There are several benefits to integrating diversity into
English language teaching (ELT), including helping students develop a deeper awareness of other
cultures and improving communication skills, which are crucial in the globalized world of today
(Holliday, 2021). It is a crucial part of contemporary language instruction since it promotes
inclusivity and democratic ideals in the classroom. Additionally, using a variety of texts, including
books and movies, gives pupils the chance to improve their language skills while learning about
different cultures. However, there are several challenges to overcome before these multicultural
methods may be put into practice. Frequently, teacher preparation programs are not well prepared
to give teachers the tools they need to effectively manage a diverse classroom. Because the available
resources are frequently focused on native English-speaking cultures, which may not accurately
represent the diversity of the classroom, curriculum design and material selection can also be
challenging. Additionally, traditional assessment techniques could not adequately gauge the
academic success of pupils from diverse cultural backgrounds. In addition, there are many chances
to improve multicultural education in ELT in spite of weaknesses. Increasing multicultural literacy
and global participation offer educators a way to create inclusive and successful teaching strategies.
Furthermore, improvements in teacher preparation programs can enhance teachers' capacity to
accommodate ethnic diversity in the classroom. These advancements are further supported using
new educational resources and technology. Nonetheless, there are significant threats to successful
intercultural integration. The broad adoption of these strategies may be hampered by sociopolitical
conflicts and opposition to inclusive educational practices. Additionally, the success of
multicultural programs may be hampered by instructors' adherence to traditional teaching
methods and the lack of cooperation amongst educational departments. Another difficulty that
necessitates a significant investment of time and money is the intricacy of modifying courses to
represent a wide variety of cultural viewpoints.

Considering some other benefits of multiculturalism, it is possible to come with several ones,
including helping students develop a deeper awareness of other cultures and improving
communication skills, which are crucial in the globalized world of today. It is a crucial part of
contemporary language instruction since it promotes inclusivity and democratic ideals in the
classroom. Additionally, using a variety of texts, including books and movies, gives pupils the
chance to improve their language skills while learning about different cultures. There are numerous
benefits of incorporating both multiculturalism and English language teaching, as together they
can enrich the educational experience in that they are aspired for providing migrant students with
better English language skills (Dias, 2019). Given that English is the international language,
language skills will make migrants and mobile students more competitive in their countries of
origin. The field of English language teaching has been modified pretty intensively over the past
decade and regarding needs and demands of today’s students. With due respect of the fact that
societies are becoming more and more multilingual and intercultural, and students are inside
language by getting acquainted with and related to different cultures, several researchers are
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coming to the front to propose more language supportive acquisition of languages which
contributes to the language multicultural emergence of a new paradigm, named language
multiculturalism. This approach, which involves a mismatch between language academics and
language multiculturalism, allows learners to engage with language in ways that reflect their
everyday experiences and professional contexts. It facilitates an exploration of language-related
identities and immunities, fostering both personal and collective relationships to bilingualism,
multilingualism, and language acquisition. This process not only supports individual development
but also contributes to a broader understanding of the complexities of language learning and its
socio-cultural dimensions.

5. CONCLUSION

Classroom teachers play a central role in expanding their student’s knowledge to advance their
success. Multicultural education benefits English Language Learners (ELL) by enhancing their
learning development (Dias, 2019). Research indicates that when teachers have sufficient
knowledge, they can positively influence the school environment, leading to improved academic
achievement for ELL students. Understanding the benefits of multicultural education for ELL
students is crucial, as it fundamentally shapes both teaching practices and extracurricular
involvement. In addition, multicultural education can promote awareness and knowledge of
traditionally marginalized ethnic minorities to those who are not ELL or belong to a minority group.
The most appropriate educational practices should be promoted to prepare students to actively
participate in a global society. It is essential to move forward with the principles mentioned in
accordance with multiculturalism; thus, classroom teachers must develop a heightened
consciousness of how cultural background may impact daily classroom dynamics. It is necessary
that teacher educators present the complexities surrounding the formation of cultural identities for
all foreign language learners in the education process, and there must be an increased awareness
of the inherent benefits in providing diverse learning environments. The critical connection
between how social structures function for certain groups in the larger community and within the
classroom must be evident to all participants in the education field. Besides, it is important to offer
numerous opportunities for students from diverse backgrounds to express their experiences and
cultural backgrounds. Lastly, multicultural education remains a matter that requires sustained
attention from educators to ensure that all foreign language learners can fully engage with their
newly acquired knowledge. Furthermore, the integration of culturally responsive pedagogy is
essential to address the unique needs of diverse learners and foster an inclusive classroom
environment (Gay, 2020). Implementing culturally relevant materials and instructional strategies
can significantly enhance student engagement and improve academic outcomes (Ladson-Billings,
2021).

Considering further implications for the current study, further research is needed to explore the
long-term impact of multicultural education on student achievement and social integration. Future
studies could examine the effectiveness of specific teacher training programs in addressing
preservice teachers' misconceptions about minority cultures. Additionally, research could
investigate the role of school leadership in promoting and sustaining multicultural education
initiatives. It is also recommended that future research examine the intersectionality of cultural
identities and how these complexities influence students' educational experiences (Nieto & Bode,
2020). Also, exploring the use of technology and digital resources to enhance multicultural
education could offer new insights into effective pedagogical practices. Lastly, further research is
needed to understand the perspectives of ELL students and their families regarding multicultural
education, ensuring that their voices are central to the development of inclusive educational
policies and practices.
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Ozet

Bu calismanin amaci, 6zel 6grenme giicliigli ve dikkat eksikligi yasayan bir
ilkokul oOgrencisine “Basara Yontemi” ile okuma ve yazma becerisi
kazandirmaktir. 2021-2022 egitim 6gretim yih ikinci doneminde, eylem
aragtirmasi desenine dayali olarak gerceklestirilen uygulamada, 6grenci
harfleri tamma ve basit kelimeleri okuma yetisi kazanmstir. Ogrencinin
Ogrenme giicliigii nedeniyle siire¢ yavasg ilerlemis ve bu durum, dikte
calismalar1 gibi baz: faaliyetlere yeterince odaklanilamamasina yol a¢migtir.
Ancak 6grenci, alfabenin ¢ogunu 6grenmis ve okuma yazma istegi artmistir.
Siirenin siirli olmasi nedeniyle, derslerde daha ¢ok alfabe 6gretimi ve basit
ciimle birlestirme caligmalar1 yapilmistir. Sonug olarak, 6grencinin okuma ve
yazma becerilerindeki gelisim gozlemlenmis ve Ogretim siireci sonunda
Ogrenme motivasyonunun arttig belirlenmistir.
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Application Of Basara Method To A Student Who Could’t Learn
Reading And Writing Through Sentence Based Auditory Method
Abstract
The aim of this study is to teach reading and writing skills to an elementary
school student with learning difficulties and attention deficit using the “Basara
Method”. Conducted in the second term of the 2021-2022 school year through
action research, the application led to the student learning most of the alphabet
and being able to read simple words. Due to the student’s learning difficulties,
progress was slower, which limited the focus on activities like dictation.
However, the student’s reading and writing motivation increased. Due to
limited time, the lessons primarily focused on teaching the alphabet and basic
sentence constructions. As a result, the student showed improvement in
reading and writing skills, and there was an increase in their learning

motivation by the end of the instructional process.
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1. GIRIS

Giinlimiizde gelisen teknoloji, kitaplar, akilh telefonlar okumanin hayatimizdaki 6nemini
daha da arttirmistir. Okuma yazma bilen insan ile bilmeyen adeta farkli diinyalarda yasamakta,
hayata farkh pencerelerden bakmaktadirlar. Giinliik yasam i¢inde caddelerdeki trafik isaretlerini,
satig ilanlarin okuyup anlama (Akyol, 2019); sosyal yasamda is bulma, is yerinde ¢calisma, ehliyet
alma (Hallahan, Lloyd, Kauffman, Weiss, & Martinez, 2005), Kisisel gelisim agisindan duygusal ve ruhsal
olarak gereksinimleri gidermeye (Akyol, 2019) katkida bulunan, 6grencinin biitiin 6gretim hayati
siiresince ihtiya¢ duyacagi ve ayni sekilde biitiin derslerde basarili olmasini saglayacak 6nemli bir
beceridir. Okuma ayni zaman yasam boyu 6grenmenin temelini olusturur. Okuma bilen insanlar
kitaplardan yeni bilgiler 6grenir, duydugu bir bilginin kaynagini1 arastirir bilgiyi ilk kaynagindan,
sorgulayarak Ogrenir. Okuryazar olmayan insanlar genellikle kulaktan dolma bilgilere mecbur
kalirlar.

Ogrencilerin okuma ve yazmay1 6grenebilmeleri icin dilin konusma ve yaz1 seklini duyarak
ve gorerek beyinlerindeki dil modiiliine yerlestirmelerinin gerekmesi okuma ve yazmanin
edinilmesi gereken bir beceri oldugunun gostergesidir (Beaty, Kenett, Christensen, Rosenberg,
Benedek, Chen, & Silvia, 2018).

Okuryazarhk giiniimiiz diinyasinda artik bir ayricalik olmaktan cikip zorunluluk haline
gelmistir. Ancak, bazi1 kisisel yada cevresel faktorler okuma becerilerinin elde edilmesini
zorlagtirmaktadir. Bu calismada, 6zel 6grenme giicliigli ve dikkat eksikligi yasayan ve mevcut
yontemlerle okuma yazma becerisi elde edemeyen bir Ogrenciye yeni bir metod olan “basara
metodu” ile okuma yazma becerisi verilmeye calisilmigtir ve bu silire¢ akademik anlamda
incelenmistir.

2. LITERATUR
2.1. [Ik Okuma Yazmada Yéntem Sorunu

Ik okuma yazmada yéntem her zaman tartisilan bir konu olmustur. Genel olarak 3 ana
yontemden bahsedilir. Bunlar; biresim yontemi(tiimevarim), ¢éziimleme yontemi(tiimden gelim)
ve karma yontemdir.

Cumbhuriyetten gilinlimiize okuma yazmada kullanilan yontemler incelendiginde; 1924
yilindaki miifredatta hangi yontemi uygulayacagl oOgretmenin Onceligine birakildig:
goriilmektedir.1926 yilinda harfleri seslendirme yasaklanmis, sozcliik ve tiimce yontemi
uygulanmaya devam etmistir.1936,1948, 1968 ve 1982 y1l1 miifredatlarinda ¢oziimleme yontemi
benimsenmistir(Arslan, 2016).

Su an mevcut olan duruma bakilacak olursa; Talim ve Terbiye Kurulu Baskanligimin
12.07.2004 tarih ve 115 sayih Karar ile Ilkégretim Tiirkge Dersi Ogretim Programi 2005-2006
Egitim Ogretim yilindan itibaren, iilke diizeyinde uygulamaya konulmustur. Bu program ile ilk
okuma yazma 6gretiminde simdiye kadar uygulanan yontem veya yontemler degistirilmistir. Yeni
programda ilkogretim birinci siniflarda ilk okuma yazma 6gretiminde “Ses Temelli Ciimle Yontemi”
benimsenmistir.

Her dénemde hangi yontemin daha faydali oldugu konusu tartisma konusu olmus. Biitiin
yontemlerde de etkililiginin daha yiiksek oldugunu savunanlar olmustur. Benim olaya bakisim ise
bu yontemlerin secimi ya da etkililigi 6grenciye gore degisir. Baz1 6grenciler; biresim, baz
ogrenciler ise ¢ozlimleme yontemi ile daha iyi 6grenebilir. Bazen de yontemden daha 6nemli olan
yontemi kimin uyguladigidir. Yontem ne kadar iyi olursa olsun yontemi uygulayan 6gretmenin
ustahig1 cok biiyiik etkilere sahiptir. Ornegin en iyi malzemeleri, en iyi firmi kotii bir as¢iya teslim
ederseniz ortaya giizel bir yemek cikma ihtimali ¢ok diisliktiir. Ogretmen de iyi bir asc1 gibi
olmahdir. Ogrenciyi, veliyi iyl motive etmeli en uygun yontemi uygulayacagi 6grenciye gore segmeli
ve uygulamahdir.

2.2.Ses Temelli Ciimle Yontemi

Ses temelli ciimle yonteminin temelinde seslerin 6gretimi vardir. Sistemin temel 6zelligi birkag ses
verildikten sonra bu sesleri birlegtirerek heceler, heceleri birlestirerek kelimeler, kelimeleri
birlestirerek ciimleler olusturma cabas1 vardir. Ses temelli cliimle yonteminde sadece okumaya
agirhik verilmez. Okumanin yaninda anlama, dinleme, konusma becerilerini de 6nemser. 2018
yilina kadar ses temelli yontemle birlikte bitisik egik el yazis1 da verilmis ama gercek yasamda

52



Journal of Current Debates in Social Sciences (8/1), 2025

bitisik egik el yazisi ile pek fazla muhatap olmadig icin 2018-2019 sezonundan itibaren bitisik egik
el yazisi yerine dik temel harflere gecis yapilmistir.

2.2.1.1lk okuma Yazmaya Baslama ve ilerleme:

1. i}k okuma yazmaya hazirhik

2. Ik okuma yazmaya baglama ve ilerleme

- Sesi hissetme, tanima ve ayirt etme

- Harfi okuma ve yazma

- Harflerden heceler, hecelerden kelimeler, kelimelerden climleler olusturma
- Metin olusturma

3. Bagimsiz okuma ve yazma

2.2.2.Ses Temelli Yontemde Seslerin Ogretim Sirast

Ses Gruplan ‘:Ei:%f
1. Grup e l,a k,i,n | ELLAKIN
2. Grup o, m,u, t, i,y i o, M,U, T,0,Y
3. Grup 6,r1,d,s, b | O,R,1,D, 5, B
4. Grup 2, 8 %S P | 2 GG, S5,C P
G e h,v. & f [ e
p
(€ >

Cizelge 1. Ses temell yontemde 6gretim sirasi
Ses temelli yontemde Ogrenciye Once “e” sesi hissettirilir sonra “I” sesi hissettirilir. Sonra
ogrenciden bu iki sesi el, le, ele, elle, el ele seklinde birlestirmeleri beklenir. Ses temelli yontemde
baz1 6grencilerimiz 6zellikle agik heceleri birlestirme mantigin1 anlamada giicliik yasiyor.

2.2.3.Ses Temelli Ciimle Yontemine Yoneltilen Elestiriler:

Ses temelli climle yontemi ile okuma yazma O6gretilen smif 6gretmenlerine siniflarinda kag
ogrencinin basarisiz oldugu sorulmus. Ortalama 1-3 arasinda 6grencinin ses temelli ciimle yontemi
ile okuma 6grenemedigi goriilmiistiir (Sagirh, 2019).

Ogrencilerin biiyiik bir kismi seslerden hece olusturma asamasinda zorlanmislardar.
Bitisik egik el yazisi ile yazilan uzun kelimelerde harf eksikliklerinin olmasi

Bitisik egik el yazisinin giinliik hayatta karsihginin olmamasi. Ogrencinin yazmada bitisik egik el
yazisi, okumada dik temel harfleri kullanmasi karisikliga neden olmaktadir.

Sagirli'ya (2019) gore; 6gretimde sessiz harflerin yanina herhangi bir sesli harf getirilmemesi
telaffuzda zorluk glkardlgl gibi velilerin harfi evde Ogretirken sessiz harflerin yanina —e sesi
getirerek ogretmesi 6grencinin kafasinin karigmasina neden olmaktadir. Bu durum 6zellikle dikte
calismasinda da problem tegkil etmektedir. Ornegin 6grenci “demir” yazacagina “dmir” seklinde
yazabilmektedir.

Ses temelli ciimle yonteminde 6grenci pargayr gordiigii i¢in biitiinii gormede zorluk ¢eker bu da
okuma hizim1 olumsuz etkileyen bir durum meydana getirmektedir.

2.3.Basara Yontemi .

Basara yontemi okuma ve yazmada giicliik ceken 6grencilere uygulanan bir yontemdir. Ozel Egitim
Uzmam Dr. H. Nedim KULAKSIZ tarafindan ortaya ¢ikarilan bir yontemdir. Bu yontemde 6nce
iinlii harfler ogretilir.(a-e-1-i-0-6-u-ii) Daha sonra sessiz harfler belli bir siraya gore sonuna a sesi
eklenerek 6gretilir. Hece sirasi su sekildedir.

Hece s1irasi: -ba-sa-ra-ma-ka-ca-ta-na-ya-ha-pa-sa-za-la-va-di-ca-fa-ga-ja-ga

Bir hece 6grenilmeden baska bir heceye gecilmez. 21. derse kadar b harfi diger sesli harflerle
birlestirilmez. 22. dersten sonra sessiz harfler sesli harflerle birlestirilir. B ve a sesi kesinlikle ayr1
telaffuz edilmez. Amac ¢cocugun ba hecesini iyice kavramasi. Tabi bu arada ba hecesi 6grenildikten
sonra o-ba ,a-ba, e-ba, , , , 0-ba birlesimleri yapilir.
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«BA» Metodu 1.Ders

ba ba ba ba ba
o ba o ba oba oba
a ba a ba aba aba

baba baba baba baba

o oba
o aba
baba o aba
baba o aba
o oba o aba

Not Heceleri churben kesnlide b o seidinde
| ckutmogna Ba'y bitin olarck colutobm. Bu ders
Sate < ok

Cizelge 2.Basara metodunda birinci ders

4 Tane emir kipi verilerek climle olusturulur.

2. ders“sa” hecesinden sonra ----- bak

3. ders“ra” hecesinden sonra ----gel

4. ders“ma” hecesinden sonra ----ver

5. ders“ka” hecesinden sonra ----al

Bu sekilde 6grencilerin ctimle kurmasi saglanir.

21 iinsiiz harf yanlarina a getirilerek verildikten sonra 21. derste R harfi tiim tinlii harflerle agik hece
olusturulur ve 6grenciye verilir.

g

“BA» Metodu 21.Ders-1
re ra rn ri ro ré ru rd
ri eri iri riso
re kare fare yare
ra kara yara nara tara
r sari yari kari
ro karo roma roka
ru karu yoru rula

R-r

kar sar car nar yar |

Cizelge 3. Basara metodunda yirmi birinci ders

R harfi; ra, re, r1, ri, ro, 1o, ru, rii §ek1inde verilir . Daha sonra bu hecelerle iinlii harfler ve 6nceden
ogrenilen heceler b1r1e§t1r11erek ogrenc1ye okuma yaptirilir.

Bu asamadan sonra 6grenci r sesini Ogrenir ve onceden Ogrendigi hecelerin sonuna r sesini
birlestirir. Ka-r, sa-r, ya-r... burada anlamli kelimelere 6ncelik verilir.

Bir sonraki agsamada ise “r” sesi iki hecenin ortasinda verilir. Ka-r-ar, ya-r-ar, sa-r-ar,

Bir sonraki asamada ise sesli harflerin sonuna r sesi getirilerek birlestirme saglanir. er, -ar, -Ir, -ir,
-or, -Or, -ur, -ir
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Yeni 6grenilen kelimeler ile ciimleler kurulur.

Bu sekilde diger sessiz harfler de belli bir siraya gore verilir.
Harf Sirasi: r-k-¢-t-s-h-s-y-z-m-d-1-b-n-v-p-j-c-g-f-g

16. derste da yerine d1 hecesi verilir. Bunun nedeni 6grencinin ba hecesi ile da hecesini
karistirmamasidir. B ve d harfleri ¢okga karistirilan iki harf oldugu icin “d” sesi “da” yerine “d1” diye
ogretilir.
Dersler 41. derste tamamlanmaktadir. Derslerin siiresi ise 6grencinin 6grenme siiresine gore
ayarlanacag icin degiskenlik gosterir.

2.3.1.Basara Hikayelendirme

Basara yonteminde heceler 6grencide cagrisim yapacak resimler veya hikayelerle anlatilir. Ogrenci
bu resimler veya hikéayeler yardimiyla heceyi kolayca hatirlar. Ya da 6gretmen hatirlatmak icin bu
resimleri kullanabilir. Ornek verecek olursak

Ogrenci -ba hecesini gorseldeki baba ile iliskilendirir bu sekilde -ba hecesini
daha kolay hatirlar. Baba kelimesindeki -ba hecesi vurgulanarak verilir.

bak

bak

-bak hecesi verildigi zaman da gorseldeki bakiglar akilda kalir ve 6grenci
bak hecesini kolayca hatirlar.

-ya hecesi verildigi zamanda gorseldeki yaka verilir. Yaka kelimesi
sOylenince -ya hecesi vurgulanir. B
. Burada gorsellerin illa mantikli olmasi gerekmez. Onemli olan o heceyi hatirlatmasidir.
Ogretmen bu sekilde 6grencinin yasami, durumu ile ilgili bir hikdye de olusturabilir. Resim
kullanilmasi gorsel hafizanin da devreye girmesini saglar. Gorsel hafizasi iyi olan 6grenciler icin
resimler, sozel hafizasi iyi olan 6grenciler i¢in ise hikayeler kullanilabilir.

2.3.2.Basara Ogretimi:

Sesli harfler dgretilir. Ogrencinin sadece sesli harfi tanimasi saglanir. Sesli harflerin 6gretiminde
de resim ve harf iligkilendirilir. Sinifta 6grencinin gorebilecegi bir yere asilir. Ornegin a sesi ile
baslayan ar1 verilir. Cocuk ariy1 goriince ilk harfi ile iligkilendirecegi icin a’ y1 hatirlar. E harfi de
esek ile iliskilendirilebilir. Ya da 6grenciye gore e harfi ile baslayan hatirlanmasi kolay herhangi bir
gorsel tercih edilebilir. Bu sekilde 8 tane sesli harf 6grenciye tam 6grenene kadar ogretilir. Ogrenci
sesli harfleri 6grenmeden hecelere gecilmez.
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gorsel tahtaya ya da 6grencinin gorebilecegi bir yere asilir. Gorselle ilgili 6grenciye -
ba’ ninhikayesi anlatilir. Ali’ nin ba b 517 cak P? cak fistiine atmus. ba heede 2 sim yikiyordu.

EO dem agacindan bir EU dem diistii kafasina.

Bu sekilde ba heceleri vurgulanarak ba hecesinin iyice kavranmasi saglanir. Ba hecesi
tamamen kavranmadan diger birlesimler yapilmaz. Ogrenc1ye kesinlikle be, bi, bu, bii, bo, bo, b1
veya eb, ab, 1b, ib, ob, &b, ub, iib heceleri verilmez. Ogrenci nasil olsa ogrendl deyip bu heceleri
vermek Ogrencinin kafasinin karismasina neden olur. B ve a harfleri kesinlikle ayr1 verilip
ogrenciden birlestirmesi istenmez. Bu yontem zaten sessiz harfleri tek basina seslendiremeyen bu
birlestirmeleri yapamayan 6grencilerin bu sorunun iistesinden gelmesi icin uygulaniyor.

Ba hecesi 6grenildikten sonra o-ba, a-ba, ba-ba heceleri 6gretilir.

Bundan sonra 6grenciyle basit ctimleler kurulur.

O oba

O aba

Baba o oba
Baba o aba
A baba o oba

Ders

So

gorsel 6grencinin gorebilecegi bir yere asilir. Ogrenci sa hecesini yilanin cikardig: sesle
iligkilendirir. Ali’ nin babasi Sa ati tamir ederken igeri Sa Sa sesi ¢ikaran bir yilan girdi. Sa cl

diken diken oldu. Yilan S0 at ka¢ amca diye sordu. Ali’ nin babasi yilanin cikardig: So Sa
sesinden ¢ok korkmustu.

Bu betimlemelerle sa sesi 6grenciye iyice kavratilir.
Sa hecesinden sonra bak hecesi verilir.

bak
yilan iceri girince Ali’ nin dedesi ile ninesi pencereden bakiyordu. Bu sekilde

bak hecesi gorselle iligkilendirilir.

Bu asamadan sonra

i-sa, a-sa, saba birlesimleri yapilhr.

Isa bak

Isa bak o asa

Baba bak o asa

Cilimleleri kurulur ve 6grenciden 6grendigi hece, kelime ve climleleri defterine yazmasi saglanir.
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Ra hecesi 6grencinin gorebilecegi bir yere asilir.
R harfi bastonla iligkilendirilir. Ali’ nin dedesi rahat rahat yiirtimek i¢in baston
kullaniyordu. Rami dede rahatsiz oldugu icin baston kullaniyor.

Ra hecesi verildikten sonra gel emir kipi verilir. Bu emir kiplerini vermedeki amag 6grencinin bu
emir kiplerini kullanarak anlaml ctimleler kurmasini saglamaktir.

K, o
gorsel 6grenciye gosterilir. Ali’ nin dedesi Ali’ ye gel gel dedi. Burada gel gel derken

el isareti yapilir ve gorseldeki elin ¢agirmak anlaminda gel anlaminda kullanmldig: fark ettirilir.
Ogrenci gorseli gordiigii anda el isareti sayesinde gel emir Kkipini rahatlikla hatirlar.
Gel emir kipi de verildikten sonra kelime ve ciimleler tiiretilir ve 6grenilen kelime ve ciimlelerin
deftere yazmasi saglanir.
O-ra, a-ra, a-ra-ba kelimeleri tiiretilir
Baba gel
Baba o araba
Isa ara
Isa bak o araba

Ciimleleri okutulup yazdirilir.
Ilk ii¢ ders derslerin nasil isleneceginin mantigini kavratabilmek icin anlatilmistir. Diger dersler de
bu mantikla anlatilarak 6grencinin biitiin heceleri 6grenmesi saglanir. Eski dersler de tekrar
edilerek 6grenilen derslerin unutulmasinin 6niine gecilmeye calisilir.

3. AMAC

Okuma yazma cocukluk déneminde kazanilan bir beceridir. Ogrencilerin 6grenim hayatlarinda
okul 6ncesi donemde okumaya hazirlik etkinliklerine yer verilerek okuma becerisinin temelleri
atilmaktadir. Ilerleyen yillarda 6zellikle ilkokulda okuma yazma 6grenemeyen bireyler ilkokul
yillarindan sonra 6grenilmis caresizlik gelistirerek okuma yazma 6grenmeye yonelik herhangi bir
caba sarf etmemektedir. Cocuklar 3-5 yaslar1 arasinda sembollere ve onlarin temsil ettikleri seslere
dogal bir ilgi duyarlar. Kisa bir siire i¢inde kelimeleri seslendirmeye baslarlar. Birinci sinifta hem
okulda hem de evde oOgrencilerin okumay1r Ogrenmesi iizerine odaklamilmaktadir. Ilerleyen
siiflarda ise okumanin 6grenilmis olmasi nedeniyle farkl tiirdeki materyallerin okunmast ile bilgi
edinme ve 0grenme siirecine gecilmektedir (Bastug, Higde, Cam, Ors, & Efe, 2019). Onun i¢in
okuma yazmanm Ilerleyen siniflarda ise okumanm &grenilmis olmas1 nedeniyle farkh tiirdeki
materyallerin okunmas ile bilgi edinme ve 6grenme siirecine gecilmektedir (Bastug vd., 2019).
Miimkiin oldugunca ilkokulda Ogrenilmesi gerekmektedir. Uclincii sinifin sonunda okuma
becerilerine hakim olamayan 6grenciler 6grenme i¢in diisiik motivasyon, davranigsal problemler
ve disiik akademik basan sergilemektedir (Sloat, Beswick, & Willms, 2007). Okuma yazmada
ogretmenin bilgi beceri o0grenciye ulasabilmesi cok o6nemlidir. Ogrencilerin okuma yazma
problemlerinin erkenden fark edilmesi ve ilerde iyi bir yazar olmalar biiyiik 6lciide ilkokul
donemindeki sinif 6gretmenlerine baglidir. Cogu zaman cocuklara okulda bir yontemle okuma
yazma Ogretme calismalar1 uygulanir. Eski donemlerde tiimden gelim yontemi uygulanirken
gilinliimiizde tiimevarim yontemi uygulanmaktadir. Tiimevarim y6ntemine bagh olarak ses temelli
okuma yazma faaliyetleri yiiriitiilmektedir. Ses temelli okuma 6gretiminde baz1 6grenciler sessiz
harfleri anlamlandirmada ve seslendirmede giicliik yasayabiliyor bu da bazi cocuklarin birlestirme
mantigimi kavramalarinda zorluk yagamasina neden olabiliyor. Biz bu makalede ses temelli okuma
yontemi ile okuma 6grenemeyen iiciincii simif 6grencisine farkli bir yontem (basara yontemi)
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uygulayarak okuma 6gretilmeye calisildiginda ne kadar basarili olacagimizi gérmek icin bir eylem
arastirmasi yapacagiz.

Bir konuyu bir yontemle anlatinca eger 6grenci konuyu anlamadiysa siirekli ayn1 yontemle
anlatmaya calismak bos bir ¢cabaya doniisebilir. Onun i¢in anlagilmayan konuyu farkh bir yontemle
anlatmak konunun ¢ok daha hizli 6grenilmesini saglar.

4. YONTEM

4.1. Arastirmanin Modeli: Bu arastirmada nitel arastirma yontemlerinden eylem arastirmasi
kullamlmistir. Egitim alaninda gittikce yayginlasan eylem arastirmasinin amaci; bireyin 6gretim
uygulamalarini gelistirmenin yani sira okulun islevini de artirmaktadir (Akay, Uzuner, & Girgin,
2014). Eylem arastirmasi sorunu anlamanin yaninda sorunu ¢6zmeye odaklanmistir. Bu yoniiyle;
uygulamal eylem arastirmalarimin 6gretmenlerin sinifta karsilagtiklar: sorunlara ¢oziim tiretmek,
ogrencilerin basarisina olumlu yonde etki etme ve kendi performanslarini iyilestirmede
kullanabildikleri bir yontemdir. Eylem arastirmasinda katilimcilar genellikle giinliik hayatta
karsilastiklar1 problemleri tanima, anlamlandirma ¢6zme ve durumu daha iyi bir hale getirip diger
calisanlarla birlikte literatiir 1s1ginda sorunlar1 c¢6ziimlemeye calisan bir arastirma tiiriidiir
(Greenwood&Levin, 2007). Eylem arastirmasinin bazi temel 6zellikleri su sekilde siralanmigtir (Carson,
Connors, Smits, &Ripley, 1989).

-Eylem arastirmasi igbirligine dayanir.

-Acik fikirli olmay1 gerektirir.

-Sistematik bir 6grenme siirecidir.

-Coziim iiretmeye dayanan bir yontemdir.

-Calisanlar 6z elestiri yaparlar.

-Ozellikler iizerine vurgu yapar.

-Kiiciik gruplarin is birligi icinde ¢alismasina olanak verir.

-Calisanlarin yaptiklan is hakkinda diisiincelerini degerlendirmelerine olanak verir.

Eylem arastirmasi genel olarak nitel arastirma yontemlerini kullanmakla beraber aragtirmanin
amaci dogrultusunda nicel aragtirma yontemleri de kullanilabilir (Kuzu, 2009).

4.2.Eylem Arastirmanin Asamalari:
Problemin tanimlanmasi

Bilgi(veri) toplama

Bilgilerin yorumlanmasi(analiz edilmesi)
Eylem planinin hazirlanmasi ve uygulanmasi
Sonuclarin degerlendirilmesi

Sonraki eylem planinin hazirlanmasi
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4.3.Veri Toplama Araclar::

4.3.1.Yanls analiz envanteri

Clay (1993) tarafindan gelistirilen yanlis analiz envanteri Kelime Anlama ve Yiizdeligini Belirleme
Klavuzu'ndan olusmaktadir. Akyol &Diindarin (2014, s.101) Ekwall&Shanker’den (1988)
uyarladig1 yanhs analiz envanteri, okuma durumu hakkinda bilgi verici olmasi sebebiyle bir sonraki
asamada yapilmasi gerekenler hakkinda 6gretmenlere yol gosterir. Ogrencinin okumada yasadig
problemi, yaptig1 hatalar1 somut bir sekilde gozler oniine serer. Yanlis analiz envanteri ¢ocugun
okuma siirecinde ne diisiindiigiinii belirlemeye yonelik oldugundan egitimin bircok kademesinde
okuma sorunu yasayan 6grencilerin gelisimi icin yon gosterici olmaktadir(Demir, 2015). Sorunun
ne oldugunu anlama ¢6ziim 1(;1n elimizi giliclendirir. Yanlis analiz envanteri okuma ve okudugunu
anlama seviyesini belirler. 3 6grenci diizeyi vardir.

Serbest diizey: Ogrencinin ogretmemn veya bir bagkasinin yardimina ihtiya¢ duymadan kendi
basina okuma ve okudugunu anlama seviyesini gosterir.

Ogretim diizeyi: Cocugun 6gretmen veya bir yetiskinin destegiyle istenilen sekilde okumasi ve
anlamasini ifade eder.

Endise diizeyi: Cocugun okudugunun ¢ok azinmi anladig1 okuma sirasinda pek ¢ok hata yaptigi
diizeydir.

Yanlis Analizi Envanteri’ nde kullanilan okuma parcalar1 ¢cocuklarin diizeyine uygun (1-8. Siniflar)
metinlerden secilmelidir. Kelime sayilar asagidaki sekilde olabilir.

a) Birinci ve ikinci simiflar, 25-100 kelime aras:.

b) Uciincii ve dordiincii siiflar, 100-200 kelime arasi.

¢) Besinci ve altinc1 siniflar, 200-300 kelime arasi.

d) Yedinci ve sekizinci siniflar, 300-350 kelime aras1” (Akyol, 2006b, s. 83).

Metnin uzunlugu, kelimelerin gii¢liigi 6grencinin diizeyine gore secilmelidir.

2URAFA

Zarafa, uzun boyu ile dinyanin en  biydk L_f‘.
canllarindan  biridi. Boylor bes metreye  kadar
uzayabilmektedir. En cok Afrika ktasinda bulunur. lki

FeTey

adet boynuzu ve benek benek tugleri vardir. Agas |

yapraklar yiyerek beslenirler. Zdrafalarin ilgine  bir R

saelligi de cok az ugumalandr. Hatta bazen aykta |
-

bile uyacbililer. e
SORULAR
1. Zardfann boyu nasidir? 5. Zarefann kag boynuzu vardir?
2. Zurdfalar ne yer? 6. Zurafalar hangi ktada bulunur?

N

3. Zarofanin tayleri nasidr? Metnin baslginda kag harf vardir?

A5 B.6 c.7

8. Zarofalar ne werler?
4. Zarefalarn boylar kag metreye

kadar uzar?

A Et. balik
B. Saman

C. Agex: yoproy
Resim 1. Ornek sorular
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Bugin bahgede top oynadi. Babam arabasini tamire
géturda.

Ne oynadik? O TR Kim gétirda? [ TVSESOSPRE

Nerede oynadk? o> ____________. Nereye gétirdi? e ......c.....

Ne zaman oynadi?e> ____________ Babam ney gattrd0%e ...

Aksam elektrik gittigi icin Eymen, hava soguyunca sobayi
lambalar séndu. yakt,

Ne sonda? e Kim sobay yoki? &
Nige s6ndi? W Egnen ne yokt? o
Ne zaman s8ndd? & ... Sobay niye yakt? & ____

Asya aciktigi icin tost yedi. Tuna, bahceye fidan dikti.
Kim yedi? @ Kim fidan dikt? &>
Asya ne yedi? [ Tuna ne dikti? . A——

Asya nige gedi?  oH_ . ........ Tuna nereye dikti? &b ________.___.

Resim 2. Ornek sorular

4.3.2.Alfabedeki Biiyiik Ve Kiiciik Harfleri Tamima Diizeyi:
Ogrencinin harfleri ne kadar tanidigini ve nasil seslendirdigini tespit etmek i¢in alfabedeki biiytik
ve kiiciik harfle gosterilerek diizeyi belirlenir.

i TENAEL BUOYUK HARFLER
BB oy S
I J = L rt ™~ L & S =
= s = 2 E . (] s Y —
ik Termel Kootk FHarfler
= | = <= < = | <= 3 = 5
F i i < “ra - = S
F I -~ - T - “a v J -

Resim 3. Dik temel harfler

4.3.3.Kopyalama Ve Dikte Metinleri

Ogrencinin gordiigii metni yazip yazamadigini anlamak icin kopyalama metni uygulanir.
Duyduklarinin ne kadarini yazabildigini tespit etmek i¢in de dikte metni uygulanir. Ayn1 zamanda
belirli gorseller gosterilerek altina ne oldugunu yazmas: istenir. Bu da 6grencinin yazma diizeyini
anlamak icin 6gretmene yardimci olur. Ogrenci 3. Sinif olmasina ragmen seviyesi goz oniinde
bulundurularak metinler ve c¢alismalar 1. Veya 2. Sinif diizeyindeki caliyma kitaplarindan
alinmagtir.

4.3.4.Goriisme Yontemi

Arastirma siirecinde zaman zaman 6grenciyle, 6grencinin 6gretmeniyle ve ebeveynleriyle sohbet
tarzinda gortismeler yapilacaktir. Aragtirmacinin dogrudan siirecin icinde bulundugu eylem
aragtirmas1 gibi arastirmalarda bu yontem uygulanabilir (Simsek & Yildirim,2000). Onceden
belirlenmis sorular yoktur. Sorular konugsmanin seyrine gore konusma sirasinda anlik belirlenir.

4.4.Katilimei Ozellikleri

flkokul 3. Simif 6grencisi olan Elif, Batman’ da ilk okul 3. Sinifa devam etmektedir. Elif in babasi
tarla iglerinde Elif in dedesine yardimc1 olmaktadir. Annesi ise ev hamimidir. Elif iki kardegin
biiyiigiidiir. Kardesi de ayn1 okulda 2. sinifa devam etmektedir. Elif’ e 6devlerinde halas1 yardimci
olmaktadir. Babas1 konusamamaktadir. Aym1 zamanda duymada da problem yasamaktadir. Annesi
de okuma yazma bilmemektedir. Ancak 2. Sinifa giden kardesi okuma yazmay1 6grenmistir. Elif
babasi sagir ve dilsiz annesi de okuma yazma bilmedigi icin ailesinden okumay1 6grenme
konusunda ¢ok fazla bir destek alamamustir. Elif 1. sinifta iken korona salgininin patlak vermesi
nedeniyle okullar kapanmigtir. 2. sinifta da genel olarak uzaktan egitim yapilmis bu siirecte Elif
koyde yasadig, internetlerinin olmadig1 gerekeesiyle canl derslere katilim gosterememistir. Aile
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yeterli destek sunamadigi icin Elif okuma yazmayr 6grenememistir. Elif okul oncesi egitimi
almistir.

Katilimcinin bilis ve dil 6zelligi: Katihmcinin dikkat siiresi ¢ok kisadir ve gabuk unutan bir
yapiya sahiptir. Arkadaglarindan duydugu bir cevabin dogruluguna bakmadan aynisini sdyleme,
taklit etme egilimine sahiptir. Dis uyaricilardan ¢ok fazla etkilenmektedir. Bender(2002) normal
ogrenenlerin dikkat siirelerinin %60 ile %85 arasinda degistigini; 6grenme giicliigli ceken
insanlarda ise %30 ile %60 arasinda degisme gosterdigini belirtmistir.

Katilimcimin dikkati ¢cok cabuk dagildigi i¢in egitimler sirasinda 6grencinin dikkatini dagitacak olan
durumlardan kacinilmistir. Destek egitim odasinda bagka ogrencilerin olmadig: bir ortamda ders
islenmistir. Ders esnasinda bina disindan veya koridorlardan dikkat dagitacak davramslari
engellemek icin gerekli tedbirler ahnmistir. Ogrenci ile birebir egitim yapilmis sik sik goz temasi
kurularak doniitler almaya gayret edilmistir.

Katilimc1 Batman’ da Kiirtge konusan bir ailede yetistigi icin baglangi¢c asamasinda ve sonrasinda
kendisini Tiirkge ifade etmekte giicliik cekmektedir. 3. sinifta basit ciimleler kurabilirken kendini
anlatmada sikintilar yasamaktadir. Katilimcinin kelime dagarcigi akranlarina gore genis degildir.
Katihmcinin kisilik ve sosyal ozellikleri: Elif uyumlu bir 6grencidir. Arkadaslariyla herhangi bir
sorun yagsamamasina ragmen bireysel, tek basina hareket etmekten hoslanmaktadir. Ice doniik bir
yapiya sahiptir. Elif in 6gretmeninin ifadesine gore utangag bir yapiya sahiptir. Genel olarak derste
bagka ogrencilerin verdigi cevaplar tekrar etmektedir. Elif verilen gorevleri yerine getirmek icin
isteklidir. Verilen gorevi yerine getirmek icin gayret sarf eden bir yapiya sahiptir.

Katilmcida gozlenen okuma sorunlari. Elif genel olarak alfabedeki yalnizca sesli harfleri
tanimaktadir. Sesli harfleri tanimamaktadir. Bazi harfleri bilmedigini ifade ederken bazi harfleri de
yanls seslendirmektedir. Okuma parcasinda harfleri tammmadi icin genel olarak gorselden
hareketle kelimeyi tahmin etmeye calismaktadir. Ornegin; simif kapisinin iizerinde yazan bir 6zli
soz “Insan egitimle dogmaz ama egitimle yasar.(Cervantes)” gosterildiginde simif kapisiyla
baglantil olabilecegi diistinerek siif veya kapi cevabini vermektedir.

4.5.Calismanin Asamalari

Bu boliimde katihmeinin okuma, anlama ve yazma diizeyinin belirlenmesi i¢in gerekli ¢calismalar
yapilmistir. Yapilan calismalar on test olarak degerlendirilmistir.

4.5.1. Kattlimeimnin Tamidigr Harflerin Belirlenmesi

Katihmcidan alfabedeki biiyiik ve kiiglik harfleri seslendirmesi istenmistir. Harfleri seslendirme
sekli asagidaki tabloda gosterilmistir. Katilimcinin bilmedigi harflerin yerine soru isareti
konulmustur.

4.5.2. Katilimemnin Biiyiik Harfleri Seslendirmesi

A-B-C C-DEF &6
-1-3- K- L - AA- )\/ ot~
R-S-S-] -/ ()-/-Y-Z

Resim 4. Katilimcinin biiyiik harfleri seslendirmesi

.
-

A ? ? CA ? E ? A FA GG
I i ? K L M ? ? ? ?
? ? ? ? ? ? VA ? ?

Cizelge 4. Katihmcinin seslendirebildigi biiyiik harfler

Katihma biiyiik harflerden A, E, I, 1, K, L, M harflerini dogru seslendirmis; C ve V seslerini yanina
A harfi varmig gibi seslend1rm1§, G, G, H harflerini yanhs seslendirmis ve bu harflerin disindaki
biitiin diger harfleri bilmedigini soylemistir.
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4.5.3.Katilimecinin Kiiciik Harfleri Seslendirmesi

Resim 5. Katihmeinin kiiciik harfleri seslendirmesi

a ? ? ? ? ? ? ? ? ?
1 i ji Kk ? ? ? ? ? ?
? ? ? ? ? ? ? ? ?

Cizelge 5. Katilmcinin seslendirebildigi kiiciik harfler

Katilimer kiiciik harflerden a, 1, i ve k harflerini dogru seslendirmis; j harfini ji diye seslendirmis;
diger harfleri ise bilmemistir. Buradan anlasilacagi lizere katihmcimiz alfabeyi okuma yazma
yetenegini gosterecek derecede Ogrenememistir. Katihimciya oOncelikle alfabedeki harflerin
ogretilmesi gerekmektedir.

4.5.4.Harflerin Dik Temel Harf Blglmlne UP'gun Yazilma Durumunun Belirlenmesi

“!?Y,.j O = ‘v’“ =

Resim 6. Katilmcinin dik temel harfleri el yazisi

Katilimer dik temel harfleri giizel yazi defterine yazmasi istenmistir. Biiyiik harflerin hepsini sadece
orta araliga yazmistir. Sadece biiyiik y harfinin kuyrugunu alt araliga yazmistir. Biiyiik harflerden
m harfi yerine n harfini yazmis. K, p, t, v harflerinin yaziminda ise harflerin karakteristik yapisinin
disina ¢ikip hatal yazim gerceklestirmistir.

Kiiciik harflerin yaziminda da gene sadece orta araligi kullanmis, kuyruklar alt araliga yazmamas,
baz harflerin iist araliga yazilmasi gereken boéliimlerini de orta araliga yazmistir.(b, 1, k, t ). T
harfinin yazimi okunakh degildir.

4.5.6.Dikte Metni ile Dogru Yazilan Kelime Sayisinin Ve Yazi1 Okunakhlik Diizeyinin
Belirlenmesi
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Resim 7. Katilmcinin 6rnek bir ¢alismasi

Katilimerya uygulama oncesi gorselleri verilen varliklarin isimlerini altlarina yazmalar: istenmis.
Ayn1 zamanda gorseller 6gretmen tarafindan da sesli olarak sdylenmistir. Katihme1 gorselleri
verilen hi¢ bir varhig1 dogru yazamamistir. Kaplumbaga, kopek ve gozliik gorsellerinin altina her
hangi bir cevap yazmamistir. Balik kelimesi yerine bal yazmistir. Kelebek, maymun, oriimcek ve
orek kelimelerinin ise sadece bas harflerini dogru yazmistir.

4.5.7.0kudugunu Ve Dinledigini Anlama Diizeyinin Belirlenmesi

Resim 8. Katilimciya yapilan 6rnek bir ¢calisma
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Katilimc1 okuyamadig igin gorseldeki ciimleler kendisine 6gretmen tarafindan okunmus ve sorular
sorularak katihmeinin verdigi cevaplar gene 6gretmen tarafindan yazilmistir. Ciimleler ¢ok kisa ve
anlagilir olmasina ragmen katilimei 24 sorunun 7 tanesini yanls cevaplamistir.

“Umut masada hikaye okudu.” Climlesinde nerde okudu sorusuna “okulda” cevabini vermistir.
“Annem yarin pazara gidecek.” Ciimlesinde ne zaman sorusuna “aksam” cevabini vermistir.
“Aksam elektrik gittigi i¢in lambalar sondii.” Ciimlesinde

Ne sondii? Sorusuna -elektrik
Niye s6ndii? Sorusuna —ceylan yok

Cevaplarini vermistir.
“Tuna bahgeye fidan dikti.” ctimlesinde “Tuna ne dikti?” sorusuna ‘biber’ cevabini vermistir.
“Eymen, hava soguyunca sobay yakt1.” climlesinde

“Kim sobay1 yakti1?” sorusuna ‘Eymen teyze’
Sobay1 niye yakt1? Sorusuna — o dedi

cevaplarini vermistir.
4.6.Eylem Planinin Hazirlanmasi Ve Uygulanmasi

Okul idaresinden izin alinarak 3. simif diizeyindeki 6grenciler 3. simif 6gretmenleri tarafindan
degerlendirilmis. 3. smiflarin iginden okuma yazma bilmeyen Elif ile calisma yapilmasi
kararlagtirilmistir. Elif e uygulama oncesi bilgi verilmis. Yapilacak ¢alismalar hakkinda pozitif
diisiincelere sahip olmasi saglanmistir. Elif utangac bir ¢ocuk oldugu i¢in basta biraz utanmis ama
daha sonra uygulamaciya 1sinmis ve giiven duymustur. Arastirmaci Elif ile ayn1 okulda gorev yapan
bir 6gretmen oldugu i¢in birbirlerine uyum saglamalari ve giiven duymalar1 daha kolay olmustur.
Elif e “Okumayr 6grenmek istiyor musun?”, “Okumayr 6grenirsen hangi kitaplar1 okumak
istersin?” ,“En sevdigin masal hangisidir?” “Resimlerine bakip okumak istedigin hikayeler var m1?”,
“Okuyamadigin i¢in iizgiin miisiin?”, “Gordiigiin tabelalar1 okumak istiyor musun?” gibi sorular
sorulmustur. Elif okuma yazma igin istekli oldugunu, okuma yazma 6grenmek icin calisacagim
sOylemistir.
Elif in okuma yazma diizeyini belirlemek i¢in 6n testler uygulanmig ve bu siire icerisinde Elif
gozlemlenmis. Ogretmeni ile yapilandirilmamis goriismeler yapilmistir. Bu testler sonucunda Elif
in okuma yazma bilmedigi gozlenmis, sadece bazi harfleri tamg tespit edilmis birlestirme
yapamadig1 goriilmiistiir. Elif’ in birlestirme yapmada ¢ok fazla giicliik ¢ektigi fark edilmis. Bu
yiizden farkl bir 6gretim teknigi olan basara yonteminin uygulanmasina karar verilmistir.
2021-2022 ikinci dénemi boyunca Elif'e destek egitim odasinda haftada 8 saat olmak iizere
bir donem boyunca egitim verilmesi kararlastirilmis. Milli egitim ve okul idaresinden gerekli izinler
almmigtir. Bu egitimler sirasinda Elif harflerin ¢ogunu bilmedigi i¢in harfleri hissettirme
calismalar1 yapilmis. Oncelik harflerin 6grenilmesine verilmistir. Biitiin egitimler basara yontemi
kullanilarak iglenmistir. Yazma calismalar1 da uygulanmis fakat calismalarda agirhk okumaya
verilmigtir. Katihmcinin cabuk unutmasi nedeniyle calismalarda biraz agir ilerleme kat edilmistir.
Baslangicta heceler verilmis, sonrasinda heceler birlestirilerek kelime, kelimeler ve emir kipleri
sayesinde ciimleler kurulmustur.

4.7. Veri Analizi Ve Degerlendirme .

Elde edilen veriler betimsel analiz yontemiyle degerlendirilmistir. On test ve son test
sonuclar1 karsilagtirilmig, katilimcinin gelisim siireci nitel degerlendirme teknikleriyle
yorumlanmigtir.

4.8. Etik Onay ve Katilime1 Riza Beyam

Katilimey, ilkokul caginda resit olmayan bir ¢ocuk oldugu igin, bu siirece dahil edilirken,
once ogrencinin kendisinin goniilliiliigii esas alinarak; okulun rehberlik 6gretmenleri ve idari
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kadrosunun da hazir bulundugu bir ortamda yasal varisi olan anne ve babasi siire¢ hakkinda
bilgilendirilmis, onaylar1 alindiktan sonra bu onay yazili formata doniistiiriilmiistiir. Caligmalar ile
ilgili katihmei, ailesi, 6gretmeni ve okul miidiiriinden izin alinmig ve gerekli bilgilendirmeler
yapilmistir. Ses ve video kaydi icin ailesinden izin alinmis, katiimc1 da video kayd1 alinmasindan
herhangi bir rahatsizlik duymamastir.

Yapilacak olan calisma icin okulun idari yetkililerinden de onay alhnmistur.

5.BULGULAR

5.1. Katilimeinin Biiyiik Harfleri Seslendirmesi:

Resim 9.Katilhimcinin biiyiik harfleri seslendirmesi

A ? ? CA ? E ? A FA GG
I I ? K L M ? ? ? ?
? ? ? ? ? ? VA ? ?

Cizelge 6. Katilimciya yapilan 6n test ve seslendirebildigi biiyiik harfler
A BE CE CA DO E F G ZE HE
I I JI K L M NE o o P
RE SE SE TE TU U VA YA ZA

Cizelge 7.Katihmeciya uygulanan son test ve seslendirebildigi biiyiik harfler

Elif 6n testte bilmedigi harflerin ¢ogunu 6grenmis. Yalmz yapilan son testte ¢, g, u harflerini
ogrenemedigi gortilmiistiir. Sessiz harflerin yanina bazi sesli harfleri ekleyerek soylemesi kullanilan
yontem goz oniinde bulunduruldugunda normal sayilabilecek hatalardir. Ciinkii basara
yonteminde harfler yaninda a harfi varmis gibi s6ylenir. B, C, D, F, G, H, J, N,0O,0, P,R, S, S, T, U,
V, Y, Z harflerini on testte hig seslendirememis son testte ise bu harfleri 6grendigi goriilmiistiir. C
harfini ise unuttugu goriilmektedir. Elif in uygulama sonunda biiyilik harfleri tanima diizeyinin
arttig1 goriilmektedir.

5.2.Katilimeinin Kiiciik Harfleri Seslendirmesi

Resim 10. Katiimcinin kii¢iik harfleri seslendirmesi
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a ? ? ? ? ? ? ? ? ?
1 i ji k ? ? ? ? ? ?
? ? ? ? ? ? ? ? ?

Cizelge 8. Katilimciya yapilan ilk test ve seslendirebildigi kiiciik harfler

A ba ca ce de e f g ze he
I i Jji k1 1 mi n o o P
r Ss1 S1 d1 i u va ya 71

Cizelge 9. Katihmciya yapilan son test ve seslendirebildigi kiiciik harfler

Elif uygulama 6ncesi bilmedigib, ¢, ¢, d, e, f, g, h,1, m,n, 0,6, p, 1, 8, S, v, ¥, z harflerini 6grenmistir.
U ve ii harflerini karigtirmis, t harfi yerine d1 demistir. Ayrica g harfini 6grenmedigi gozlenmistir.
Elif in uygulama sonunda kiiciik harfleri tanima diizeyinin arttig1 goriilmektedir.

5.3.Harflerin Dik Temel Harf Bicimine Uygun Yazilma Durumunun Belirlenmesi
Yapilan ¢alismalar sonrasinda Elif’ ten dik temel harfleri tekrar yazmasi istenmistir.

On Test

Resim 11. On testte katihmcinin yazdigi kiiciik harfler

Son Test

Resim 12. Son testte katilimcinin yazdig: biiyilik harfler
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Resim 13. Son testte katilimcinin yazdig kiiciik harfler

Yapilan calismalar sonunda Elif harfleri uygun araliga tam olarak yazamadig gézlenmis. Yalmz ilk
teste gore harfleri daha diizgiin yazdig1 goriilmektedir. Biiylik m, n, y harflerini uygun araliga
yazamamis, biiylik d harfini yanhs yazmistir. Kiiciik harflerde g, ¢, § ve j harflerini oldugundan
farkll yazmigtir. Ayrica s harfini yazarken de zorlandigi gozlemlenmistir. Harfler genel olarak
okunabilecek sekilde yazilmistir. Fakat katilimci harfleri satirlara konumlandirmada zorluk
yasadig1 gozlenmistir. Genel itibari ile Elif in yazisinda gozle goriiliir bir degisme vardir.

5.4.Dikte Metni ile Dogru Yazilan Kelime Sayisimin Ve Yazi1 Okunabilirlik Diizeyinin
Belirlenmesi
On Test

Resim 14. Katilmciya uygulanan dikte metni ¢caligmasi 6n test
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Resim 15. Katilimciya uygulanan dikte metni calismasi son test

Dikte olarak Elif e ayni kelimeleri yazmasi istenmis. Elif kelimelerden yalnizca balig1 dogru
yazabilmigtir. Uygulama siiresinin kisa olmasi ve katilimcinin ¢abuk unutan bir yapiya sahip olmasi
dikteye yeterince zaman ayrilamamasina neden olmustur. Elif kelebek, kopek ve 6rdegin ilk ve son
harfini dogru yazabilmis “maymun”u ise “maymu” seklinde yazmigtir. Kaplumbaganin yalniz ilk 2
harfini dogru yazabilmistir. Elif in uygulama sonras: yetersiz dikte seviyesinde olmasina ragmen
dogru yamaya calismada daha istekli oldugu goriilmiistiir. Ilk uygulamada kaplumbaga, kopek ve
gozliiglin altina herhangi bir sey yazmazken uygulama sonunda yazmaya gayret gosterdigi
goriilmektedir.

5.5.0kudugunu Ve Dinledigini Anlama Diizeyinin Belirlenmesi:
On Test

Resim 16. Katihmciya yapilan okudugunu anlamaya yonelik bir calisma
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Son Test

Resim 17. Katilimciya okudugunu anlamaya yonelik bir ¢alisma son test

Okudugunu ve dinledigini anlama kapsaminda uygulama sonunda ayni sorular sorulmus.
Elif uygulama sonunda 24 sorudan 5 tanesine yanlig cevap vermistir. Bu da az da olsa Elif’ in
sorulara daha dikkatli cevap verdigini gostermektedir. Elif vakit bildiren sorular: cevaplandirmada
zorlanmgtir.

6. SONUC VE ONERILER

Bu makalede 3. Sinif 6grencisi Elif e Basara Yontemi ile okuma yazma 6gretilmeye
calisilmistir. Elif 3. sinifa gegmis olmasina ragmen yapilan 6n testler sonucunca alfabedeki kiigiik
harflerin sadece 5 tanesini taniyabilmistir. Biiyiik harflerin ise sadece 9 tanesini taniyabilmistir.
Uygulama sonunda yapilan testlerde ise kii¢iik harflerin 27 tanesini tanimistir. Sadece g ve t
harflerini yanhs seslendirmistir. Biiyiik harflerin ise 26 tanesini tanimistir. Bu agidan baktigimizda
Elif basara yontemi sayesinde alfabeyi genel itibari ile 6grenmistir. Elif in 6grenmeye baslamasi
kendine olan giiveni artirmis, Elif okula ve 6grenmeye daha pozitif tutumlar gelistirmistir.

Elif ¢cabuk unutan bir yapiya sahip oldugu icin ilerleyen asamalarda heceleri hatirlamakta
zorlanmis bu durum ¢aligmalarin yavas ilerlemesine neden olmustur. Elif tanimadigi bir hece veya
kelime olunca kelimeyi okumaya calismak yerine sallayarak bulma egilimi gostermesi de cahsmada
zorlanilan konulardan biri olmustur. Ilerleyen asamalarda Elif heceleri 6grendikce okumaya
calisma, dogrusunu bulma cabalar1 artmistir. Calismalara baslamadan 6nce hic bir kelimeyi
okuyamayan Elif calisma sonunda istenilen seviyede olmasa bile basit kelimeleri okumaya
basladig1 goriilmiistiir.

Elif dik temel harfleri yazmada biiyiik harflerde satirlara yazmada daha bir gayret
gostermistir. Baslangicta biitiin harfleri sadece orta araliga yazmaya c¢alisirken son testte uygun
araliklara yazma orani artmis, daha diizgiin bir bicimde yazmistir.
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Elif dinledigini anlamada da basta 24 sorudan 7 tanesine yanls cevap verirken uygulama
sonunda yanls sayisii 5’ e indirmistir. Gorsel dikte calismalarinda istenilen basar1 saglanamamas.
Bunun nedeni zamanin kisith olmasi ve yazma calismalarindan ¢ok okuma calismalarina agirlik
verilmis olmasidir.

Bu calismada; pandemi, 6grenme giicliigii ve cesitli nedenlerle okuma yazma 6grenemeyen
bir 6grenciye eylem arastirmasi yoluyla “Basara Yontemi” kullanilarak okuma yazma o6gretilmeye
calisilmigtir. Genel olarak bir degerlendirme yapmak gerekirse Elif okuma yazmanin ilk
basamaklarini ¢ikmigtir. Bu durum bize okuma yazma 6grenmeyen 0grencilere farkli yontemler
uygulanmasinin pozitif sonuclar olusturacagini gostermektedir. Yalmiz tam olarak okuma
yazmanin Ogretilmesi icin daha uzun bir zaman uygulanmalidir. Burada 6grenenin hiz1 siireci
belirledigi i¢cin 6grenme hizina gore hareket edilmelidir.

Basara yontemi ile ilgili literatiirde ¢ok az kaynak bulunmustur. Bu da karsilastirma
yapmay1 engelleyen bir durum meydana getirmektedir. Bu konuda daha ¢ok calismaya ihtiyag
oldugu goriilmektedir.

Simf 6gretmenleri okuma yazma Ogretince Ogrenemeyen ogrencilere farkh yontemler
uygulamasmln faydah oldugu sonucu ortaya ¢ikiyor. Ogrencmln anlamadig1 yontemde 1srar etmek
yerine bireye 6zgii bir 6grenme yontemi tercih edilmesi 6grenmeye olumlu katkilar saglayacaktir.

Bu calisma, okuma-yazma alamindaki bilimsel cahsmalara kaynak gosterilebilir. Ilerde
yapilacak olan bilimsel caligmalarda, sonuglarin benzerligi ve paralelligi degerlendirilebilir. Bu
calisma, 6zel 6grenme giicliigli ceken oOgrenciler konusunda yapilacak arastirmalara da isil
tutacaktir.
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Carl Theodor Koérner 23 Eyliil 1791’de Almanya’nin Dresden kentinde dogdu. Once Freiberg’deki
tinlii maden akademisinde, daha sonra da Leipzig’deki tiniversitede 6grenim gordii. 1810°da “Die
Knospen” [Goncalar] adli sinirli sayida basilan bir siir kitab1 yayimladi. Calismalarina devam etmek
istedigi Viyana’ya varigindan kisa bir siire sonra madencilik ¢alismalarini birakti ve kendini
tamamen siire adadu.

Dramaturji alanindaki ilk incelemesi basarih bir sekilde kamuoyunun dikkatini ¢ekti ve Zriny
prodiiksiyonu ile 21 yasinda imparatorluk sarayinda tiyatro sairi oldu.

Prusya Krali 1813 baharinda “An mein Volk” [Halkima] adli dokunakl cagrisim1 yayinladiginda,
Korner vatani igin sadece silah arkadaslarinin zaferlerini séylemekten daha fazlasimi yapabilecegini
hissetti. Simdi vatanseverin kihcini sairin enstriimaniyla birlestirme zamaniydi. Sonug¢ olarak
Viyana’dan ayrildi ve 19 Mart’ta Liitzow Ozgiir Kolordusu’na katildi.

Kisa siire sonra tegmenlige terfi etti ve Dannenberg Savasi’nda Camoens3 gibi sadece kilic iizerine
sarki soylemekle kalmayip onu kullanabilecegini de gosterdi.

Korner, Leipzig yakinlarindaki Kitzen’de bir kavgada yaralanmis ve ormanda o6liimii beklerken
“Abschied vom Leben” [Hayata Veda] adl1 dokunakl soneyi yazmistir.

28 Agustos 1813’te son siirini soyledi ve savasti. “Schwertlied” [Kili¢ Sarkisi] baglikli siirini yazmay1
heniiz bitirmisti ve davullar silah altina ¢cagirdiginda bir arkadasima okuyordu. Cagriya uymak igin
acele etti, atim1 hizla ileri siirdii ve 6liimciil bir yara aldi. Kérner, Mecklenburg-Schwerin’deki
Wobbelindorf yakinlarinda, diistiigii yerden ¢ok uzak olmayan bir yere gomiildi. “Eski Cermen
inancinin” sembolii olan yash bir mese agacinin altinda yatmaktadir ve yattig1 yerin iizerinde, ist
kismu lir ve kili¢ seklinde oyulmus kii¢iik bir amit yiikselmektedir. Mezarin girisinin iizerinde sairin
kendi so6zleri kazinmistir:

Sadik oliileri unutmayin.

3 1524-1580 tarihinde yasamis ve Homeros, Vergilius ve Dante ile karsilastirilabilecek denli Portekizli sair.
https://tr.wikipedia.org/wiki/Lu%C3%ADs_de Cam%C3%B5es (C.N.)
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Korner neredeyse tiim edebiyat tiirlerini denedi, ancak en biiylik basarisini lirik siir ve trajedide
elde etti ve edebi liniinii esas olarak Zriny ve Rosamunde ile savas sarkilarina borcludur. Sadece
“Die Eichen™, “Liitzows wilde verwegene Jagd™ ya da “Schwertlied”i yazmig olsaydi, kuskusuz
kalic1 bir {in kazanmis olurdu. Bunlar ve onemli besteciler tarafindan miizige uyarlanan diger
bir¢ok dokunakl sarki metni, her sadik Alman kalbinde bir karsilik bulmakta asla basarisiz olamaz.

Korner, dramaturjisi icin Schiller’i 6rnek almis ve bir 6grenci olarak boylesine biiyiik bir ustaya
layik oldugunu gostermistir. Bununla birlikte, her zaman deneyimsizlikten kaynaklanmasi gereken
baz1 kusurlar1 da yok degildi; muhtemelen bu kadar genc yasta hicbir yazar ayni1 degerde eserler
iiretmemistir.

Zriny'nin temas1 16. yiizyll Macar tarihiyle ilgilidir. 1453 yilinda Konstantinopolis [Istanbul]
Tiirkler tarafindan fethedilmis ve bir yiizyil sonra Pecuy’a ve Ziget’e kadar olan tiim bolgeleri ele
gecirmiglerdir.

Kanuni Sultan Siileyman 1566°da biiyiik bir ordu toplad: ve hizla Avusturya’min bagkentine dogru
yiiriidii. Imparator Maximilian’in Kont Zriny'nin komutasina verdigi Zigeti kusatmayi
emrettiginde kendisi Belgrad’a ulagmis ve Tuna’ya ¢cikmaya hazirlaniyordu. Siileyman’in ordusu iki
yiiz bin kisiyken, kale sadece 1500 Macar tarafindan savunuluyordu. Umutsuz bir direnisin
ardindan, Tiirklerin yirmi bin adam kaybettigi ve alt1 ylize diisen garnizonun artik dayanamadigi
yirmi saldir1 piiskiirtiildii. Zriny, alt1 yliz sadik adamina onderlik ederek disar1 ¢ikt1 ve Tiirkler
cesetlerinin tizerinden kaleye girdiler - bir an sonra cephanelik infilak etti ve galiplerden bes bini
yikintilarin altina gomiildii.

Zriny'nin hikayesi bagl basina bir trajedidir ve tarihsel dogruluk ayrintilarda bile korunmustur,
boylece drama bir masalin tiim cazibesine ve biiylisiiyle artan ilgiyi her zaman gerceklerle canh
tutmustur. Karakterler keskin bir sekilde ¢izilmis ve o kadar canli bir sekilde tasvir edilmistir ki,
hayal giiciiniin yaratimlar1 olmadiklari, gercekten yasamis ve hareket etmis olduklar izlenimini
ediniriz.

Kont Zriny’de ge¢mis zamanlarin bir kahramani, korku nedir bilmeyen yash bir savasci ama ayni
zamanda sadik bir dost, nazik ve sevgi dolu bir koca ve baba kisiligi vardir. Thanetinin bedeli olarak
kendisine bir tac teklif edildiginde bunu reddeder ve séyle cevap verir: Ben bir Zriny’yim. Ve
sonunun geldigini gordiigiinde yaninda kalan az sayida maiyetine soyle der:

“Artik olmeliyiz,
Onurunu ve imparatorunu seven

Hicbir Macar teslim olmay1 diisiinmez.”

Eserde yalnizca iki kadin karakter vardir: Eva ve Helena, trajedinin kahramaninin karis1 ve kizi,
her ikisi de hayranlik uyandiric1 bir sekilde betimlenmistir. Zriny'nin degerli bir yoldasi, giizel
Helena’'nin sevgilisi olan son derece entelektiiel, cesur Juranitsch’tir. Onun kisiliginde Kérner’in
kendisini tanmir1z ve kaderi sairin kaderinin habercisi gibidir. - Zriny’nin karsisinda ise korkusuz,
gururlu, zalim ve acimasiz dogulu despot Siilleyman durmaktadir - aslan erdemlerine sahip
olmayan bir aslan, harikalar yaratan ama asla hayranlik uyandirmayan bir dev.

Bunlar oyunun ana karakterleridir. - Zriny, 1812 yazinda Viyana yakinlarinda bir kdy olan
Doblingen’de yazilmis ve ilk olarak Viyana’da, kisa bir siire sonra da Goethe’nin yonetiminde
Weimar’da sahnelenmistir. Goethe, sairin babasina yazdig1 bir mektupta soyle diyordu: “Zriny’nin
trajedisi s6z konusu oldugunda, fark edilebilen dehaya kars1 diiriist hayranlhigimi ifade etmekten
geri kalmamaliyim.” Aradan bir bucuk asirdan fazla zaman ge¢mesine ragmen Zriny hala
sahnelerde ve her zaman en sicak cogkuyla izlenmektedir.

Gelecek nesillerin biiylik sairin ovglisiinii dogruladigini diisiiniiyoruz ve sert elestirilerin
saldirilarina karsi hicbir sekilde kanitlanmamais olsa da eser Alman edebiyatinin klasikleri arasinda
adil bir sekilde yer alacak kadar cok giizellige sahiptir. [4]

4 Tamtilan eserin ve Zriny'nin Tiirk Germanistik arastirmalar1 ve tarih yazimindaki alimlanmasi hakkinda bkz:
Oztiirk, Ali Osman (2015). Soliman will Zriny kennenlernen. Kérners Drama als literarische Erinnerung und als
interkulturelles Unterrichtsmaterial. iginde: Hillenbrand, Rainer (ed.), Erinnerungskultur. Poetische, kulturelle
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und politische Erinnerungsphdnomene in der deutschen Literatur, Internationale Tagung des Germanistischen
Instituts der Universitit Pécs vom 22. und 23. Mai 2014 (s. 155-162), Pécser Studien zur Germanistik, Bd. 7,
Wien: Praesens.

Oztiirk, A. O. & Gokay, Nevin (2016). Zur Rezeption von Theodor Kérners Drama Zriny in der tiirkischen
Germanistik. I¢inde: M. Florian Hertsch und Mutlu Er (Hrsg.), Die Bagdatbahn. Ein Umriss deutsch-tirkischer
Beziehungen. Gesammelte Beitrige (. 253-266). Hamburg: Dr. Kovac Verlag.
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